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Executive Summary

This research revisits the Jordanian
curriculum following our 2019 report, which
covered what appeared to be a ground-
breaking anti-radicalism project in educa-
tion. Our initial report emphasized the pio-
neering efforts of Jordanian educators in
introducing a friendly, humane, and inte-
grated social and religious approach to ed-
ucation. Since then, new Islamic Education
textbooks have been introduced, as well as
two Democracy and Participation in Public
Life textbooks. Our current report exam-
ines 165 textbooks from the Hashemite
Kingdom of Jordan’s national school curric-
ulum (2014-22) for grades 1-12. The study
focuses on humanities subjects, particu-
larly Islamic education, history, Arabic lan-
guage, civics and social studies.

Main Findings

e The curriculum shows marked deterio-
ration in relation to Jordan’s depiction
of Jews and Israel.

¢ New Islamic Education textbooks teach
antisemitic tropes, for example that
“the Jews” exploited the Muslims’ econ-
omy in the time of Prophet Muhammad.

e Older textbooks condemn Jews as
treacherous, greedy and murderous
within the framework of early Islamic
discourse.

e In addition, new Islamic Education text-
books have contributed to an increased
number of examples teaching jihad,
which is encouraged as resistance
against Israel (“the Occupation”), and to
ensure freedom in spreading the Is-
lamic faith. In contrast, students learn
about the limitations of jihad—usually
described as defensive—and that they
should avoid harm to civilians.

The Hashemite Dynasty forms the
foundation of Jordan's existence and
identity, drawing upon its Islamic and
Arab heritage, prophetic lineage, and
historical respect as founder of the
Kingdom.

Textbooks teach religious tolerance
and diversity as an integral part of Jor-
dan's national identity and society-
building.

Jordan’s reputation worldwide as a
peace-seeking country is paramount in
the curriculum, as is the promotion of
peace as an ideal.

While Jordan cooperates with interna-
tional peacemaking efforts, the curricu-
lum presents a radical and uncompro-
mising attitude towards Israel which
shares no tangible vision of peace and
collaboration between the two neigh-
bors.

Israel is delegitimized as “the Occupa-
tion” and “the Zionist Danger,” with min-
imal to no recognition of its statehood
nor the 1994 peace treaty. The libel that
Israel was responsible for the 1969 ar-
son of the Al-Agsa Mosque persists in
several textbooks.

Jewish claims to Jerusalem are pre-
sented as unfounded; however, there
are brief suggestions of a historical Is-
raelite presence on the two banks of
the Jordan River.

Islamic history lessons equate holy
wars with modern wars against Israel,
presenting never-ending conflict with
the Jews of Israel from ancient times to
the present.

In one textbook, Zionism is equated to
Nazism and fascism; the Holocaust is
not taught.



The US, Canada, and the Arab Gulf
countries are praised for their immigra-
tion policies, while US regional power
politics is condemned. Textbooks laud
Russia for its technological acumen,
while condemning its history as a Euro-
pean colonialist. China is criticized for
its role in polluting the environment as
part of the industrialized world.

Attitudes toward Turkey, explored
through lessons on Ottoman history,
are wholly negative, implying that
countries in the region could potentially
pose a threat under specific circum-
stances.

The curriculum derives from the princi-
ples outlined in the Amman Message of
2004: honoring every person regard-
less of color, gender, or religion; show-
ing compassion and benevolence to-
ward all people; and respecting agree-
ments and treaties.

Peacemaking is taught as a vital ele-
ment of Islamic tradition and of Jorda-
nian identity, evidenced by the care
shown to Syrian and Iraqi refugees.

Christians living in Jordanian society
are treated as equal citizens, and good
friends.

Students learn the importance of reli-
gious pluralism, and to respect the di-
vine books of the three monotheistic
religions. Islamic education is, for the
most part, conciliatory toward non-
Muslims. Diversity is a central theme:
local Christians, ethnic minorities, refu-
gees, and other foreigners are em-
braced.

Atheists and polytheists, however, are
no longer granted rights, and it is taught
that abandoning Islam carries severe
punishment according to Islamic sharia.
Interfaith  gatherings are viewed

positively, as are personal friendships
with foreigners.

e The curriculum condemns Islamist ter-
rorism across multiple grades and sub-
jects, including in Islamic Education
textbooks. Textbooks attempt to clarify
the distinction between concepts of
terrorism and jihad. The portrayal of Is-
lam is that of a culture of life, in opposi-
tion to Islamist terrorism, viewed as a
culture of death. However, military jihad
activities against Israel are encouraged.

e Women are, for the most part, treated
respectfully and included in many as-
pects of Jordanian society. Entire chap-
ters are devoted to various female fig-
ures in Islamic history, and there is a
sense of pride in their increased partic-
ipation in Jordanian society. Honor Kkill-
ing is not addressed.

e Although Jordan officially remains com-
mitted to a Two-State Solution, there
are lessons on the historical unification
of the two banks of the Jordan River

e The curriculum supports the Palestinian
“right of return,” and establishment of
an independent Palestinian state with
Jerusalem as its capital.

e Maps show an inconsistent approach
toward the land bordering Jordan from
the west.

National Identity and Global Perspec-
tive

The Hashemite dynasty forms the founda-
tion for Jordan’s existence and identity.
While its presence is significant in some
textbooks, there is no cult of personality
surrounding these figures. This goes hand
in hand with the concepts of moderation,
self-respect, and commitment to the pro-
cess of democracy (currently a work in
progress). The dynasty draws strength



from its heritage of Islam and Arabism, pro-
phetic lineage, and historical respect de-
rived from its role as founder of the king-
dom and leader of the Arab revolt. As such,
Arab unity is an important value for the
Hashemites. Textbooks emphasize Jeru-
salem’s custodianship, Arab heritage and
commitment to Palestinian issues. The
army plays a key role in fostering Arab
unity.

The curriculum portrays King Abdullah Il as
a leader close to the people of Jordan; stu-
dents should follow his example. Pilots are
highly valued, which reflects the history of
air force pilots in the Jordanian royal family.
The textbooks also emphasize the role of
Jordan’s democratic institutions. The di-
minished influence of British culture during
the mandate period persists in textbooks.

Textbooks teach religious tolerance and
diversity as part of Jordan’s national iden-
tity. Christians living in Jordanian society
are treated as equal citizens and good
friends, while textbooks highlight the har-
monious coexistence with the Persian Zo-
roastrians during the Umayyad Abbasid
Caliphate. Students learn about the Circas-
sians, Chechens, Armenians, and Kurds,
among others.

The curriculum highlights groups within
Jordanian society, including city-dwellers,
villagers, and Bedouins, as well as the mul-
tiple ethnic and religious minorities warmly
accepted as part of the country. Thus, di-
versity is lauded as an integral aspect of
society-building and Jordanian identity,
harking back to the establishment of the
Emirate of Transjordan (1921). There is no
discussion of Palestinians as a distinct
group within Jordan in terms of social di-
versity. Jordan is proud of its open-arms
policy toward refugees, and the issue re-
ceives much attention in the curriculum.

Textbooks consider the ancient peoples of
Jordan—Edomites, Moabites, Ammonites,
and Nabataeans—to be Arabs. This con-
nection to ancient civilizations, juxtaposed
with Jordan’s modern national parks and
scenic landscapes, is an important dimen-
sion of Jordan’s identity. Race also enters
into discussions of ancient civilizations.

Jordan’s reputation worldwide as a peace-
seeking country is paramount in the curric-
ulum, as is the promotion of peace as an
ideal. The global perspective is that of the
world being dangerous and unpredictable,
with threats looming from powerful coun-
tries. There is praise for the US, Canada,
and the Arab Gulf countries for their immi-
gration policies, and condemnation of US
regional power politics. Textbooks extol
Russia for its technological acumen, while
condemning its history as a European co-
lonialist. China is criticized for its role in
polluting the environment as part of the in-
dustrialized world. Attitudes toward Tur-
key, explored through lessons on Ottoman
history, are negative throughout, implicitly
suggesting that countries in the region
could potentially pose a threat under spe-
cific circumstances.

The curriculum acknowledges the impact
of British policies post-WWI on Jordan's in-
dependence and existence as a country;
yet it abhors colonialism, while portraying
the kingdom from the standpoint of a de-
veloping country. Students learn about
solving international disputes through legal
means. Another global concern is showing
care for and solidarity with immigrants
worldwide.

An Islam for Peace, Moderation and
Jihad War

The curriculum derives from the principles
outlined in the Amman Message of 2004,
honoring every person regardless of color,



gender, or religion, showing compassion
and benevolence toward all people, and re-
specting agreements and treaties. /slamic
Education textbooks, among others, con-
demn Islamist terrorism, including issuing a
warning against “terrorism and sabotage
committed by terrorist organizations that
use religion to disguise their actions.”

Textbooks portray Islam within Jordan as a
tolerant religion. Students learn the im-
portance of religious pluralism, and to re-
spect the divine books of the three mono-
theistic religions. Atheists and polytheists,
however, are no longer granted rights, and
the textbooks teach that abandoning Islam
carries severe punishment according to Is-
lamic sharia. But interfaith gatherings are
viewed positively, as are personal friend-
ships with foreigners — especially with local
Christians.

There is limited tolerance and respect for
Jews within the context of Islamic tradition.
Peacemaking is taught as a vital compo-
nent of Islamic tradition and of Jordanian
identity, evidenced by the care shown to
Syrian and Iraqi refugees.

Nevertheless, jihad wars occupy space in
the curriculum, and the number of exam-
ples praising jihad in textbooks has in-
creased. Such discussions include legal is-
sues depicting jihad in a defensive context,
including targeting “combatant infidels” as
concerns resistance to Israel (“the Occupa-
tion”) and ensuring the freedom to spread
the Islamic faith. There are attempts to
clarify the distinction between terrorism
and jihad. Islamic history subjects teach
military tactics and heroism. The textbooks
equate traditional holy wars with modern
wars against Israel; casualties are there-
fore considered to be martyrs (shuhada).

Men and Women

As early as the first grade, Jordanian
women and girls appear in textbooks both
with and without head coverings (hjab).
The role of women in Islam is highlighted,
and various female characters in Islamic
history are allotted entire chapters. There
is emphasis on the importance of women in
the workforce; textbooks outline rights
particular to women, including the right to
choose a husband and the right of dowry.

An Arabic language chapter entitled “Act
Kindly toward Women” quotes the Prophet.
The attitude toward women is mostly re-
spectful and positive, given the conserva-
tive, patriarchal nature of Jordanian soci-
ety. There is no discussion in researched
textbooks of the issue of “honor killing,” nor
any reference to LGBTQ culture.

Jordan, Israel and the Jews

While the exodus of Jewish communities
from the Arab and Muslim world is not
taught, textbooks allude to “Israelites” suf-
fering defeats in ancient times by “proto-
Jordanian” kingdoms. Additionally, there is
mention of the Babylonian conquest of Je-
rusalem and the return of the Jews. Text-
books teach that the Prophet showed re-
spect during a Jewish funeral in Arabia, and
that Jews in Islamic Spain were enthusiasts
of the Arabic language. In similar ancient
contexts, a handful of examples in /slamic
Education textbooks condemn “the Jews”
as treacherous, greedy and murderous. A
new /slamic Education textbook reminds
future citizens of Jordan that that Prophet
Muhammad took measures “to liberate the
Muslims' economy from the exploitation of
the Jews.”

Despite Jordan's active involvement in in-
ternational peace efforts, Israel is not en-
visaged as being part of this commitment,
and the curriculum fails to educate for



peace with its neighbor to the west. Para-
doxically, textbooks advocate for a two-
state solution as the only path to achieving
peace. Students do not learn about the
Abraham Accords, and even the Israel-Jor-
dan peace treaty is spoken of only once in
a negative context. Students learn about
the rejection of the 1947 partition plan, and
the subsequent 1948 Arab invasion by Jor-
dan and other Arab nations. It is taught that
the refugee problem emerges as a natural
result of war.

The attitude toward Israel is uncompromis-
ing, with no information offered as a coun-
terpoint: Israel is the Zionist entity with no
legitimacy, and a perceived threat. Jorda-
nian textbooks stress the Palestinian “right
of return,” and “wish to see Palestine liber-
ated from the Zionist Occupation.” The
false allegation that Israel was responsible
for the 1969 arson of the Al-Agsa Mosque
persists in textbooks. The fire is falsely at-
tributed to “a Jewish extremist,” the “Israe-
lis,” or the “Zionists.” In one textbook, Zion-
ism is considered on par with Nazism and
Fascism, and the Holocaust is not taught.

The West Bank and the Palestinians

The curriculum highlights Jordan’s respon-
sibility toward the Palestinian cause, and
recognizes the role of the Palestinian Au-
thority. There is a reference to the 1988
political disengagement of Jordan from the
West Bank, and its agreements with the
Palestinians over Jerusalem. The king-
dom’s relation to Jerusalem is presented as
a special obligation, derived from the

Hashemite dynasty's familial connection to
the Prophet Muhammad.

There are lessons on the historical unifica-
tion of the two banks of the Jordan River,
while Jordan officially remains committed
to the Palestinians and a two-state solu-
tion. Yet, Jordan supports the Palestinian
“right of return,” and the establishment of
an independent Palestinian state with Je-
rusalem as its capital. Students nurture a
special connection to Jerusalem from the
Hashemite national and religious perspec-
tive.

The curriculum teaches that Jordan's mer-
ger with the West Bank lasted for thirty-
eight years, following the unification of
1950 and the “allegiance to King Abdullah |
bin al-Hussein as King of Jordan and Pal-
estine.” King Abdullah I, the founding father
of modern-day Jordan, proclaimed that he
“hoped that the unity of the two banks
would be the road leading toward a total
Arab unity, to which he had aspired since
the establishment of the Jordanian state.”
Earlier curricula were unequivocal on the
unity of the two banks, quoting the king as
saying that it “emanated from the will of
one people and one nation,” and that “it is
factual reality that close federal ties have
existed between the two banks since
1922.” Previous disputes with the Palestin-
ians are downplayed or ignored, such as
the assassination of King Abdullah I. Maps
show an inconsistent approach toward the
land bordering Jordan from the west, and
students learn that borders can be altered.




- Preface

In this updated report on the Jordanian na-
tional curriculum, the overall thrust of the
educational system continues to portray
the Hashemite Kingdom as a moderate re-
gional country located at a strategic cross-
roads. Students learn of the benefits ac-
crued from local and international support
and mutual respect. The curriculum looks
forward to a day when Jordan becomes a
constitutional monarchy, adding two text-
books on democracy toward that end.

While conceptually, peace and tolerance
are desirable, Israel is missing from the
equation. In regional environments such as
the one in which Jordan finds itself, contra-
dictions in textbooks tend to neutralize any
forward momentum toward achieving
those virtues. This is obviously not a situa-
tion that can be resolved quickly, and it is
worth giving attention to a few issues that
could offer a different perspective for the
future.

One section in the report: “Two Banks to
the River: Jordan and Palestine”™ discusses
the sensitive issue of Jordan’s relationship
with the West Bank, while in the last sec-
tion, “Lineage: Semites, Arabs and Jews,”
students learn about ancient “proto-Jorda-
nian” civilizations and other identities in the
region. Awareness of lineage is not unique
to Jordan; curricula across the region con-
tinue to draw upon lineage, ancestry, and
even race as tools for granting legitimacy
and drawing the contours of group identity.

Students learn about the roles of Adam, as
“father of all humanity,” Abraham, as “fa-
ther of the prophets,” and Moses, as “a
prophet sent by Allah to the Children of Is-
rael.” Alongside lessons on the Hashemite
lineage as descendants of the family of
Prophet Muhammad, students learn about
Jordanian affiliations that include the Arabs

and the Semites. “Proto-Jordanian” peo-
ples (Edomites, Ammonites, Moabites and
Nabataeans). receive special attention. In-
terestingly, the ancient Hebrews, Israelites
or Jews can be identified with these
“proto-Jordanian” peoples.

Overall, students learn about a never-end-
ing conflict with the Jews of Israel from an-
cient times to the present. Islamic text-
books revile “the Jews” against the back-
ground of traditional Islamic history. This
cannot be described as peace education;
yet, acceptance of the idea that Jews his-
torically existed in the very area which the
conflict is so often centered offers a glim-
mer of hope that things may move forward.

Students learn that they are bound in line-
age to the Israelis by being the children of
Adam and Abraham, with shared Semitic
origins and a presence in the region. Juda-
ism is respected as part of Islam's obliga-
tion of tolerance toward heavenly religions.

Sadly, the curriculum omits much infor-
mation and perspectives that can provide
opportunities for genuine friendship among
the diversified populations dwelling on the
two banks of the Jordan River. For exam-
ple, the curriculum avoids discussion of co-
operation and shared experiences of Jews
and Arabs in the region that might evoke
empathy for the circumstances of Others.

Jordanian leaders and educators have the
choice of preparing the next generation of
Jordanians and Palestinians for peace. Re-
forming the curriculum should rank as the
uppermost issue; face-to-face positive en-
counters of Jordanians, Israelis, Palestini-
ans, as well as other students from the re-
gion should be another priority. The con-
cluding lines of the preface to our 2019 re-
port lingers: It is time to educate for peace.

Eldad J. Pardo, PhD
Director of Research
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Introduction

Historical Background

The collapse of the Soviet Union in
1991 left many without clear ideological
choices." In the Arab Middle East, the de-
mise of radical pan-Arabism, largely asso-
ciated with the Soviet Bloc, opened the
gates to the revival of fundamentalism.?
The modern manifestation of radical Islam
originally emerged in the early 1920s in the
Arab Peninsula with the Brothers of Najd,?
a radical tribal Salafi movement, which in
1925 helped the family of lbn Saud to re-
move the Hashemites from the Hijaz re-
gion. During the same period, another rad-
ical movement, The Muslim Brotherhood
(MB, al-ikhwan al-muslimun) was estab-
lished in Cairo in 1928 by Hassan al-Bana,
and then spread throughout the Middle
East.

The shocking success of the 1979 Iranian
Revolution, leading to the establishment of
an Islamist Shi'ite polity (influenced by the
Sunni radicals)*, overwhelmed the Sunni
world as well. But Shi'ite radicalism could
not successfully penetrate the Sunni
world.®* The 2001 September 11 attacks had
the effect of awakening Arab elites to the
development of Islamic education, formerly
seen as a traditional tried-and-true barrier

against radicalism, but now often a fertile
ground for violence and extremism.

The first to understand the danger from
such education—and reassess the dam-
age—were the Saudis. The Wahhabi move-
ment in Saudi Arabia, the most radical reli-
gious strand in the region, took notice:

The fact that fifteen of the nine-
teen September 11 suicide hijack-
ers were Saudi citizens provoked
an avalanche of criticism in the
West, as well as in some parts of
the Islamic and Arab world
against Saudi religious beliefs,
rulers, social customs, and schoo/
curricula.

Wahhabi Islam acknowledged the prob-
lematic nature of its traditional perception
of the “Other,” and made “significant and
unprecedented efforts” to restructure and
redefine religious doctrines, such as jihad,
tolerance, and interfaith dialogue.®

On February 12, 2002, sixty leading Ameri-
can intellectuals published an open letter
on the reasons for waging a just war, enti-
tled, “What We're Fighting For: A Letter
from America.”” The Wahhabis of Saudi
Arabia did not wait long to respond. On
April 28, 2002, 153 Saudi intellectuals pub-
lished their own letter: “On What Basis Do

1 EP: This was one of the unpublished conclusions of the "Religious Actors in Conflict Areas" research group | led at the Truman

Institute for the Advancement of Peace, Hebrew University.

2 Gabriel A. AlImond, R. Scott Appleby, and Emmanuel Sivan, Strong Religion: The Rise of Fundamentalisms Around the World

(London: The University of Chicago Press), 2003.

3 "The brothers of those who obey Allah" [ikhwan man ata‘a allah]. John Habib, /bn Sa'ud's Warriors of Islam: The Ikhwan of Najd
and Their Role in the Creation of the Sa'udi Kingdom, 1910-1930 (Leiden, NL: Brill, 1978, pp. 136-56.)

4 Mainly the influence of Sayyid Qutb (1906-66), the radical Islamist intellectual. Part of his works were translated into Persian by
Iran's current Supreme Leader, Ali Khamenei. Bager Moin, Khomeini: Life of the Ayatollah, 1.B. Tauris (1999), p. 246; Muhammad
Yusri, "Sayyid Qutb's Status and Effects in Contemporary Shiite Currents and its Effects," Raseef 22 (Arabic) September 4, 2018,
https://raseef22.com/article/160752-J)-Auarill-cl jlaill- gal-dade v 2il<a,

5 Emmanuel Sivan, "Sunni Radicalism in the Middle East and the Iranian Revolution," International Journal of Mid-

dle East Studies 21, no. 1 (1989): pp. 1-30.

6 Muhammad Al-Atawneh. "Wahhabi Self-Examination Post-9/11: Rethinking the 'Other,' 'Otherness' and Tolerance."
Middle Eastern Studies, 47, no. 2 (2011): pp. 255-71 (quotations from the abstract).

' Full text of the open letter: "Text: Academics Release Letter on 'Just War," The Washington Post, Feb. 12, 2002,
http://www.washingtonpost.com/wp-srv/nation/specials/attacked/transcripts/justwar_letter020102.html.



We Coexist?” [ala ay asas nata'ayash]?®
The letters were widely published in Arab
media, eliciting a lively debate.

Two years later, Jordan followed with a
public discourse resulting in what became
known as the “Amman Message” [the Am-
man Letter, risalat amman)]. In November
2004, Jordan's King Abdullah Il sent the
letter to twenty-four Islamic scholars,
partly “to clarify the true nature of Islam to
the modern world.” The questions being,
asked, answered, and later endorsed by an
international conference in Amman, were
clearly aimed at relieving intra-Islamic ten-
sions® and stabilizing those countries
shaken by the exchanges between US in-
tellectuals and Saudi Wahhabis.

The following summarizes, in part, the Am-
man Message:

This amounts to a historical, uni-
versal and unanimous religious
and political consensus [ijma'] of
the ummah [nation] of Islam in our
day, and a consolidation of tradi-
tional, orthodox Islam. The signif-
icance of this is: (1) that it is the
first time in over a thousand
years that the ummah has formally
and specifically come to such a
pluralistic mutual inter-recogni-
tion; and (2) that such a recogni-
tion is religiously and legally bind-
ing on Muslims since the Prophet

(may peace and blessings be
upon him) said: ‘My ummah will
not agree upon an error' (lbn
Majah, Sunan, Kitab al-Fitan,
Hadlith no. 4085).10

The discourse of the ummah, or the global
Muslim community, (here translated as Is-
lamic nation) is an expression of political Is-
lam.™ Central themes of these radicals in-
clude defending the honor of the ummah
and unifying the believers: “one God, one
Islamic government, one Muslim nation,”"?
with the intent to unify all Muslims politi-
cally, via an endless jihadi war against the
“oppressors.” Despite an increase in exam-
ples promoting jihad, the Amman Message
website continues to call for moderation
toward non-Muslims in regulating and min-
imizing jihad.®

The division between the ummah and the
rest of the world invited a host of radicals
claiming leadership of that selfsame um-
mah, with inevitable violence ensuing. One
such radical entity is the Islamic Republic of
Iran, whose leader carries the title: “Leader
of all Muslims Worldwide.” Another is the
Islamic State in Iraq and Syria (ISIS), which
views itself as the one Muslim caliphate.
Both polities grew from the fertile sub-
strate of Islamic education in previously
secular-autocratic Iran, and the elements
of Al Qaeda and later ISIS from Baathist

8 Saudi Intellectuals, "How We Can Coexist?" My Islam, December 26, 2011, https://myislam.dk/articles/en/intellec-

tuals-sa%?20how-we-can-coexist.php.

% Amman Message: (1) Who is a Muslim? (2) Is it permissible to declare someone an apostate (takfir)? (3) Who has the right to
undertake issuing fatwas (legal rulings)?" The Amman Message, http://ammanmessage.com/.

10 The Amman Message, http://ammanmessage.com/.

11 Emman El-Badawy, Milo Comerford and Peter Welby, Inside the Jihadi Mind: Understanding Ideology and Propaganda (Lon-

don: Tony Blair Faith Foundation, 2015), p. 27.

12 These themes appear in over 74 per cent of Salafi-jihadi 1SIS/Al-Qaeda propaganda (ummah alone appears in 68 percent); EI-

Badawy, Inside the Jihad Mind, pp. 4-5, 16-17.

13 "It thus assures balanced Islamic solutions for essential issues like human rights; women's rights; freedom of religion; legiti-
mate jihad; and good citizenship of Muslims in non-Muslim countries and just and democratic government" (bold added), The

Amman Message, http://ammanmessage.com/.


http://ammanmessage.com/

Irag. And both have posed an existential
threat to Jordan's Hashemite Kingdom.

It took Jordan's Ministry of Education a
decade to begin revising the country's cur-
riculum, in line with the Amman Message.
Mounting radicalism arguably shaped deci-
sion-making, influenced by the post-2011
chaos in the Arab world and the emergence
of the neighboring hyper-radical ISIS “cali-
phate” and its popularity among many Jor-
danians, for a host of reasons. A turning
point in recognizing the importance of a
new curriculum seems to have been the
public execution by burning of Jordanian
Air Force pilot Lt. Moaz Safi Yousef al-
Kasasbeh by ISIS in early 2015, as reported
by the New York Times:

Pressure to change the curricu-
lum came in 2015, after a Jorda-
nian Air Force fighter pilot, First
Lt. Moaz al-Kasasbeh, was
burned alive in a cage by ISIS mil-
itants. Some leading Jordanians
hesitated to condemn his killing,
appearing to sympathize with the
militants. At the time, hundreds of
Jordanians were already in neigh-
boring Syria fighting for militant
groups.ss

Government officials questioned how the
curriculum was influencing Jordanians.
Conservative circles, continually opposed
to any change, appear to have lost much
credibility against the background of the

horrors committed by ISIS, whose adher-
ents claimed to be acting in accordance
with Islamic sharia. A window of oppor-
tunity thus presented itself for Jordanians
open to change.

In the spring of 2015, an Education Ministry
committee gathered to make significant
changes to the textbooks. Musa Shteiwi, a
sociologist on the committee, commented
that government officials were beginning
to question how the education curriculum
was influencing young Jordanians. “We be-
gan feeling that what we are doing in our
schools was an important factor.” A gov-
ernment spokesman, Mohammad Momani,
announced that one of the goals of this
new curriculum was to make students
“more immune to extremist ideas.”'®

The committee's stated mission was to de-
radicalize the curriculum, with new text-
books that would teach “how to be a mod-
erate Muslim, how to respect others, how
to live in an environment that has many na-
tionalities and different ethnic groups.”"

An official statement from the Ministry of
Education, led by Minister Mohammed
Thnaibat, announced: “The Ministry will not
tolerate any attempt to politicize education
or to manipulate students' minds. Teaching
Islam as a religion of moderation and toler-
ance is not against the faith.”?®

Simultaneously, the Jordanian government
also tried to soften the anti-Israeli thrust of
the kingdom's curriculum. However, the

14 Emily Przyborowski, "Why Jordan Is Next for ISIS," The National Interest, October 31, 2018,
https://nationalinterest.org/blog/middle-east-watch/why-jordan-next-isis-34792.

15 Diaa Hadid, "Jordan Tones Down Textbooks' Islamic Content, and Tempers Rise." The New York Times, October. 14, 2015,
https://www.nytimes.com/2016/10/15/world/middleeast/jordan-tones-down-textbooks-islamic-content-and- tempers-

rise.html.

16 Hadid, "Jordan Tones Down Textbooks' Islamic Content."

17 Karin Laub and Mohammed Daraghmeh, "Jordan Throws Book at IS-Style Extremism in Schools," Associated

Press, August 7, 2015,

https://www.timesofisrael.com/jordan-throws-textbook-at-is-style-extremism-in-schools/.
18 Laila Azzeh, "Teachers, Parents Protest Changes to School Curricula," The Jordan Times, September 29, 2016,
http://jordantimes.com/news/local/teachers-parents-protest-changes-school-curricula.
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Ministry of Education decided that partial
moderation would be insufficient, and re-
moved some lessons in the curriculum from
school libraries that promoted the ethos of
struggle.™ Similarly, the changes inspired
by the Amman Message, aimed at moder-
ating Islamic radicalism, encountered con-
siderable public outcry.

Recent Changes in Jordanian Educa-
tion

After 2015, several plans were announced
for reforming Jordan's curricula. In De-
cember 2017, the World Bank approved fi-
nancing of US$200 million to the Educa-
tion Reform Support Program, which
aimed “to expand access to early child-
hood education and to improve student
assessment, teaching and learning condi-
tions for Jordanian children and Syrian ref-
ugee children.” In 2020, another sum of
US$100 million was approved for the pro-
gram, to target the challenges of digitali-
zation and remote learning due to COVID-
19.2° Under the Education Strategic Plan
(ESP) introduced in 2018, the MoE began
to promote reforms in inclusive education
and technical and vocation education and
training.?" Notably, the Ministry of Awqaf
and Islamic Affairs operates four Sharfi
(religious) schools in Amman, Balga, Irbid,
and Karak.?? In 2022, the Shar'i track's
success rate was 80.6 percent.?®

In January 2023, the director of the Na-
tional Center for Curriculum Development
(NCCD) announced that the center and
the MoE had together “completed the de-
velopment of curricula in the subjects of
mathematics and science for all grades,
and of Islamic education for eight grades.’
She noted that the next step, “the devel-
opment of curricula of Arabic and social
studies for grades 1, 4, 7 and 10, will be
taught in the following year.” Reportedly,
the Arabic curriculum will see extensive
changes, offering both a textbook and a
workbook, thereby aiming to strengthen
self-learning and the aesthetic enjoyment
of Arabic, while modernizing the Islamic
curriculum to include the position of
women in Islam, human rights, patriotism
and environmental issues. New /s/amic Ed-
ucation textbooks were introduced for
eight grades (while grades 3, 6, 9 and 12
remained unchanged). The social studies
curriculum will provide grades 1—8 with
their own textbooks. Thereafter, the cen-
ter plans to develop the history, geogra-
phy and civil education curricula for
grades 9-10, and history, geography, civil
education, and philosophy for grades 11-
12.24 Our research for this update report
shows that two textbooks on democracy
for grades 10-11 (examined in this report)

4

19 Ofir Winter, "Are We on the Map? Israel in Jordanian Textbooks," Strategic Assessment, 17, no. 4 (2015): p. 59
https://www.inss.org.il/wp-content/uploads/systemfiles/adkan17 4ENG 7 Winter.pdf.

20 "World Bank Provides US$100 Million Top-Up Support to Jordan's Accelerated Education Sector Reforms and Response to
COVID-19 Crisis," World Bank, June 29, 2020, https://www.worldbank.org/en/news/press-release/2020/06/29/world-bank-pro-
vides-us100-million-top-up-support-to-jordans-accelerated-education-sector-reforms-and-response-to-covid-19-crisis.

21"In Jordan, the Education Sector Plan Responds to Changing Needs," I/[EP-UNESCO, April 14, 2022,
https://www.iiep.unesco.org/en/jordan-education-sector-plan-responds-changing-needs-14162.

22 Mahmud al-Kaylani, "Sharia Schools Awaiting the Education and Endowments Agreement" (Arabic), Al-Sabil, February 15,

2014, bit.ly/3Zbazml.

23"63.1 Percent General Success Rate in the Tawjihi Exam" (Arabic), Al-Mamlaka, August 18, 2022, bit.ly/3SGoJJR

24 "Curriculum Development: The Gap in Science and Mathematics Curricula Affected Teachers" (Arabic), Ammon News, January

30, 2023, https://www.ammonnews.net/article/742380.
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have thus far been added to the curricu-
lum.?®

Geopolitical Developments

Despite some changes, there seem to have
been few positive revisions in the curricu-
lum concerning lIsrael or its peace agree-
ment with Jordan. Notably, around 2020,
the ostensibly “warm peace” that charac-
terized Israeli-Jordanian ties cooled signif-
icantly, especially compared to the ex-
panding relations with Gulf states under
the Abraham Accords, as noted by some
analysts:

The Abraham Accords pose a di-
lemma for the Hashemite King-
dom. On the one hand, Jordan is
expected to support other Arab
countries joining the circle of
peace with Israel, a choice that it
made 26 years ago. On the other
hand, there is growing concern in
Jordan that normalization be-
tween Israel and another Arab
state, without preconditions for a
political process between Israel
and the Palestinians, will hinder
progress toward realization of the
two-state vision and encourage
/srael to see Jordan itself as the
Palestinian state. Moreover, the
Hashemite royal family is worried
about unrest among the Palestin-
/an citizens of Jordan, who are
the majority of the population,
which could undermine internal
stability.zs

A 2022 research memo from the Founda-
tion for Defense of Democracies assessed
that Jordan's antagonism toward Israel
had escalated. Jordan's abstention from
the Abraham Accords' alliance structures,
as well as a warning to the newly elected
Netanyahu government not to alter the
status quo on the Temple Mount, also evi-
denced this recent escalation.?”

Favorable portrayals of Israeli symbols in
Jordanian textbooks have recently
sparked criticism. A first-grade /slamic Ed-
ucation textbook included an exercise in
which students had to draw the correct
path in a labyrinth, leading a boy named
Khalid toward the mosque; a former par-
liament member, Huda al-'Atum, noticed
that the mosque bore a Star of David.
Readers thus criticized the textbook for
promoting normalization (fatb/) with Is-
rael, and “warping the values of curricula
and the minds of students.”? In a separate
article, Al-'Atum accused the curriculum's
authors of modifying Islamic material, thus
mimicking the Egyptian and Moroccan
policies that attempt to normalize Israel to
students. Al-'Atum also condemned the
removal of a book on the Palestinian
cause from the curriculum, as well as re-
moving content applicable to the subject,
such as jihad and resistance (mugawama),
from Islamic Education textbooks. In addi-
tion, she criticized some 60 percent of
maps that failed to mention the name
“Palestine.” Another Jordanian expert on
textbooks, Ahmad 'Abd al-Latif, con-
demned a 70 percent decrease in the

25 Alaa Muzhir, "Al-Ajarmah: Teaching Democracy and Participation in Public Life for Grades 10 and 11" (Arabic), Al-Ghad, Sep-

tember 9, 2022, bit.ly/3)17Lm8.

26 Udi Dekel and Noa Shusterman, "Behind the Scenes of the Abraham Accords: Insights from an INSS Cabinet," INSS, September
24, 2020, https://www.inss.org.il/publication/abraham-accord-behind-the-scenes/.

27 Jonathan Schanzer, "Neither Here Nor There: Jordan and the Abraham Accords," Foundation for Defense of Democracies, De-
cember 8, 2022, https://www.fdd.org/analysis/2022/12/08/neither-here-nor-there-jordan-and-the-abraham-accords/.

28 "Jordan: Controversy over the Use of a Picture of a Synagogue in Place of a Mosque in a Textbook" (Arabic), UltraSawt, April

18, 2022, bit.ly/3SDY8wK.



incidence of instruction on the Palestinian
Cause in curriculum textbooks. One exam-
ple is the removal of the question: “How
do we liberate the Al-Agsa Mosque?”#

The intended reform of the Jordanian cur-
riculum provides some insight into the
topics, and the extent and nature of
changes. A recent study of fifty-seven
Jordanian textbooks from KG2 to twelfth
grade, in Arabic and English languages
and science and social education, showed
that global citizenship education (GCED)
concepts were “superficially integrated”
into the textbooks. The study recom-
mended that the MoE revise their text-
books according to UNESCO standards.®°

The current report evaluates a wide range
of topics across nine themed sections.
“The Challenge of Islamism” displays the
tension between orthodox Islam as part of
state education, and the goals of modera-
tion, tolerance and openness to the world.
“Jihad: Past and Present” provides an
overview of jihad education, introduced
with new textbooks. Section 3, “Matters
of Religious Tolerance,” examines the
curriculum's treatment of faith in this ma-
jority Islamic country. Relations with
“heavenly” Abrahamic religions and scrip-
tures, as well as attitudes toward polythe-
ists and atheists, are some of the included
topics. The fourth section, “Nuanced
Identity and Peacemaking,” looks at the
curriculum's perspective on Jordanian
identity between past and future, democ-
racy and royal family. “Good Citizenship”
offers an overview of the culture of mod-
eration and peace in a civil context. Text-
books address such issues as

encouragement of religious and ethnic di-
versity; developing compassion toward
disabled people, elderly and poor; feeling
empathy toward immigrants and refugees;
and various negative social customs, in-
cluding over-spending on weddings, the
prevalence of smoking, and lack of re-
spect for order in public places. Gender
issues are addressed here and throughout
the report.

Themes in the section on Jordan's “Global
Perspective” involve the kingdom's cur-
rent and historical relationship with major
powers; global concerns include the econ-
omy, the environment, the climate and im-
migration. “Two Banks to the River: Jor-
dan and Palestine” discusses the sensi-
tive issue of Jordan's relationship with the
West Bank, the kingdom's unique role
concerning Palestinian issues, and the

complicated history between Jordan and
the Palestinians. Another sections, “A
Shaky Peace: Jordan and Israel,” reveals
the great difficulty of accepting peace
with Israel. Yet, there is a strong message
of commitment to the idea of peace with
all nations. In the closing section, “Line-
age: Semites, Arabs and Jews,” students
learn about ancient Jordanian civilizations
and other identities in the region.

29 "|s the Palestinian Issue Present in the Jordanian Educational Curricula?" (Arabic), Al-Sabil, November 14, 2021,

bit.ly/3mhBrCD.

30 Naima al-Husban and Mohammad Tawalbeh, "Investigating Global Citizenship Concepts Embedded in Primary and Secondary
Textbooks in Jordan," Citizenship Teaching & Learning 17, no. 2 (2022): pp. 309-26. https://intellectdiscover.com/content/jour-

nals/10.1386/ctl_00087_1.



The Challenge of Islamism

The Amman Message

The Amman Message lies at the
heart of Jordan's educational reform. It be-
gan as a letter by King Abdullah II, in No-
vember 2004, which sought to define what
Islam is—and what it is not—and to com-
municate the results to the world. The
statement called for religious tolerance and
renunciation of extremism as a reflection of
the ‘true spirit’ of Islam.

A conference was held in July 2005, at-
tended by Muslim scholars who unani-
mously endorsed the letter and its three
statements.®® The king explained the rea-
soning behind the message as follows:

We felt that the Islamic message
of tolerance was being subjected
to a fierce and unjust attack from
some in the West who do not un-
derstand Islam’s essence, and
others who claim to be associ-
ated with Islam and hide behind
/slam to commit irresponsible
deeds.*

While the Amman Message was offered as
a platform to deradicalize the Jordanian
curriculum as it then existed, finding con-
sensus and recognition from Muslim schol-
ars and Western leaders alike (including
then UK Prime Minister Tony Blair),*® it was
nevertheless unpopular with both con-
servative and radical elements of Jorda-
nian society.

31 The Amman Message (Letter), http://ammanmessage.com/.

Yet the letter, with its integration into the
curriculum's subjects and grades in several
textbooks, was portrayed as a brave na-
tional step in which to take pride, and as a
Hashemite initiative.®* A full unit discusses
the Amman Message, with an illustration of
a mosque and a church, side-by-side.®®
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Unit Four: The Amman Message

e Jordan is considered to be a model of living together in
the world. Discuss this.

History of Jordan, Grade 12, 2018-19, p. 84.

32 "King Abdullah Calls to End Extremism," Associated Press, June 24, 2006, https://www.jpost.com/printarticle.aspx?id=25860.

33 "The Full Text of Tony Blair's Speech to the 'Islam and Muslims in the World Today' Conference," The Amman Message, 2019,
http://ammanmessage.com/the-full-text-of-tony-blairs-speech-to-the-islam-and-muslims-in-the-world-today-conference/.

34 History of Jordan, Grade 12, 2018-19, p. 86.

35 According to a 1954 law, every Palestinian is entitled to Jordanian citizenship. The one Jewish settlement in Transjordan (Tel
Or, a company town in the northern Jordan valley) and communities in the West Bank were destroyed in 1948; the inhabitants
were displaced and became refugees. "Allowed but Unwelcome: the Jews of Jordan," Mosaic Magazine, May 8, 2015,
https://mosaicmagazine.com/picks/jewish-world/2015/05/allowed-but-unwelcome-the-jews-of-jordan/.
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Part One: The Amman Message (Concept and Principles)

During Ramadan 2004, Amman witnessed the release of a
global message, derived from teachings of the Qur'an, the
beating heart of Islam and its middle way approach [wasa-
tiyya]. From a luminous Hashemite vision, it is our humane
duty and a global mission, which we are bound to fulfill as a
service to humanity at large and in defense of the great Islam
and its principles.

As a concept, the pillars of the Amman Message were consol-
idated in Jordan. It [the Amman Message] was kindled on a
blessed night, 'Laylat al-Qadr,' during a blessed month [Ram-
adan] and was written in Arabic letters. His Majesty Abdullah
Il bin al-Hussein published the message from Amman to tell
the world: We are brothers; this is the Islam that is based on
love and peace, and away from violence and terrorism.

History of Jordan, Grade 12, 2018-19, p. 86.

The following chart describes the princi-
ples of the Amman Message (translation
begins in the center, then clockwise from
the top):
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Principles of the Amman Message:
- Justice in treating others and safeguarding their rights.

- Honoring every human regardless of their color, gender,
or religion.

- Tenderness and compassion, renunciation of violence
and vulgarity.

- Balance, moderation, and choosing the middle way.

- Tolerance and forgiveness, which reflect the elevation of
the spirit.

- Respecting the right to life of non-combatants.

- Showing compassion and benevolence toward all peo-
ple.

- Respecting agreements and treaties and prohibiting
treason.

[counter clockwise] History of Jordan, Grade 12, 2018-19, p.
88.
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Part Two: Middle Way [wasatiyya] and Tolerance in the Am-
man Message

The Amman Message emphasized basic principles of human
behavior and relations between peoples and nations, most
importantly the middle way and tolerance. The implementa-
tion of both guarantees the removal of all causes of violence,
fanaticism and hatred between people, so that the Divine
Law objectives of spreading love, justice and peace will be ful-
filled.

The true Islamic religion was founded on balance, modera-
tion, steering the middle course and facilitation: 'And thus
have We willed you to be a community of the middle way, so
that [with your lives] you might bear witness to the truth be-
fore all mankind, and that the Apostle might bear witness to
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it before you' (Al-Baqarah 2:143).36 This religion has fought
against extremism, radicalism and fanaticism every single day
... Islam rejects them as do all the magnanimous heavenly
religions.

History of Jordan, Grade 12, 201819, p. 91.

The Message serves as an innovative tool
to encourage students to discuss the most
delicate issues in Islam, including the na-
ture of “true Islam”—as opposed to that
which is identified as taking the religion in
an extremist direction.

O ) il y g gm gl il RSBl e pr B A s

A

Activity: Convene a dialogue session with your friends to dis-
cuss the outcomes of tolerance, on the one hand, and the
outcomes of extremism, on the other.

History of Jordan, Grade 12, 2018-19, p. 93.
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The terrorist organizations (the khawarij [dissenters] of our
time) are considered to be extremist organizations, ideologi-
cally and religiously, because they are organizations that dis-
sented from the religion. They exploit the name of the religion
to achieve their extremist ideological and political goals, as
well as their own interests.

History of Jordan, Grade 12, 2018-19, p. 96.

An entire chapter in an Arabic language
textbook features the Amman Message.
Students learn vocabulary and reading
comprehension,® and write essays related
to the Message. Note that the text con-
nects the “atmosphere of love among the
Jordanian people” with its image abroad,
strengthening the point by associating it
with pride and honor.
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Writing
Write about one of the following two subjects, considering

what you learned earlier about the art of [writing] a message:

1- Aletter to a foreign friend, in which you describe the at-
mosphere of love among the Jordanian people.

2- A message to your friends on social media, in which you
call on them to embrace moderation and tolerance.

Arabic Language, Grade 8, \ol. 2, 2017-19, p. 39.

The Message integrates a vocabulary ex-
ercise into a chapter featuring part of Nel-
son Mandela's autobiography.
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C—The Amman Message calls for [peace] and

harmony among nations.

Arabic Language, Grade 7, Vol. 1, 2017-19, p. 37.

In civics textbooks, the Amman Message is
described as King Abdullah II's most prom-
inent religious initiative due to its perceived
global impact during a time when Islam's
reputation was threatened.®
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1. The Amman Message

This message was issued on November 9, 2004, in order to
raise awareness of the essence of the true Islamic religion, to
clarify its veracity, and what it has offered humanity in terms
of justice, moderation, tolerance, acceptance of the Other,
and the rejection of fanaticism, seclusion and extremism.

Social and National Education, Grade 5, Vol. 1, 2016-19, p.
61.

36 Muhammad Asad's English rendering: http://www.alim.org/library/quran/surah/english/2/ASD#143.

37 Arabic Language, Grade 8, Vol. 2, 2018-19, pp. 30—41.

38 National and Civic Education, Grade 10, Vol. 2, 2017-19, pp. 28-30.



Countering Terrorism

There are references to Islamist terrorism
throughout the Jordanian curriculum. The
Amman Message differentiates between
the moderate, middle-way (wasatiyya) or
true (al-islam al-hanif) Islam, and those
groups that use Islam to justify terrorism.

There are discussions on terrorism across
grades and subjects, including in Islamic
Education textbooks. Students explore ter-
rorist ideology and methods, and learn
about the influence of extremists targeting
“weak souls” on social media.
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Activity: Modern social media is supposed to spread goodness
and virtue among people, and instill a spirit of brotherhood
and reconciliation. However, some of the terrorist elements
took advantage of the media to spread abnormal thinking in
the name of the religion and to deceive weak souls to join
their ranks. Author an essay about 'The Phenomenon of Ter-
rorism, " indicating the following:

- The hidden goals behind this phenomenon, including ag-
itating stable societies; killing innocent people; demolish-
ing human civilization; and spreading division and en-
mity among people.

- The struggle of all heavenly religions against this phe-
nomenon.

- Means of opposing this phenomenon.

- Warning your friends about terrorist thinking, which
could infiltrate through social media.

History of Jordan, Grade 12, 2017-19, p. 98.
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What is the meaning of terrorism according to scholars?
What is the main axis of terrorism?

3. Explain Islamic sharia's position on violence in all its
forms.

2. His Majesty King Abdullah Il bin al-Hussein is striving to
spread the content of the Amman Message all over the
world. Explain this.

3. In his various speeches, how does his Majesty speak to
the world about removing vagueness and obscurity
around the concept of terrorism?

4.  Summarize some of the Amman Message principles.

5. Inyour opinion, what are the most important causes of
extremism and radicalism?

6. Inyour opinion, what is the duty of educational institu-
tions regarding terrorism?

Arabic Language, Grade 12 (Academic and Vocational
Branch), 2018-19, p. 114.
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At present, we have witnessed many acts of terrorism and
sabotage committed by terrorist organizations that use reli-
gion to disguise their actions, whereas [true] religion is inno-
cent of them. Every citizen should be wary of them, their lies,
their disinformation campaigns, combat their extremist think-
ing, and report any danger they present to the state's security
forces.

National and Civic Education, Grade 8, Vol. 1, 2017-18, p. 43.
Students learn about distinct types of pro-

phetic traditions (hadith), including those
that may be unreliable or fabricated.
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Critical thinking is necessary to address
such issues on social media.*
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Concluding Activity

What is your opinion about hadith [prophetic traditions] that
people pass on through social media?

Islamic Education, Grade 9, \ol. 1, 2018-19, p. 90.

The Punishment for Changing One's
Religion is Death

While accentuating the moderate aspects
of Islam, the Jordanian curriculum also in-
cludes radical elements. One Sharia Branch
textbook summarizes hudud (boundaries
of the law) offenses in Islam. Hudud are
those transgressions perpetrated by Mus-
lims against Allah or Islamic society, which
cannot be forgiven. There are details of
various hudud transgressions and punish-
ments: zina (adultery) as punishable by
stoning to death (for married or formerly
married people); administering one-hun-
dred lashes to those non-married individu-
als committing adultery; falsely blaming
someone for committing adultery (eighty
lashes); stealing (cutting off hands); drink-
ing wine (eighty lashes). Following are the
punishments for apostasy, highway rob-
bery, and terrorism:

i)

o

<laydly

[Crime] [Punishment] [Sharia Evidence]

Apostasy Death Allah's Messenger
said: "Kill whoever
changes their [Is-
lamic] religion. "

[Sahih al-Bukhari,

6922]
Highway Death, crucifix- Allah has said: "The
Robbery ion, cross- penalty for those who
and of one's wage war against Al-
Terrorism hands and legs, lah and His Messen-

or deportation, ger and spread mis-

according to the | chiefin the land is

crimes perpe- death, crucifixion,
trated during cutting off their
the banditry. hands and feet on op-

posite sides, or exile
from the land. This is
a disgrace for them in
this world, and they
will suffer a tremen-
dous punishment in
the Hereafter." (Al-
Ma'idah, 5:33).

Islamic Rules and the Dawa Jurisprudence, Grade 12, (Sharia
Branch), 2017, p. 84.

39 The prophetic traditions (hadith) are accounts of sayings, actions, and the silent approval of Prophet Muhammad during his
lifetime. These accounts form a large body of religious literature constituting the main source of religious legislation. However,
they were written generations after the passing of the Prophet, and many are considered unreliable. Debate over the authenticity
and validity of such various traditions—in some cases even the entire body of hadith—form an inherent part of the discourse
over Islamic radicalism in the Arab world. Liberal and moderate-conservative believers typically minimize the genuineness of
these traditions, which include radical elements. Idris al-Kanbouri, "New Project for Religious Reform in Morocco Focuses on Had-
ith," The Arab Weekly, Nov. 25, 2018. https://thearabweekly.com/new-project-religious-reform-morocco-focuses-hadith.

40 Hadith translations: https://sunnah.com.

41 Qur'anic translations are by Dr. Mustafa Khattab, The Clear Quran.



Jihad: Past and Present

Students learn the importance of peace
treaties and good international relations.
However, the curriculum still suggests
many valid reasons to justify jihad wars and
acts of violence. These holy wars may be a
response to a presumed aggression, or
breach of an agreement by another party;
in this case, in defense of Islam. The text-
books juxtapose the Prophet's jihad wars
with military operations of the Jordanian
army, or the struggle by the Palestinians
against Israel. The Hashemite family's sta-
tus—belonging to the Family of the
Prophet—also allows for the continuity of
religious wars, both historical and current.

The textbooks acknowledge the confusion
between the concepts of terrorism and ji-
had, and try to clarify this issue in realistic
terms. Jordanian students learn to distin-
guish between crimes of terrorism, such as
attacking tourists and other visitors in Jor-
dan, and “legitimate resistance” to the “Oc-
cupation” to resolve injustice and restore
“stolen rights.” In some cases, the text-
books appear to justify putting defense of
the homeland and displacement of the Pal-
estinian people into a jihadi framework.*?

The curriculum portrays jihad as defensive,
while simultaneously detailing and praising
jihad wars leading to Islamic conquests.
The overall increase in jihad instruction fol-
lows the introduction of eight new Islamic
Education textbooks.

A brief introduction to the concept of mili-
tary jihad begins for Jordanian children in
an Arabic language textbook for fourth
grade. Here, they learn of jihad as a per-
sonal struggle, based on a poem by Egyp-
tian poet Ahmad Shawqi (who is uncredited

in the textbook). The following example is
from an exercise asking students to write
about a soldier who sacrificed himself for
the homeland. Volume two of the same
textbook includes war scenes of the Jorda-
nian army’s 1948 invasion of Israel/Pales-
tine. One of the Jordanian army's fallen sol-
diers is listed as a martyr who “gained the
honor of jihad in Palestine.”*?
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Expression

1- Arrange the following words so that they form a logical
sentence:

The soldier sacrificed, his life, for the homeland.
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Proverbs

Stand up for your opinions when you struggle [doing jihad],
for life is faith and jihad.

Our Arabic Language, Grade 4, Vol. 1, 201819, pp., 13, 14.

Earlier editions of a fifth-grade Islamic Ed-
ucation textbook discussed the question of
military jihad, unmentioned in the updated
volume. The following is an excerpt of the
removed passage:

42 Islamic Rules and the Dawa Jurisprudence, Grade 12, (Sharia Branch), 2017, pp. 110-11; Islamic Education, Grade 11 (All

Branches), Vol. 1, 2022, p. 61, 81, 84-85.

43 Our Arabic Language, Grade 4, Vol. 2, 2018-19, pp. 16-17, 22.
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Three: Jihad in the Way of Allah

Allah has commanded us to sacrifice the soul and money in
the way of Allah, in order to protect and defend the ummah.
Allah said: 'O believers! Shall | guide you to an exchange that
will save you from a painful punishment?' It is to have faith in
Allah and His Messenger, and strive in the cause of Allah with
your wealth and your lives. That is best for you, if only you
knew. He will forgive your sins, and admit you into Gardens
under which rivers flow, and house you in splendid homes in
the Gardens of Eternity. That is the ultimate triumph.' (Al-Saf
61:10-12). Considering the importance of jihad in Islam and
its effect on the individual and society, Islam has given the
role of declaring jihad to the guardian-ruler** (head of the Is-
lamic] state). No individual or group may launch [a jihad war]
on their own without the permission of the guardian-ruler.
We must understand that jihad in the way of Allah includes
many areas, not only fighting the aggressors: jihad for seek-
ing livelihood; jihad for seeking knowledge; for useful work;
for honoring parents; and other deeds.

Islamic Education, Grade 5, Vol. 1, 201819, p. 58.

However, attitudes toward jihad remain
troublesome. Students begin their study on
jihad war starting with a seventh-grade Is-
lamic Education textbook.*® Eighth-graders
learn about jihad and warfare in some de-
tail, beginning with the Islamic concept of
displacement from the homeland. Note
that the quoted Qur'anic verses do not re-
fer to jihad at all.
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Islam made expulsion from the homeland one of the reasons
for the sharia of allowing jihad and fighting. Allah said: 'Allah
does not forbid you from dealing kindly and fairly with those
who have neither fought nor driven you out of your homes.
Surely Allah loves those who are fair. Allah only forbids you
from befriending those who have fought you for your faith,
driven you out of your homes, or supported others in doing
so. And whoever takes them as friends, then it is they who are
the true wrongdoers' (Al-Mumtahana 8-9).

Islamic Education, Grade 8, Vol. 1, 2022, p. 63.
The textbook conveys vivid descriptions of

women's participation in jihad battles. Be-
low is an excerpt:
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Five: [Women's] Political and Military Role

During the Prophet's era, women participated in political and
military events, where they contributed to decision-making
and advice. The Mother of the Believers Umm Salamah gave
council to our Master, the Messenger of Allah on the day of
the Hudaybiyya peace treaty, and he took her advice. And
women had a significant role in the jihad with our Master, the
Messenger. The women used to go out with the Muslim army
to treat the wounded, medicate them, care about them, give
the fighters water, and prepare food for them. And they
would participate in the fighting. One example is that of Umm
‘Amara, Nuasayba Al-Mazniyya, who witnessed [the battle]
of Uhud, [the peace of] Hudaybiyya [the battle of] Khaybar,
and others. Umm Atiyya fought with our master, the

44 Arabic: wali al-amr. Here is one definition: "In original Islamic scriptures and practice, the highest authority is the 'guardian of
the ummah' [wali al amr]. All religious, political and military powers are concentrated under this authority," Nawaf Obaid, "Only

Saudi Arabia Can Defeat ISIS." The Guardian, December 22, 2015,

https://www.theguardian.com/commentisfree/2015/dec/22/saudi-arabia-isis-us-terrorists-coalition.

45 Islamic Education, Grade 7, Vol. 1, 2022, p. 107.




Messenger of Allah, in seven battles and Umayya bint Qais al-
Ghafariyya participated in the battle of Khaybar.

Islamic Education, Grade 8, Vol. 1, 2022, p. 73.

Limits on Jihad War

A chapter on “Jihad in Islam” in a grade 12
Islamic Education textbook begins by ex-
plaining the peaceful nature of Islam, stat-
ing that jihad war is exceptional, and oc-
curs only when the enemy forces it on
Muslims. In these circumstances, one may
push back the enemy “in all possible ways.”

Pyl 3 st

Lesson Twenty-Nine
Jihad in Islam

Islam has established international relations with other coun-
tries, according to several sublime rules and principles. The
peace principle is the basis of relations between countries, in
order to protect people's lives, money, and properties. Allah
has said: 'And if they incline to peace, then incline to it [also]
and rely upon Allah. Indeed, it is He who is the Hearing, the
Knowing.' (Al-Anfal, 8: 61).

However, if enemies impose aggression toward Muslims, it is
necessary to repel the attack and oppression in all ways, and
therefore [Islam] permits jihad. It makes war an exceptional
case, to which Muslims should not resort, unless forced.

Islamic Education, Grade 12, 2018-19, p. 180.
Textbooks do not teach jihad as an abso-

lute concept.*® Islamic Education textbooks
acknowledge the different meanings of

46 Islamic Education, Grade 10, Vol. 2, 2014-15, pp. 163-63.

jihad in various Islamic texts. The military
connotation, mentioned last, is further di-
vided into additional categories to support
fighters during wartime. All types of jihad
are clarified with Quranic references, al-
lowing students to read and understand
the various aspects of Islamic texts on ji-
had.
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First: Concept of Jihad

The word jihad and its derivatives appear in many [Qur'anic]
verses and prophetic traditions [pl: ahadith]. This word has
two meanings: one general, and the other specific:*”

Types of jihad [see chart above, right to left]: jihad against the
self; jihad against Satan; jihad against the disobedient ones;
jihad against the aggressors and combatants.

by oneself [actually fighting]

by money [paying special contribution to the war effort]

by opinion and word [propaganda for the war]

by supporting the fighters

Islamic Education, Grade 12, 2018-19, p. 180.

Military jihad in the Jordanian curriculum is

considered “defensive” in nature, with sole
authority for its use invested in the “head

47 The general jihad suggests an effort to "follow the directives of Islam and the commands of Allah." The "specific" refers to:
"combat the aggressors and the efforts invested by the brave soldiers of the armed forces in maintaining the security of the
country from any external aggression, by order of the head of the state." This addition to the text is a quote from Jo Academy, an
e-learning and tutoring school based in Amman. https://joacademy.com/eSchool/index/les-

s50N/2074/ 31 Rz 95/ dxads 1 & AN/ D 3.3 L.



of state”*%; once deemed defensive by the
ruler, it becomes a holy religious war.

Note: Jihad, as described in the example
below, is not a matter for the ummah (Is-
lamic Nation) to spread the faith, help free-
dom fighters, punish apostates or expand
the lands of Islam; rather, jihad war is to be
fully controlled by “the state,” and only
meant to be applied in a defensive capacity
against aggression, while drawing upon the
law and ethics of Islam.

Similarly, the phrasing of the following text
seems intentionally moderate. It conveys
Jordanian patriotism in Islamic terms; ac-
cordingly the king (“head of state”) has the
right to announce a jihad war to defend the
homeland. However, a more conservative
interpretation is possible—that is, by the
head of an Islamic state, or the caliph, who
controls jihad. This attempt at anti-radical-
ization seems to assume that most stu-
dents will become moderate, while leaving
open the question of what could happen to
those who may be influenced by and per-
haps even subscribe to the idea that cer-
tain radical entities (ISIS, Iran, etc.) repre-
sent the caliphate.
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The general meaning of jihad [refers to] a Muslim who invests
his power and energy in commitment to the guidelines of Is-
lam, the decrees of Allah, and refrains from disobeying Him.
Allah says: 'And strive hard in God's cause with all the striving
that is due to Him' (Al-Hajj 22:78).4° This will be realized by
the jihad against the self, by resisting passion; engaging in ji-
had [effort] against Satan by not submitting to his whispers
[of temptation]; and jihad against the disobedient by guiding
them to perform religious duties and abandoning acts of diso-
bedience, through wisdom, good advice and friendly debate.
The specific meaning of jihad has to do with fighting against
the aggressors, such as that exercised by the brave soldiers
from the armed forces protecting the country from any exter-
nal aggression, by order of the head of state. The army was
entrusted with this responsibility in the time of Umar ibn al-
Khattab, when he built a base for the soldiers; yet, the state
may utilize its entire human resources to repel the aggres-
sors.

Battle is proclaimed by the head of state; soldiers may not en-
gage in it without restraint. Some people may perform wrong
actions, unregulated and uncontrolled by Islamic law and eth-
ics, due to their limited perception of the concept of jihad.

Islamic Education, Grade 12, 2018-19, p. 181.

The /slamic Education textbook for twelfth
graders makes a distinction between jihad
and terrorism in the chapter: “The Specific
Meaning of the Wisdom Behind the Legality
of Jihad.”

The following paragraphs from the text-
books refer to the ummah. The ummah
must have power to protect the faith, its
various “homelands” [awtan], and preserve
its honor; “jihad is a necessity of Islamic
life.” The distinction between terrorism and
legitimate jihad derives from the justifica-
tion of the cause: if a cause is just, jihad is
not terrorism. In other words, the textbook
walks a fine line between rejecting certain
acts of violence as terrorism, and accept-
ing unregulated jihad. At the same time, it

48 The use of the term "head of state" [rais al-dawlah] here, references Jordan, even though the Arabic translation may be "presi-
dent" (which does not apply to the kingdom). The state (dawlah) may also be a dynasty or an Islamic state (or caliphate of the
ummah). The historical example given in the textbook to prove the nature of true jihad as a function of the state derives from
Umar, the second caliph (584—644). Umar was the conqueror of the Levant, Egypt, Iraq and Persia, who allowed seventy Jewish
families to return to Jerusalem nearest to the Temple Mount, which the Jews were to maintain. (Such information is not pro-

vided in the textbook.)

49 Arabic: [wa-jahidu fi allahi hagqa jihadihil; Muhammad Asad's Rendering: https://www.alim.org/library/quran/ayah/com-

pare/22/78.



accepts other acts of violence as legitimate
jihad, acknowledged as virtuous deeds.
The curriculum maintains that such legiti-
mate acts of jihad are incorrectly labeled as
acts of terror. However, the text does ref-
erence specific acts and takes a strong
stance against terror perpetrated by Is-
lamic radicals, especially against foreign-
ers in Islamic lands and abroad.
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Defending faith and homelands for jihad is a necessity of Is-
lamic life, among other necessities. The ummah cannot de-
fend its religion, preserve its honor and protect its homelands
without having the power to do so. And those who do not un-
derstand Islamic sharia are wrong when they apply the con-
cept of terrorism to jihad. The truth is that terrorism is based
on oppression and aggression, while jihad aims to deter ag-
gression and free people from oppression.

Also wrong are those who perform [violent] acts in the name
of jihad, even though they go against the true concept of ji-
had, whose truth and principles we have explained. They
think that jihad includes attacking foreigners, tourists or in-
vestors; attacking embassy officials, visiting Islamic countries,
bombing private or public buildings or institutions, or killing
any person who works in them; or attacking non-Muslim for-
eigners in their countries. The truth is that all of this amounts
to an assault on the soul, which Allah has forbidden to kill,
when saying: 'Because of this did We ordain unto the children
of Israel that if anyone slays a human being—unless it be [in
punishment] for murder or for spreading corruption on
earth—it shall be as though he had slain all mankind;
whereas, if anyone saves a life, it shall be as though he had
saved the lives of all mankind' (Al-Maida 5:32). In addition,

this [unlawful killing] constitutes violation of the state's sover-
eignty.

Islamic Education, Grade 12, 2018-19, pp. 182-83.

A new Islamic Education textbook contains
an anti-radicalism message which refutes
the practice of accusing a Muslim of heresy
(takfir). Simultaneously, the textbook
praises the Hashemites for fighting against
Israel on religious grounds. The text ex-
plains the role of the “People of the House”
[ahl al-bayt, i.e., Family of the Prophet],
and uses a wider definition focused on the
Banid Hashem clan.’® The message appears
to be that religious wars should only be
conducted under valid leadership, and
against non-Muslim enemies such as Israel.
Significantly, in textbooks, the Hashemite
lineage serves to connect early Islamic ji-
had with current-day conflicts.
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First: The Definition of “People of the House”

They are the sons of our master, the Messenger of Allah, his
daughters, grandchildren, his descendants, and his relatives
who believed in the message of Islam from the

Hashem family and the Band al-Muttalib [Bana Hashem
clan].

Syt pandl ol T s
PR3 o s ¢ il it o3 e ol 35 olall Tl n S e I JY
1 3 rdaeeld (3 LYl Ll e O g SUAT bl 8 LY il e B
[ ERRRTE BY I  U R PO [ X Y S PP LT FEE PP (R WO
Ll 5 dprkedd 12 oa Vi e 0 ol gl o o0 0 e BT e S ol
I ot Ll e Bale] ) agals e bat

45 Ol S i gl Jiloll 3 LEER S 350 ool s gl sl Y] o

5 Wy [ PPV g a1 8 e il i fpedl ol UL e UL AN el s

i Y o ] Ll 51 (5 S S i p ) el

The Role of People of the House in the Modern Era

The People of the House have many roles [positions] in de-
fending Islam by all means, including:

a. Protecting Islamic sanctities [holy sites]: The Hashemites
defended the Islamic sanctities in Palestine and sacri-
ficed for this. The Jordanian Armed Forces-the Arab

50 See ahl al-bayt (People of the House), Encyclopedia of Islam, 2009, https://archive.org/details/islam-encyclopedia-of-islam-

2009/page/22/mode/2up.



Army fought several battles in Jerusalem in order to de-
fend it. The Hashemites confronted the Zionist allega-
tions regarding Jerusalem, which represented a direct
threat to the city and its cultural heritage, and contrib-
uted to the reconstruction of the blessed Al-Agsa
Mosque.

b.  Launching various initiatives: to clarify the true image of
Islam in international forums, such as the Amman Mes-
sage. His Majesty King Abdullah Il Ibn al-Hussein contin-
ued the path of the Hashemites in highlighting the pure,
tolerant image of Islam in light of the takfiri ideology
[accusing Muslims of heresy] that harmed the image of
true Islam.

Islamic Education, Grade 11(Literary Branch), Vol. 1, 2022,
pp. 81, 84-85.

Another eleventh-grade /slamic Education
textbook quotes a hadith from the Bukhari
collection, warning against accusing a
Muslim of heresy (takfin).
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It is not permissible for a Muslim to apply the term kufr [act
of heresy] to people, and he must beware of that, whether
Joking or seriously. Because issuing kufr rulings on people is
not the prerogative of common Muslims, but it is issued by a
Jjudge who is competent to do so.

The Prophet warned against takfir sedition, because of its se-
vere impact in dividing the nation and sapping its strength,
and because of the harm it causes to the worshipers, the de-
struction of countries and the shedding of innocent blood. He
said: . . . whoever slanders a believer with infidelity, it is like
killing him.'

Islamic Education, Grade 11 (All Branches), Vol. 1, 2022, p.
108.

The terms “Fighting the enemy” and jihad
are in many cases interchangeable; despite
being used in various contexts, the
meaning is ultimately the same.

51 slamic Education, Grade 8, Vol. 1, 2022, p. 73.

52 |slamic Education, Grade 11 (All Branches), Vol. 1, 2022, p. 64.
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When the news reached the Messenger of Allah, he sum-
moned the people to pledge their allegiance to fight against
polytheists. The Companions hastened to pledge allegiance to
him for jihad in the way of Allah. This pledge was called the
Pledge of the Tree [bay ‘at al-shajara] or the Pledge of Satis-
faction. He said: 'Indeed, Allah was satisfied with the believ-
ers when they pledged allegiance to you' [Al-Fath 48:18].

Islamic Education, Grade 10, Vol. 2, 2022, p. 14.

Similarly, a passage on the various roles
played by famous heroic women on the
battlefield delineates between aspects of
military jihad. Hence, “Women had an im-
portant role in jihad with our Master the
Messenger,” and “the women went out
with the Army of the Muslims to treat the
injured and provide medical help for
them.”" In the same vein, Companion Ali's
engagement in jihad clearly refers to war-
fare. Ali, cousin and son-in-law of Muham-
mad, the fourth Caliph and the central fig-
ure in Shi'ite Islam, is revered for bravery
on the battlefield. In the following exercise,
students find examples of his legacy in
preserving the Qur'an and jihad.
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2- I mention a deed done by the great Companion Ali Ibn
Abi Talib in:
a. Preserving the Qur'an.
b. Jihad in the way of Allah.
Islamic Education, Grade 7, Vol. 1, 2022, p. 107.
As stated, the curriculum teaches the limi-

tations of jihad under Islamic law.5? Stu-
dents learn the value of peace treaties and



good international relations, but they also

learn about reasons to engage in jihad

wars, such as perceived aggression or vio-
lating an agreement. These wars are al-
lowed in order to “defend the religion.”
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| Learned:

Islam allows jihad to respond to hurt and aggression against
Muslims, defending religion, the homeland, and the sancti-
ties. Islam was keen to establish international relations with
other states based on peace. Therefore, the Prophet con-
cluded treaties with various tribes in the Arabian Peninsula.
During the Medina period, the Prophet conducted several
raids to defend the religion from those assaulting Muslims or
breaking treaties and agreements with them.

Islamic Education, Grade 11 (All Branches), Vol. 1, 2022, p.
63.

Lessons on jihad connect historical wars,
and its application in modern-day defense.
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Lesson Four: Jihad in Islam

Educational Outcomes

1.  Explanation of the concept of jihad.

2. Elucidation of jihad's rules and virtues.
3. Pride in jihad's ethics in Islam.

Islamic Education, Grade 11 (All Branches), Vol. 1, 2022, p.
57.

Another example juxtaposes anecdotes
from the time of the Prophet, describing
various applications of jihad alongside a
battle between Jordanian and Israeli forces
from the late 1960s, and ending in a “humil-
iating defeat” on the Israeli side.
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The First Phase: The prophet remained in Mecca for thirteen
years, calling for Islam, educating those who believed, and
preparing them theologically and morally. He ordered them
to be patient in hurting the polytheists and avoid fighting
them.

The Second Phase: When the Prophet and the Muslims emi-
grated to Medina, they suffered intensively; when the aggres-
sion of the polytheists against them continued and they were
attacking the [Muslim] region, Allah allowed them to fight
and repel the aggression. Allah said: “Permission to fight back
is hereby granted to those being fought, for they have been
wronged. And Allah is truly most capable of helping them
prevail. They are those who have been expelled from their
homes for no reason other than proclaiming: 'Our Lord is Al-
lah." (Al-Hajj 22:39-40)

The Muslims began to repel the aggression of the polytheists
in response to Allah's command, he who follows the biog-
raphy of the Prophet, will find the polytheists were the first to
confront the religion of Allah and to dissuade the Muslims
from their faith, and expel them from their homes and perse-
cute them.

[in the box:]

Bright Picture

On March 21, 1968, the Israeli Occupation tried to assault
Jordanian territory and occupy parts of it. The Jordanian Army
confronted it in the Battle of Karameh and inflicted a humili-
ating defeat upon it.

Islamic Education, Grade 11 (All Branches), Vol. 1, 2022, p.
61.

In Jordanian textbooks, Islamic military
heritage serves as an inexhaustible source
of military knowledge; it conveys military
spirit, ethics, and various useful tactics, en-
abling jihad warriors to win battles, or, as



conditions dictate, to cope with other de-
manding situations. Within this paradigm,
Khalid ibn al-Walid serves as a role model.
The curriculum describes his wars and
prowess, including the conquests of Mecca
and Iraq, and wars against the apostates.
Following these successes were wars
against the Byzantines in the Levant and
the Battle of Yarmouk, to drive [other ene-
mies] out of Syria.>®

Below is a passage describing the Battle of
Mu'ta and the prowess of Khalid ibn al-
Walid:
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After the martyrdom of the three commanders, a Companion
[of the Prophet] raised the flag and called the Muslims to
choose one of them to be the commander of the Muslim
army. They all agreed that Khalid ibn al-Walid should assume
the army's command due to his bravery, his fighting expertise,
and his ability to lead the army. Khalid decided to withdraw
because the two sides were not even, and in order to save
Muslim lives. He prepared a masterful plan for the army to
withdraw with minimum casualties. He thus changed the ar-
rangement of the army so that the front moved to the back
and the back to the front; the right flank was placed on the
left, and the left flank on the right. This move displayed the
wisdom of Khalid ibn al-Walid and his ability to anticipate in
advance how things [the battle] would unfold.

The [Byzantine] Romans thought that the Muslim army had
received new reinforcements, and [therefore] started with-
drawing and did not chase the Muslims. They believed that
the Muslims had prepared an ambush, whereas Khalid ibn al-
Walid brought the Muslim army safely back to Medina.

Islamic Education, Grade 11 (All Branches), Vol. 1, 2022, p.
65.

In a discussion on jihad, a twelfth-grade /s-
lamic Education textbook discusses the
dangers that await those who fail to uphold
the duty of jihad against “combatant infi-
dels.” Such dangers are Allah's wrath in this
world and in Hell, and the possibility of

53 Islamic Education, Grade 10, Vol. 1, 2022, p. 158.

enemies of Islam taking over the Muslims
and their resources. The text imposes “les-
sons learned,” stating that not only should
Muslims appreciate “the jihad of the mili-
tary in defending the homeland,” but they
must perform jihad against the enemies of
a country if declared necessary by the
head of state.

Lessons contain few interpretations of ji-
had beyond discussions of active struggle
or warfare. Failure to uphold jihad'is taught
as an act punishable by Allah, and students
learn that civilians must not be harmed.
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The dangers of giving up jihad

There are dire consequences for the individual and nation in
giving up jihad against warrior infidels including:

1. Exposing oneself to Allah's wrath and punishments in
this world and the Hereafter if you avoid jihad. The Al-
mighty has said: 'lf you do not march forth, He will afflict
you with a painful torment and replace you with other
people. You are not harming Him in the least.' (At-Taw-
bah 39)

2. The enemies shall overtake the Muslims, and plunder

their resources and riches, which is a cause for humilia-
tion and disgrace. [Muhammad] said: 'If you sell every-
thing on credit to anyone, on the condition that you will
buy it back for a lower price, take hold of the tails of cat-
tle, become pleased with agriculture, and give up ji-
had—Allah will allow disgrace to prevail over you and
will not remove it from you till you return to your reli-
gion." [Sunan Abi Dawud, 3462]



Values learned from the lesson:

3. I will defend my country if the head of state declares ji-
had against the enemies.

Islamic Institutions and the Study of Mission, Grade 12,
2017-18 (Sharia Branch), p. 102-3.
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Values learned from this lesson:
1. | would like to join the army to defend my homeland.

2. | will appreciate the jihad committed by the army to de-
fend the homelands.

3. | will refuse to kill citizens who do not fight.
4. | will not accept disloyalty and treason in war.

Islamic Institutions and the Study of Mission, Grade 12,
2017-18 (Sharia Branch), p. 108.

Justification of Jihad War

A Sharia Branch /slamic Education textbook
endeavors to clarify the distinction be-
tween terrorism and jihad against “the Oc-
cupation” [i.e., Israel], which the curriculum
considers to be a legitimate aspect of jihad.
What follows are excerpts from a table
comparing terrorism to jihad in the way of
Allah [jihad warl:
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[Goal of “Jihad in the Way of Allah”] Defending homelands,
response to aggression, protecting the freedom of Islamic
Dawa [spread of the faith] and protecting the oppressed.

[Goal of “Terrorism”] Unjust Assault of lives, dignity, and
property to inflict corruption and seize power.
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[The international community's stance toward “Jihad in the
Way of Allah”]

Resistance against the Occupation acknowledged by sharia is
a legal resistance to remove injustice and restore stolen
rights. This right is recognized by sharia and logic and ap-
proved by international agreements.

[The international community's stance toward 'Terrorism'] It
is not acknowledged by norms, international law or heavenly
religions.

Islamic Rules and the Dawa Jurisprudence, Grade 12, (Sharia
Branch), 2017, pp. 110-11.

A similar message justifies jihad in the
event of occupation.
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The seventeenth session of the International Islamic Figh
Academy, which is affiliated with the Organization of the Is-
lamic Conference, issued a decree to eliminate and prevent
the confusion between jihad and terrorism, including:

1. Distinguishing between crimes of terrorism and legiti-
mate resistance to the Occupation by means approved
by sharia, for the removal of injustice and the recovery
of stolen rights,; these are rights recognized by sharia
and logic, and approved by international agreements.

2. Confirming what was stated in the aforementioned deci-
sion that jihad for the defense of homelands and their
liberation from foreign occupation is by no means terror-
ism, as long as those performing jihad abide by the rules
of Islamic sharia.

I Think

How to distinguish between legitimate jihad and prohibited
terrorism?

Islamic Rules and the Dawa Jurisprudence, Grade 12 (Sharia
Branch), 2017, p. 111.




Matters of Religious Tolerance

The Jordanian curriculum teaches that Is-
lam derives from Arab social and cultural
identity; as a monotheistic religion, it coex-
ists with other “heavenly” religions such as
Christianity and Judaism, sharing common
roots and values such as tolerance, respect
for the Other, and diversity. That said, sev-
eral examples in /slamic Education text-
books condemn “the Jews,” as treacher-
ous, greedy, and murderous.** A now-re-
moved /s/lamic Education textbook referred
to faiths having no roots in the religion of
Allah or in his revelation, such as atheists
who deny the existence of Allah, and faiths
based on polytheism (e.g., worshipping
idols, stars and planets); however, atti-
tudes toward such faith-practitioners and
beliefs were moderate, and most refer-
ences have been removed. “Islam has
stressed the principle of non-coercion in
religion. Islam has ensured their rights, but
it commanded them to respect the public
order in Islam.”®®
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2- Religion: Arab-Islamic cultural identity derives from the Is-
lamic religion, which determines the nation's fundamental
philosophy on the secret of life and purpose of existence.
Monotheism in its comprehensive sense embodies the most
salient features of the nation's cultural identity, alongside the
existence of other religions such as Christianity and Judaism,
which coexisted with Muslims within the framework of reli-
gious tolerance practiced by Muslims in their relations with
other members of heavenly religions.

Arab and World History, Grade 12 (Literary Branch), 2018—19,
p. 41.

54 Islamic Education, Grade 10, Vol. 1, 2022, pp. 21-25, 27.
55 |slamic Education, Grade 10, Vol. 1, 2018-19, p. 95.

A chapter in an /slamic Education textbook
teaches about the Charter of Medina,
drawn up by the Prophet Muhammad to
end inter-tribal disputes and maintain
peace among all groups living in Medina,
including those of other faiths. Emphasis is
on the rights and regulations necessary for
relations among such diverse groups, as
stated in the Charter.
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1-  Right of Citizenship: The Charter did not limit citizenship
to Muslims alone, rather the right of citizenship is given
to Muslims because of their Islam, and to non-Muslims
because of their residence in Medina and [their] commit-
ment to the rules of the Charter. It stated that the non-
Muslims living in Medina [constituted] one community
[ummah] with the believers, sharing all rights and obli-
gations with the Muslims. The Charter stated: 'The Jews
of Bani Auf [constitute] one nation with the believers.'

2-  Right of Belief and Religious Practice: The Muslims have
their faith and Islamic rituals, and Ahl al-Kitab [People of
the Book] have the right to practice the rituals of their
religion. It was written in the Charter: 'To the Jews their
religion and to the Muslims their religion. [This applies]
to their dependents and to themselves.' They are not
forced to enter into Islam.

Islamic Education, Grade 12, 2018-19, pp. 96-97.

In a unit called “Living Together,” students
are taught to respect human dignity, using
a traditional example showing the
Prophet's respect for Jews, where he
stands up during a Jewish funeral.®®

56 Yet, in current-day Jordan, the portrayal of Jews is rarely positive. Howard Blas, "Living as a Jew in Jordan." The Jerusalem Post,

July 14, 2018,

https://www.jpost.com/Magazine/Living-as-a-Jew-in-Jordan-562346.
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Second: Respect for Human Dignity

There are a great many stories found in the Prophet's biog-
raphy, Arab-Islamic history, and from ordinary people, which
emphasize the need to respect human dignity . . . One of
these examples of respecting human dignity is that a funeral
passed near the Prophet, and he stood up for it. The Prophet
was asked 'Why did you stand up for a funeral of a Jew?' The
Prophet replied, 'Is it not a human soul?' This indicates re-
spect for humanity, regardless of belief, religion or gender.

Social and National Education, Grade 5, Vol. 2, 2016—19, p.
16.

Respect for diversity is rooted in the early
days of Islam.
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First: Respect for Diversity

All heavenly religions have confirmed their respect for the
principle of variety and diversity, and have called for being
merciful toward one another, communicating with one an-
other and accepting the Other. The Prophet Muhammad real-
ized this principle after his emigration from Mecca to Medina
[hijra], when he ensured the brotherhood between the Mu-
hajirin and the Ansar,°” and signed a treaty with the Jews liv-
ing in Medina to regulate relations with them. This treaty
guaranteed security and freedom of belief and worship to all
those living in Medina.

Social and National Education, Grade 5, Vol. 2, 2016-19, p.
24,

Islamic Education textbooks declare that
Muslims and non-Muslims are equal before
the law, according to the “Principles of
Governance in Islam.”

People are equal before the law; there is no difference be-
tween rich or poor, or Muslim and non-Muslim. This is what
the Prophet decided in the Farewell Pilgrimage,®® as he said:
“O people, verily your Lord is one, and your father [Adam] is
one, Verily there is no superiority for an Arab over a non-
Arab, nor for a non-Arab over an Arab, nor a red over a black,
nor a black over a red except in piety.” [Ibn Hanbal, reliable
hadith].

Islamic Education, Grade 9, Vol. 1, 2018-19, p. 69.

Islamic Education textbooks detail Islam's
stance toward other faiths, and emphasize
the common denominators among all reli-
gions, especially the monotheistic ones.
Students learn to believe in all “divine
scriptures” of the three monotheistic reli-
gions, as supported by traditional orthodox
Islam.
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57 The Muhajirun, (emigrants), were the early followers of the Prophet from Mecca, and the Ansar, (helpers), were those joining

the faith in Medina.

58 This refers to the last and only Hajj pilgrimage performed by the Prophet, during which his actions and sayings, closely watched

by the believers, carried special meaning.




First Lesson: Belief in Divine Books

Allah has sent the messengers and prophets and revealed to
some of them divine scriptures [al-kutub al-ilahiyyah] to guide
the people toward worshipping Allah, and to instruct them in
what is good for them in this world and in the hereafter.

Allah revealed a number of books, among them:

@ The Torah [al-tawrat] was revealed to our Master Mo-
ses, peace be upon him.

@ The Gospel [al-injil] was revealed to our Master Jesus,
peace be upon him

The Holy Qur'an was revealed to our Master Muhammad,
may the blessings of Allah be upon him!

@ The Holy Qur'an is the last book revealed by Allah, and
Allah saved it from change and distortion. He said: 'In-
deed, it is We who sent down the Reminder [the Qur'an]
and indeed, We will be its guardian.' (Al-Hijr 15:9)

4

& | believe in all the divine books revealed by Allah.

Islamic Education, Grade 3, Vol. 2, 2018-19, p. 4.%°

A lesson on pluralism as a component of a
democratic regime quotes King Abdullah .
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Activity: In the conduct of Prophet Muhammad we find a
great inspiring example in the Charter of Medina, issued fol-
lowing his migration to the city. The goal was to regulate the
relationship among all communities and groups in the city, in-
cluding Muslims and Jews, immigrants, and local helpers
[muhdjirian wa-ansar]. Many observers consider the Charter a
landmark achievement for the Islamic state, and a milestone
in its political history. Many consider the Charter of Medina to
be the first civil constitution in history, since it was based on
the principle of full citizenship, equating Muslims and non-
Muslims with regard to rights and obligations, placing them
all under the protection of the state in return for defending it.

59 See also: Islamic Education, Grade 6, Vol. 2, 2018-19, p. 34.

The Charter comprises several axes, the most important of
which is peaceful coexistence and social safety for all in Me-
dina. All are equal in having full citizenship and their active
participation in the many domains of public life. It established
respect and protection of religious freedom and worship, mu-
tual social responsibility among segments of the people, pro-
tection of the Protected People [ahl al-dhimmah] and the
non-Muslim minorities, as well as exchanging counsel and
acts of charity among Muslims, the People of the Book, and
others.

The Sixth Discussion Paper: Rule of Law: Foundation of the
Civil State

By King Abdullah Il bin al-Hussein, October 2016.

National and Civic Education, Grade 9, Vol. 1, 2018-19, p. 42.

The below textbook uses a paragraph from
King Abdullah's speech at the UN to em-
phasize Jordan's renunciation of any intol-
erance or discrimination on the basis of re-
ligion.
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Look at the following text, then answer the questions:

Let's get back to basics, to the essence and shared spirit of
our respective faiths and creeds. It seems, unfortunately, that
we sometimes lose sight of the larger picture. What sepa-
rates humanity is miniscule, compared to what we hold in
common: deep values of love, peace, justice and compassion.
In the name of God, most Compassionate, most Merciful: ‘My
mercy embraces all things' (Al-A'raf 7:156).

Remarks by His Majesty King Abdullah Il at the 70th General
Assembly of the United Nations, 2015.

> What is meant by “common values”?
> What is the main idea, which His Majesty the King
wished to convey to the world?

National and Civic Education, Grade 8, Vol. 1, 2017-19, p. 38.
Coexistence between Muslims and non-

Muslims during the Umayyad period was a
major part of social life in the Caliphate.




Specific individuals from different religions
receive notice in the textbooks, as figures
who worked together with Muslims to de-
velop the Umayyad state.
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First: Segments of Society

Islamic society wasn't familiar with the class system, as was
prevalent beforehand in the Sassanid and Byzantine civiliza-
tions. Therefore, Islam stressed that people are equal with no
difference between them. Umayyad society was comprised of
different segments: Muslim and Christian Arabs, and non-Ar-
abs such as the Zoroastrians. These segments differed in their
economic and social status, and contributed to the progress
and development of the state.

History, Grade 7, Vol. 2, 2017-19, p. 12.
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Second: Holidays

During the Umayyad period, the Muslims celebrated the holi-
days of Eid Al-Fitr and Eid Al-Adha in all their garrison towns
(amsar) and regions. They would wear the best clothes, and
horsemen would engage in riding competitions. The Persians
celebrated their ancient holidays in the Umayyad state, the
most prominent being Nowruz (first day of spring) and
Mehregan (Maharajan, first day of fall). Likewise, Christians
celebrated their holidays, such as the New Year, in an atmos-
phere of freedom and tolerance.

e What do non-Muslim celebrations of their holidays in
the Umayyad state indicate?

e Compare the Muslim celebration of Eid Al-Fitr and Eid
Al-Adha during the Umayyad period, and the celebration
of these two holidays.

History, Grade 7, Viol. 2, 2017-19, p. 15.
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4-  Care for Non-Muslims

Non-Muslims enjoyed full care/patronage [ri‘aya] in the
Umayyad state, provided by the Umayyad caliphs, according
to the principles of justice and equality. People of other reli-
gions practiced their rituals in an atmosphere of freedom and
tolerance. [Examples provided include holding high positions
in the state and the caliphs were close to them, receiving
business loans and financial assistance to the poor from the
treasury]

History, Grade 7, Vol. 2, 2017-19, p. 18.

There are discussions of coexistence be-
tween Muslims and non-Muslims during
the Abbasid period and the caliphate in An-
dalusia, especially the status of Dhimmis—
free non-Muslims living in the Islamic state
with legal protection in exchange for pay-
ment of special taxes. Textbooks show
pride in the religious tolerance of the Mus-
lim regime toward its non-Muslim resi-
dents, including celebrating the different
holidays together. The Arabic language
also represents a connecting bridge be-
tween the different religions.
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Ahl al-Dhimma ["the protected people"]

[Protection extended to] Christians and Jews, and then Sabe-
ans and Zoroastrians. They maintained their religion and lived
in the Abbasid state. Islam encouraged [Muslims] to treat
them well.
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Holidays and Celebrations

[Following the description of Muslim festivities:] The Christian
New Year and Nowruz [Persian New Year] were celebrated in
the Abbasid state. Muslim and Christian segments of society
participated in these celebrations with joy and happiness, and
celebrated ceremonies of marriage and birth.
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Did you Know?

Christians in the Abbasid state celebrated Nowruz, the first
day of spring, in which Christians expressed joy and happi-
ness. On this occasion, Muslims and all segments of society
participated with them.

(Al-Mas ‘tdi, Meadows of Gold, Vol. 2, p. 198.)

History, Grade 8, Vol. 2, 2017-19, pp. 12-13.

Al-Andalus, denoting the former Arab-Is-
lamic states in Spain and Portugal between
the eighth and fifteenth centuries, is seen
as a highly developed cultural hub contrib-
uting to European sciences, while main-
taining a thriving, tolerant, open society.
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o  What are the medical achievements of the Arabs in Al-
Andalus?

o  What is meant by the Experimental Method?

The Arabs did not stop there, but explored the work of the an-

cient people in pharmacy. They prepared drugs and medicines

and authored books about pharmacology. The Arabs discov-

ered many drugs that retain their Arabic names in European

languages such as henna, colocynth, turmeric, and cumin.

History, Grade 8, Vol. 2, 2017-19, p. 72.

60 Hjstory, Grade 9, Vol. 2, 2016-19, pp. 52-56.

The Arabic language served as a cultural
unifier in Islamic Spain and Portugal.
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The Arabic language reached high status in Al-Andalus [Is-
lamic Spain and Portugal]; even Christians and Jews were
passionate about it and dedicated to learning it. All sorts of
books were translated into the Arabic language, and this
helped to spread the spirit of mutual understanding and har-
mony among the segments of society. The translation helped
to transfer many Arabic books on different sciences to Europe,
which owes its sciences to the Arab-Islamic civilization.
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Discuss: The Arabic language helped to spread religious toler-
ance among the Andalusian segments of society.

History, Grade 8, Vol. 2, 2017-19, p. 73

Additionally, Christian history is incorpo-
rated into Jordanian textbooks, including a
broad description of the Protestant Refor-
mation involving Lutheranism, Calvinism
and Anglicanism.®°

Islamic Education Condemns “the
Jews”

As part of a chapter in a new textbook on
the Prophet Muhammad's positive treat-
ment toward Jews, a section titled “The
Jews' Betrayal” teaches that “the Jews”
betrayed the Prophet despite such positive
treatment. The section includes a table
that details many cases in Islamic hadith
(traditions) in which Jewish tribes or indi-
viduals tried to harm Muhammad or the
Muslims. These include an attempt to as-
sassinate Muhammad, conspiring with the
pagans of Arabia against Muslims, and har-
assing a Muslim woman. Punishments



given by Muhammad are considered fair
and just, including expelling Jewish tribes
and killing their warriors. Students are
asked to elaborate.

Note that textbooks intermix multiple
alleged incidents of Jewish hostility
toward Islam, rather than discussing
them as disparate events. There are
also references to the different Jew-
ish tribes as “the Jews,” including in
the lesson's title. By doing so, the
lesson portrays all Jews of that era
stereotypically, as a single group in-
tending to harm Islam.
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Four: The Treachery of the Jews

Despite the good treatment that the Jews received from our
Master, Messenger of God, and although he afforded them all
their rights, they broke their pacts and treaties. The following
table explains the manifestations of their treachery and their
fate:

tween people
in Muslim so-
ciety.

- Harassing a
Muslim
woman in
the market,
killing a Mus-
lim man who
came to her
aid and re-
fusing to be
judged by
our Master,
Messenger of
Allah.

inciting to kind to them
fight the and only ex-
Muslims. pelled them

Medina.
- Sowing dis- from Medina
cord be-
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The Tribe Year The Manifes- | Their Punish-
tations of ment
Breaking the
Pact
Our Master,
- Openly ex-
ol Messenger of
ressing hos-
p' . J Allah, laid
tility toward )
) siege on them
Muslims af- ]
Banu Qaynuga | 2 hijri | ter their vic- for fifteen
nights, until
tory over the
o they surren-
polytheists in
dered, and
the Battle of )
were judged by
Badr, and )
him; he was

killed by one of the
Muslims.
Banu 4 hi- | _ Attempting to as-
Nadir | jri sassinate our Mas-

- Violating the arti-
cles of the Medina
Charter by refus-
ing to contribute
to the payment of
blood money for
two people who
were mistakenly

ter, the Messenger
of Allah, wanting
to throw a rock
onto his head from
the rooftop of one
of the houses; he
was told by revela-
tion about their
treachery, and he
quickly escaped.

bar.

Our Master, the
Messenger of Allah,
laid siege on them
for six nights; Allah
had placed horror in
their hearts, and
they were judged by
the Messenger of
Allah. He ruled that
they would be ex-
pelled from Medina
with the posses-
sions they could
carry, and they
were exiled to Khay-
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The Jews | 7 hi- | Khaybar was a Our Master, the
of Khay- | jri center for conspir- | Messenger of Al-
bar acy against Islam, | lah, laid siege on

as they incited the
polytheists and
other tribes to
fight the Muslims
in the Battle of
Confederates.
Their leader,
Huyayy Ibn
Akhtab, encour-
aged the Jews of
Banu Qurayza to
break their pact
with our Master,
Messenger of Al-
lah, and they com-
mitted the crime
of extreme treach-
ery against the
homeland.

them for ten
nights, which
forced them to ne-
gotiate. Despite
their conspiracy
against the Mus-
lims, when our
Master, Messen-
ger of Allah, had
won over them, he
didn't kill them,
but let them leave
Khaybar. Then
they asked our
Master, Messen-
ger of Allah, to let
them stay in the
lands of Khaybar
under the condi-
tion that they
would give him
half of its agricul-
tural produce; he
accepted this un-
der the condition
that he may expel
them whenever he
wished.
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| will explain the Jews' stance regarding pacts and agree-

ments.

By studying the Jewish tribes, | will compare them in re-

gard to: the manifestations of their betrayal and

breaking of pacts, their punishment, and the year in
which the punishment occurred.

Islamic Education, Grade 10, Vol. 1, 2022, pp. 21-25, 27.

The same /slamic Education textbook
teaches that the Jews controlled the econ-
omy of Medina prior to Muhammad's arrival
to the city. The text blames “the Jews” for
usury, forbidden by Islam, for monopolizing
commodities, fixing prices, and practicing
fraud and deceit. Students are taught that
the Prophet Muhammad established a new
market to protect the market of Medina
from “the Jews' exploitation,” and asked to
discuss the measures taken by Muhammad
“to liberate the Muslims' economy from the
exploitation of the Jews.”

By referring to the Jewish tribes of Medina
stereotypically as “the Jews," the textbook
implies that greed and fraud are traits in-
herent to Jews in general.
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I learn:

Most of the economic activity in Medina before the migration
of our Master, Messenger of Allah, to [the city], was in the
hands of the Jews. They therefore controlled the market of
Medina and took advantage of people's necessities, as they
held a monopoly over commodities and controlled their
prices. They practiced usury. Fraud and deceit were common
among them.

The Messenger of God therefore wanted to protect the mar-
ket of Medina from the Jews' exploitation, and established a
market for the Muslims, in which they carried on their com-
mercial and economic activities. He determined the matters
of sale and purchase in the new market, so that they would
be regulated by the rules of Islamic sharia based on sincerity,
loyalty, and prohibition of fraud, usury, monopoly, and other
forbidden commercial transactions.
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6. [ will circle the correct answer:
1. Our Master, Messenger of Allah, strove to liberate the
Muslims' economy from the exploitation of the Jews by:
a. Expelling the Jews from Medina
b.  Determining the matters of sale and purchase in
the Jews' market.
c.  Forbidding dealing with the Jews.
Establishing a market for Muslims to carry on their
economic activities.
Islamic Education, Grade 10, Vol. 1, 2022, pp. 25, 27.

A new eleventh-grade /slamic Education
textbook recounts a story about two Jew-
ish people who tried to sow discord be-
tween two Arab Muslim tribes. This tradi-
tional tale is meant to supplement the
Qur'anic Al-Imran surah. In the story, a
Jewish person saw members of two Mus-
lim tribes (formerly enemies) sitting to-
gether, and tried to cause dissention be-
tween them. He enlisted another Jew to
help rekindle the past animosities of the
tribes and they started quarreling, until Mu-
hammad came and resolved the quarrel
between the two tribal members, who then
realized that this had been an attempt by
Satan and their enemies to sow discord be-
tween them. By mentioning that these two
people were Jewish, and describing them
as “the enemy,” the textbook implicitly por-
trays Jews as people who are hostile to Is-
lam and try to conspire against it.
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The reason for the revelation of these verses was that Shas
bin Qais—who was 'Jewish'—passed by a group of the com-
panions of the Messenger of Allah, from the Aws and the
Khazraj tribes, who were sitting in a gathering. He was an-
gered to see them behaving in a friendly manner, close to
each other and reconciled, after they had been enemies dur-
ing the Jahiliyya [pre-Islamic times]. He ordered another
Jewish man to remind them of their past wars, which he did,
and they started quarreling and cried: 'to arms, to arms!'
The Messenger of Allah heard of this, so he went out to
them with some of his companions and said: 'Oh community
of Muslims! . . . will you return to what you used to be as un-
believers?' Then, the people knew that this was incitement
by Satan, and a plot of their enemy against them, so they
laid down their weapons, wept, and embraced each other;
then they departed with the Messenger of Allah, listening to
him obediently.

Islamic Education, Grade 11, Vol. 1, 2022, p. 15.

A twelfth-grade /slamic Education text-
book teaches that the Jews of Arabia were
hostile to Muslims, and conspired to Kill
Muhammad. The textbook refers to them in
one instance as “the Jews,” and another as
“the Jews of Banu Nadir” [a Jewish tribe in
Medinal.
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The Circumstances of the Surah's Revelation

This surah [Al-Hashr 59:1-5] was revealed after Muhammad
expelled the Jews of Banu Nadir from Medina, because
when he came to Medina, the Jews, including Banu Nadir,
reached a peace settlement with him saying that they would
not fight with him or against him, and the Messenger of Al-
lah accepted this. After the Battle of Uhud, however, they vi-
olated the treaty and revealed their animosity towards the
Messenger of Allah and the believers, and conspired to kill
the Prophet, peace be upon him, but Allah informed him of
that. The Prophet sent Muhammad ibn Maslama to warn
them to leave Medina, and that if they didn't do so, he
would punish them, but they did not accept this, and the
Prophet fought them and laid siege upon them.

Tafsir and Sciences of the Quran, Grade 12 (Sharia Branch),
2017, p. 133.



Nuanced ldentity and Peace-
making

Jordan’s national identity, as re-
flected in the curriculum, is multi-faceted.
Conservative Islam plays a critical role, as
does the Hashemite perspective on pan-
Arab unity, and assumption of responsibil-
ity for Jerusalem and the Palestinian strug-
gle. The army, created after WWI, contin-
ues to play a key role. The textbooks also
emphasize Jordan’'s democratic institu-
tions and pro-democracy positions, de-
spite the fact that democracy in the Arab
world has so far only begun to take hold in
Morocco and Tunisia.

The curriculum offers an explanation of the
process conferring both religious and his-
torical legitimacy through which Jordan’s
leadership is chosen.®' Historically, the
Hashemites were supported by Arabs
across the region: examples include the
Arab Revolt during WWI, at which time Arab
nationalists asked the Hashemites to lead
the Arab movement, and the annexation of
the West Bank in 1950, when representa-
tives from across the West Bank pleaded to
become part of Jordan.

Jordan’s connection to ancient civiliza-
tions, juxtaposed with its modern national
parks and scenic landscapes, are also part
of its identity, as are the various segments
of society ranging from city-dwellers, vil-
lagers and Bedouins, and the multiple eth-
nic and religious minorities that inhabit the
country. Moderation and good citizenship
at home and in the world also constitute an
important part of this identity, along with
peacemaking as a means to resolve con-
flicts.

National Symbols

The Arabic letter ‘gynis taught in the first
grade as in the word for flag, 'alam.
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Samer raises the flag of our country.
The flag of our country is raised over our school.

Our Arabic Language, Grade 1, Vol. 1, 201819, pp. 79, 91.

Students memorize the Jordanian national
anthem, “The Royal Anthem of Jordan,” as
early as the first grade.
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I Memorize:

The National Anthem

Long live the King!
Long live the King!
His position sublime,

His banners waving in glory supreme.

61 National and Civic Education, Grade 7, Vol. 1, 2017-19, p. 18; History of Jordan, Grade 12, 2018-19, p. 31.



O king of Arabs,

From the best prophet you have,

The honor of dynasty,

Talked about in the depths of books!

Abdel Monem Rifai

Our Arabic Language, Grade 1, Vol. 2, 201819, p. 43.
Students learn about Jordan’s Independ-
ence Day starting from the second grade.
The following textbook features illustra-
tions of children displaying the Jordanian

flag, and carrying a portrait of King Abdul-
lah.
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1. What is Jamal carrying?
What will Jamal do with the flags?

Where will Jamal go with his family?

BN S

When does Independence Day occur?

Our Arabic Language, Grade 2, Vol. 2, 2018-19, pp. 74—
75.62

Jordan’s Ancient Origins

History textbooks provide students with a
summary of ancient civilizations that ex-
isted in the geographical area known today
as the Jordanian Hashemite Kingdom—
crucial to international trade historically,
and home to various cultures, such as the
Edomites, Moabites, Ammonites and Nab-
ataeans.®® These are grouped together as
Arabs, but in specific discussions, only the
Nabateans are emphasized. Historical fig-
ures such as Moab's King Mesha are a
source of pride, along with Nabataean ag-
riculture, trade, and architecture.

[Images from the Petra region] Clockwise, left to right: Nab-
ataean Houses; Al-Khazneh [Nabataen Treasury in Petraj;
The Siqg [entrance to Nabataen city of Petra]; [Nabataean]
Monastery; Amphitheater.

History, Grade 7, Vol. 1, 2018-19, pp. 15, 33.

62 See also: National and Civic Education, Grade 7, Vol. 1, 2017-19, p. 69.

63 History, Grade 7, Vol. 1, 2018-19, p. 9.



The Nabataeans are considered to be Arab
tribes who migrated from Yemen to the
northern Arabian Peninsula, and finally set-
tled in Jordan. The textbooks acknowledge
the polytheistic nature of the inhabitants of
those times; they apparently worshiped the
same gods as Arabs in the peninsula prior
to the spread of Islam.®

The legitimacy of the Hashemite dynasty is
undisputed; the curriculum portrays the
royal family as descendants of the Prophet
Muhammad.
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His Highness King Abdullah Il bin al-Hussein and the ances-
try of the Hashemite family in the Jordanian Hashemite
Kingdom are connected to the branch of descendants [ash-
raf] related to our Prophet Muhammad.

History, Grade 6, Vol. 2, 2018-19, p. 80.
The figure from the textbook below shows

the Hashemite kings ruling the Kingdom of
Jordan since 1921.
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National and Civic Education, Grade 7, Vol. 1, 2017-19, pp.
16-17

The Hashemites view themselves as a
leading tribe, tracing their lineage to the
period before the rise of Islam, with a
prominent role in the Arabian Peninsula.
The curriculum assigns a key role to their
leadership during the Arab Awakening and

64 History, Grade 7, Vol. 1, 2018-19, pp. 23, 31.

65 National and Civic Education, Grade 7, Vol. 1, 2017-19, p. 18.

Arab Revolt: they are personified through-
out the textbooks as having always de-
fended both Arab and Islamic national in-
terests.

In a civics lesson: “Philosophy of the Hash-
emite Rule,” students learn that the dyn-
asty has both religious and historical legit-
imacy, with various achievements de-
picted. The dynastic philosophy proclaims
moderation, justice, service to Islam and
Arabism, tolerance, equality, human rights,
and democracy.®®

The curriculum presents King Abdullah as a
leader close to the Jordanian people.
Throughout the textbooks, images portray
him interacting with men and women, chil-
dren, the elderly, workers and religious fig-
ures.
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Observe the following pictures which epitomize King Abdullah

Il bin al-Hussein's social and inspection visits with the Jorda-

nian people, then answer about the following:

> The civil visits strengthen the trust between the King and
his people. Explain this.

> All of you are shepherds and each of you is responsible
for his flock. Explain with examples how King Abdullah I/
takes care of his Jordanian people.

History, Grade 10, Vol. 2, 2017-19, p. 35.



Jordanian Armed Forces

The Jordanian army plays a leading role in
national identity, and is prominent through-
out the curriculum; as the “Arab army,” it
protects the entire “Arab nation” [ummah]
from danger, while defending Jordan's vital
interests. Since its formation in 1921 after
the Arab Revolt, the army has fought in nu-
merous battles and wars in “Palestine.”®®
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Mu'ta Univeristy: The Military Branch
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“The motto that you wear on your uniforms, 'The Arab Army,'
is not just a slogan, nor did it come by coincidence. It is a tes-
tament of this army's commitment to defend the causes of
the Arab nation, its soil, and security against all threats.”

King Abdullah Il bin al-Hussein

National and Civic Education, Grade 9, Vol. 1, 2018-19, pp.
55, 52.

With a history of air force pilots in the royal
family, including King Abdullah himself, the
glorification of pilots is unsurprising, and
students often strive to follow their exam-
ple. The following text teaches eight-year-
olds that aspiring to be an air force pilot is
noble.

66 History, Grade 10, Vol. 2, 2017-19, pp. 37-40.
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| will be a Pilot

Baha joined his father at the airport to welcome his uncle as
he returned from traveling. When he [Baha] arrived, he saw
many airplanes taking off and landing. He remembered his

teacher's question: What would you like to be in the future?

Baha told his father: | would like to be a pilot, to hover high in
the sky and fly an Air Force plane to protect the homeland.

Baha watched an airplane in the sky and said: | will be a pilot.
| will be a pilot, God willing.

Repeat the following:

o What would you like to be in the future?
e [ would like to be a pilot.

Our Arabic Language, Grade 2, Vol. 1, 2018-19, p. 60.

The autobiography of King Hussein, fea-
tured in the curriculum, examines his love
of flying and the profound sense of respon-
sibility he felt on missions as an Air Force
pilot.




Reading: Hussein Bin Talal and his flying hobby

Arabic Language, Grade 5, Vol. 2, 201819, pp. 40-41.

An image in a fourth-grade Arabic lan-
guage unit features a tank and a warship
hoisting Jordanian flags, and a battlefield
with dead or fleeing enemy soldiers. Stu-
dents then answer questions about the im-
ages, and whether they would like to be
soldiers.
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Discussion
[From right to left]:
o  What is the war machine you see in the picture?

e  Would you like to be a soldier? Why?

e What is the flag you see on the plane?

e Describe the enemy soldiers' situation in the picture.
o What is the ship in the picture used for?

e  What is on the ship?

Our Arabic Language, Grade 4, Vol. 2, 201819, p. 15.

The curriculum identifies Jordan as a coun-
try facing constant danger, giving rise to
the need for a comprehensive security ap-
paratus including: the Jordanian Armed
Forces, Public Security Directorate, Darak
Forces (GDG),®” Civil Defense, and General
Intelligence.
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Jordan's geographic and political status forces it to gather all
powers and abilities to defend its existence and protect its na-
tional security using various means.

National and Civic Education, Grade 9, Vol. 1, 2018-19, p. 48.

Democratic Institutions

A woman votes during elections for the
Jordanian parliament.

S vai

I R
q—;—’?‘—:’ Gy \_-J:_w-r‘ (ST pas-¥
4 ;83 , 2 .
ol gl ) IS J:..—)S‘ 0 b 42l
1 e B alaild IS 200G
. o .

2 I e B L A
N G dl (30 b1 a IS G e
RGBSR N PR ST
. oo e

P e ° Ly
LV e-g) S (,I:.-‘ (!

Figure (4—14) Elections Committee

First: The Parliament

This parliament includes delegates elected by Jordanian citi-
zens every four years, while each governorate is represented
by a number of members.

Every Jordanian citizen who has reached age eighteen has the
right to choose who will represent him in parliament.

Social and National Education, Grade 4, Vol. 2, 2017-19, p.
25.

67 General Directorate of Gendarmerie (GDG), also known as Darak (Gendarmerie) Forces.



A new textbook for grade 11, Democracy
and Participation in Public Life, highlights a
report titled “Reflections on the Future,”
featuring a youth conference on democ-
racy as a future national goal.
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A true democratic state, the state of all citizens. No matter
how different their opinions are, and how many their judg-
ments are, the principles of equality, justice, and equal oppor-
tunities are applied.

Democracy and Participation in Public Life, Grade 11, 2022, p.
42.

Beginning in elementary school, students
learn about techniques for conducting suc-
cessful dialogue.
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A successful dialogue is an exchange of opinions between
sides on a certain subject, to achieve an appropriate solution.

Observe the photos, then answer the following:

e  What do you see in the photos?

e  Which photo depicts the appropriate way to conduct di-
alogue?

Social and National Education, Grade 4, Vol. 2, 2017-19, p.
45,

A civics textbook introduces peace within
society as a Jordanian principle, mani-
fested in various aspects of society — fam-
ily, school and the media.®®
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Third: Importance of Peace

Peace helps to create a suitable climate for cultural and intel-
lectual creativity, through dialogue and exchange of views
and information among diverse groups.

Summary of the importance of peace:

- Spreading security, stability and tolerance within society.

- Accepting opinions of others and freedom of speech.

Achieving equality of all before the law.
- Cohesion and solidarity between members of society.

Social and National Education, Grade 5, Vol. 2, 2016-19, p.
22.

Conflict resolution strategies form part of
the curriculum. The textbook suggests four
methods of conflict resolution: negotiation
(tafawuadh), mediation (wasata), arbitration
(tahkim), and reconciliation (musalaha).
Culture-specific issues relate to arbitra-
tion, and can be based either on state law
or tribal customs. Similarly, the textbook in-
sists that reconciliation must follow, re-
gardless of the parties’ satisfaction with
the results of the arbitration.®®

68 Social and National Education, Grade 5, Vol. 2, 2016-19, pp. 20-22.

69 National and Civic Education, Grade 6, Vol. 1, 2016-19, pp. 38-40.
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Image (2,5) Disagreement between Two People
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We experience conflicts in our daily lives. They occur between
the closest of people—spouses, siblings, coworkers or friends.
The lesson is not in [conflict] as such, in the ways to resolve it
peacefully, preventing it from turning into a fight or perma-
nent hostility.

National and Civic Education, Grade 6, Vol. 1, 201619, p. 38.

A sixth-grade /slamic Education textbook
teaches that making peace is important
and virtuous in the eyes of Allah, and takes
precedence even over the most basic pil-
lars of Islam (fasting, prayer and charity).
This principle is supported by verses from
the Qur'an and hadith. Peacemaking is also
encouraged between friends in the class-
room.

Reconcilation among People
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The prophet has said: 'Shall | not inform you of what is more

virtuous than the rank of fasting, prayer, and charity?' They



said: 'But of course'! He said: 'Reconciliation’ [between Mus- - This week, | read two articles about the importance of
lims].70 coexistence.

Arabic Grammar, Grade 8, Vol. 1, 2018-19, pp. 26, 29.

Recite and Learn:

Allah has said: 'There is no virtue in most of the secret coun-
sels of the people; it is, however, good if one secretly enjoins
charity, kindness and reconciliation among people' (Al-Nisa
4:114).71

What is the best deed a Muslim can do as it appears in the
holy verse?

Closing Activity:

| will recall a situation in which | helped two friends reconcile
and write it in my notebook. Then, | will read it in front of my
friends in class.

Islamic Education, Grade 6, Vol. 2, 2018-19, p. 29-30.

A lesson about tolerance includes a
UNESCO resolution from 1995 on the
meaning of tolerance, and its application at
the state level and within social dimensions
and education.”? Throughout their studies,
Jordanian students practice writing about
the subjects of peace and coexistence.
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| wrote a short story recounting the spread of peace and re-
Jjection of extremism.

70 Tirmidhi Hadith Collection

71 Malik Rendering:
http://www.alim.org/library/quran/ayah/compare/4/114.

72 National and Civic Education, Grade 10, Vol. 1, 2018-19, pp. 58-59.




Good Citizenship

Respect for the Other—The Disabled,
Elderly and Poor

In a twelfth-grade History of Jordan
textbook, a chapter on “The Development
of Social Life in Jordan” portrays citizens
with disabilities. Images enable students to
empathize with such individuals; thus les-
sons teach respect for the Other.

L o Bl (503 A

s AN le tEh <A e N
Aooaladly BOS e Sl J-.;\ peemedl o

Six: Caring for the Disabled

People with disabilities are an important part of Jordanian so-
ciety, based on collective responsibility and solidarity. There-
fore, this group has received attention by the Ministry of So-
cial Development and related institutions. Likewise, disabled
people have also received the attention of King Abdullah II.
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Image (2-8): My place belongs with you.
[On the board]: Your Confidence—My Success

History of Jordan, Grade 12, 2018-19, pp. 165—66.

Students are asked to discuss the difficul-
ties faced by children with disabilities,

which they might otherwise take for
granted. The activity below teaches re-
spect, and includes a personal description
of the individual Other:
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3-  One school decided to not accept a disabled female stu-
dent, due to the lack of ramps suitable for her in the
school.

National and Civic Education, Grade 8, Vol. 1, 2017-19, p. 35.

A text written by the influential Egyptian
writer Taha Hussein, blind since childhood,
is featured in an Arabic language chapter,
“They See the Unseen.” Aside from the
text, students discuss the issue of blind-
ness and other disabilities in their everyday
environment.

Reading: from [Taha Hussein’s autobiographical] book, The
Days.

Arabic Language, Grade 8, \ol. 1, 2018-19, p. 77.
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Discussion

2-  With a friend, discuss ways to promote the rights of peo-
ple with disabilities in education, training, and work, and
to provide them with programs and activities to facilitate
their assimilation in society.

Arabic Language, Grade 8, Vol. 1, 2018-19, p. 76.



Students discuss their responsibility to-
ward vulnerable groups in society, with the
aid of visual examples showing children
and adults assisting people in need.
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e  What do you see in the picture?
e What is our duty toward the sick?
e  What do you say to a sick person when you visit?
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e  Why s the boy holding the man's hand, as shown in the
picture?

e  [fyou were in the boy's place, would you act the same
way? Why?

Our Arabic Language, Grade 4, Vol. 2, 201819, p. 33

(Figure 4-3) People from the same area cooperating during
the olive harvest season.

2-  Cooperation within Society

Cooperation leads to cohesion and societal unity. All members
of society work to improve it in various areas. Expressions of
this cooperation between members of society include helping
the poor, people in need and the elderly.

Social and National Education, Grade 5, Vol. 2, 2016-19, p.
12.

73 History, Grade 9, Vol. 2, 2016-19, pp. 52-56.

Christians

Religious tolerance is a major component
throughout the curriculum, especially since
the Christian minority in Jordan was
scarcely mentioned in previous textbooks.
The authors of the current curriculum por-
tray Christian members of society in a pos-
itive light, and as equal citizens. Especially
significant are the development of friend-
ships between Muslims and Christians
against the background of the rise of ISIS,
given its popularity among segments of
Jordanian society.
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(Figure 1-17): A Mosque and a Church
Third: Religion

The religion of the largest percentage of residents in the
Hashemite Kingdom of Jordan is Islam, and a proportion of
the population is Christian. The Muslims and Christians share
the same history, culture, language, lifestyle, and common
destiny. They live together in an atmosphere of tolerance and
religious coexistence. All strive to promote the homeland and
work for its status and prosperity.

Social and National Education, Grade 4, Vol. 1, 2016-19, p.
25.

Lessons on Christian history are seam-
lessly integrated into the curriculum, and
offer a broad description of the Protestant
Reformation involving Lutheranism, Calvin-
ism and Anglicanism.”® The textbooks point
to commonalties and shared activities be-
tween Muslims and Christians in Jordan.
Examples include celebrating an /ftar



dinner together (breaking the fast during
Ramadan), and mosques carrying Jesus'
name.
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1-  Why did the Latin Church host a Ramadan Iftar dinner?

2-  Who was invited to this Iftar?

3-  How did the Christian family from Al-Salt express reli-
gious coexistence?

4-  Two mosques named for 'Jesus' have been built:
a. Where were each of them built?
b.  Who built them?

7- InJordan, there are many manifestations demonstrating
the depth of connection between Muslims and Chris-
tians, beyond what appears in the text. Mention a few of
them.

Arabic Language, Grade 8, Vol. 2, 2018-19, p. 30.

Jordanian patriotism serves as a vehicle to
enhance religious coexistence.
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Activity: Reflect on the following phrases; then, with your
friend, write down phrases expressing the common ground
between you:

1- I'ma fan of one team and my friend is a fan of another.
The national Jordanian team brings us together.

2- | am Muslim and my friend is Christian. The love of the
homeland brings us together.

3-  lam Christian and my friend is Muslim. Shared history
brings us together.

4-  lam and my friend is

brings us together.

National and Civic Education, Grade 8, \ol. 1, 2017-19, p. 32.

Ethnic Minorities

The curriculum explains social diversity as
a positive trend benefitting the Jordanian
people. In one chapter, “Acceptance of the
Other,” students learn the principles they
need to achieve acceptance within society.
These include: listening to and talking with
the Other; living in peace; respect toward
other religions and faiths; mutual respect;
and not discriminating against people due
to color, appearance, gender or race. The
multi-colored fingerprint illustration below
symbolizes a diverse society.
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(Figure 1-4): Expressionist picture of difference and diversity.
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> Mention other traits of a person accepting the Other.

> Recall an example of an event in which you were tolerant
with your friends at school. Explain the influence of this.

National and Civic Education, Grade 7, Vol. 2, 2017-19, pp.
10-12.



In addition to religious affiliation and ethnic
identity, there are three distinct types of
lifestyles adopted by Jordanian citizens:
Bedouin, rural, and urban.”* Textbooks de-
scribe life in Jordan as a model of civil co-
existence.
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Five: Population Diversity

The consecutive population migrations led to diversity in the
population of Jordanian society. This diversity is the basis of
its power. These migrations include those of the Circassians,
Chechens, Armenians, and Kurds.

Jordan sets an example of population coexistence; it opened
its arms to all brothers in times of trouble and hardship, and
was a source that they could depend and rely on, welcoming
them warmly and generously.

Social and National Education, Grade 4, Vol. 1, 2016-19, p.
26.

The curriculum teaches that diverse ethnic
minorities continue to be welcome, and are
an integral part of society-building and Jor-
danian identity. The example below
demonstrates that such practice has been
evident since the establishment of the
Emirate of Transjordan in 1921.
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Two: Diversity and Establishment of the Jordanian State

The core of the Jordanian state formed after establishing the
Emirate of Transjordan and was based on diversity. Arabs, Cir-
cassians, Chechens, Kurds, and Armenians—all contributed to
the building of the contemporary Jordanian state and the na-
tional Jordanian character.

All were integrated into Jordanian society as one social fabric,
representing a cohesive national bloc. This diversity formed a
marvelous Jordanian mosaic, built on acceptance and respect
toward the Other. Each group retained its cultural character-
istics, in terms of religion, customs and traditions, folklore,
art, clothing and food, and practiced them freely. All partici-
pated in strengthening the pillars of society and state, based
on the rule: 'homeland for all and all for the homeland.'

Social and National Education, Grade 5, Vol. 2, 2016-19, p.
25.

Immigration

Immigration has become a legitimate issue
for Jordan over the last ten years. Text-
books show that authorities acknowledge
this issue and consider its advantages and
disadvantages. Despite this realistic ap-
proach, Jordan is proud of its open-arms
policy toward refugees.”®

74 Social and National Education, Grade 4, Vol. 1, 2016-19, pp. 23-24.

75 See also: Geography, Grade 7, Vol. 2, 2017-19, p. 34.
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(Figure 3—12) Chart of Jordaninan Population, 1922—-2015
(per milllion people).

First: Population Growth in Jordan

The Emirate of Transjordan was established in 1921. The pop-
ulation at the time did not exceed 300,000 people. Their num-
ber began to rise due to natural growth and forced migration,
until it reached 9.5 million people in 2015.

Geography, Grade 6, Vol. 2, 2016—19, pp. 24.

There are discussions of the various prob-
lems with surrounding countries. While Is-
rael is an occupying force, and Iraq and
Syria are treated as neighbors, all three na-
tions offer challenges to Jordan's popula-
tion balance.
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Causes of the Population Growth in Jordan

Natural Growth: Increase in birth rate. Mortality rate
decrease.

Immigration: The Israeli occupation of Palestine (1948, 1967).
Wars and conflicts in neighboring countries, such as: the Iragi
crisis and the Syrian crisis.

Geography, Grade 6, Vol. 2, 2016—-19, pp. 25.

Jordan is especially proud of its role in ac-
cepting Syrian refugees, and providing
them with homes and services.
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(Figure 1-9): Picture of a Syrian refugee camp.

The number of Syrian refugees has reached almost 1.265 mil-
lion. Jordan provides housing, security, education, and health
services.

National and Civic Education, Grade 10, Vol. 1, 2018-19, p.
24.

Elimination of “Harmful” Social
Trends

The curriculum includes discussions of
“harmful” or dangerous social customs that
contradict norms of Jordanian society.
These include smoking, celebratory gun-
fire, and disrespecting public order.
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Negative customs within society include flamboyancy,
namely, over-spending on weddings and mourners’ tents, the
prevalence of smoking, and disrespect for order in public
places. Such manifestations occur during wedding and gradu-
ation processions, gunfire at weddings and special occasions,
among others.

- How is it possible to be free of these negative customs ?

National and Civic Education, Grade 6, Vol. 1, 2016—-19, p. 19.



The curriculum encourages economic
prosperity and attaches much importance
(even from a religious perspective) to be-
ing part of the work force. Students dis-
cover various socially unacceptable cus-
toms, such as begging, and explore poten-
tial solutions to resolve them.

Textbooks also raise awareness of techno-
logical devices (e.g., cell phones) as a neg-
ative social phenomenon, which affects
family and social relations. Of concern are
the potentially adverse effects of social
media, including fake news and rumors.”®
Behavioral problems, such as smoking,
drugs, addiction, and violence, should be
eliminated.”
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(Figure 5-1): Family members busy with their cell phones.

Lesson 3: Problems of Social Change

Look at the image, then answer the subsequent questions:

- Describe what you see in the picture.

- What is, in your opinion, the impact of using cell phones
on social relations?

- Do you suffer from this problem in your home?

- Suggest solutions to confront this problem.

National and Civic Education, Grade 7, Vol. 2, 2017-19, p. 37.

76 National and Civic Education, Grade 8, Vol. 1, 2017-19, pp. 62-63.
77 National and Civic Education, Grade 9, Vol. 2, 2017-18, pp. 18-22.

Textbooks describe King Abdullah's eco-
nomic initiatives regarding tourism, agricul-
ture, investments, and industry, as steps
toward economic prosperity in the king-
dom. Students are urged to be proactive in
developing  tourism in  their own
hometowns.

(Figure 1-11): Industrial Ciites.
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The government established many industrial cities across the
various Jordanian provinces to promote the economic sector. It
opened the doors for local and foreign investment, providing
many incentives to facilitate their projects. All this had positive
effects on the Jordanian economy. The tourism movement has
been active in its [various] recreational, therapeutic, and reli-
gious aspects, confirming Jordan as a symbol of security and
an oasis of stability, offering tourists all the services and facili-
ties they need.

National and Civic Education, Grade 7, Vol. 1, 2017-19, p. 29.



Men and Women: Respect within Pa-
ternalism
In images of first-graders, there are Jorda-

nian students with, and without, head cov-
erings (hijab).

Our Arabic Language, Grade 1, Vol. 1, 2018-19, p. 19.

A third-grade /slamic Education textbook
shows one girl with a hijab working to-
gether with other boys and girls; another
image shows girls and boys seated sepa-
rately, with the hijab prominently featured;
and one features all girls with no one wear-
ing the hijab.
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Islamic Education, Grade 3, Vol. 1, 2017-18, p. 26.

Islamic Education, Grade 3, Vol. 1, 2018-19, p. 26.

Islamic Education, Grade 3, Vol. 1, 2018-19, p. 5.

An image in a Social and National Educa-
tion textbook for fifth grade’® displays a
teacher, wearing a hijab, with her students.
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(Figure 4-2): Cooperation at School

Social and National Education, Grade 5, Vol. 2, 2016-19, p.
11.

78 According to mainstream Islam (Sunni and Shi'ite), females reach the age of religious maturity (bulugh), which entails religious
duties such as wearing hijab, at the completion of nine lunar years. Zaid Alsalami et al, "Is Hijab wajib for a 9-Year-Old Girl Who
Has Not Physically Reached Puberty? If Yes, Why?" Al-Islam.org, n.d.,

https://www.al-islam.org/ask/is-hijab-wajib-for-a-9-year-old-girl-who-has-not-physically-reached-puberty-if-

yes-why;

Female puberty begins between ages eight and thirteen. Amy W. Anzilotti, "Understanding Puberty," KidsHealth, May 2022,

https://kidshealth.org/en/parents/understanding-puberty.html.



Family interactions show a variety of girls
and women, some wearing pants with no
hijab, while others are wearing conserva-
tive attire.

Islamic Education, Grade 1, Vol. 2, 201718, p. 46.

As part of the morning ceremony of raising
the Jordanian flag, the figures below in-
clude a variety of women, some wearing
Islamic Education, Grade 1, Vol. 1, 201819, p. 38. the hijab.

Discuss:

. g ifull
Our Arabic Language, Grade 1, Vol. 1, 201819, p. 7. ey tine jieig @ iy Gowintn) iE 20 eai

[Girl:] My flag is radiant in color!

L: Our Arabic Language, Grade 2, Vol. 1, 2018-19, p. 5.

R: National and Civic Education, Grade 7, Vol. 1, 2018-19, p.
63.

Women in Islamic Education

The curriculum features women’s roles in
Islam. Entire chapters are devoted to vari-
ous female figures in Islamic history; their
importance in the evolution of the Muslim
community is evident. Notable examples
are Mary, mother of Jesus, and Zubaida,

) .
Islamic Education, Grade 1, Vol. 1, 2017-18, p. 17. wife of Harun al-Rashid.’

73 |slamic Education, Grade 12 (Literary Branch), 2018-19, pp. 61-67; pp. 155-58.



Special attention is afforded to the histori-
cal status of women in Islam, including
their rights and obligations, and accompa-
nied by supporting Qur'anic verses or had-
ith. Rights include education (in particular,
religious studies); work; possession and
use of property and money; inheritance;
family-building; and educating children.
There is instruction on rights particular to
women, including the right to choose a
husband and the right of dowry.®® Students
consider the Islamic canon as an excellent
source of applying gender equality in their
daily lives.

History lessons praise the Umayyad Cali-
phate as having integrated and been ac-
cepting toward women in all levels of soci-

ety.®
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Lesson 24: Women’s Rights and Obligations in Islam

Allah’s wisdom demanded that human life will be established
through males and females, and will be based on acquaint-
ance and compassion. Allah has said: ‘O mankind, indeed We
have created you from male and female and made you peo-
ples and tribes that you may know one another. Indeed, the
most noble of you in the sight of Allah is the most righteous of
you. Indeed, Allah is Knowing and Acquainted’ (Al-Hujurat,
49:13). Islam has set to both male and female rights and obli-
gations and set the relations between them as relations of in-
tegration in roles and positions, not relations of struggle and
competition. The Prophet has said: ‘Indeed women are coun-
terparts of men.’

Islamic Education, Grade 12, 2018-19, p. 150.

80 Jslamic Education, Grade 12, 2018-19, pp. 150-52.
81 Hjstory, Grade 7, Vol. 2, 2017-19, p. 19.
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Enrich My Experience

Search the internet and write an essay about the position of
women in Islam, using Allah's saying: 'Indeed, the Muslim
men and Muslim women, the believing men and believing
women, the obedient men and obedient women, the truthful
men and truthful women, the patient men and patient
women, the humble men and humble women, the charitable
men and charitable women, the fasting men and fasting
women, the men who guard their private parts and the
women who do so, and the men who remember Allah often
and the women who do so—for them Allah has prepared for-
giveness and a great reward' (Al-Ahzab 33:35).

Islamic Education, Grade 12, 2018-19, p. 153.

Women in Civil Society

Throughout the Jordanian curriculum there
is an evident sense of pride in the in-
creased roles of women in its society, in-
cluding the expansion of women's educa-
tion as a growing sector of the workforce,
and participation in the government.
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The Increasing Role of Women in Jordanian Society

Jordanian women have proven their ability to face challenges
and take upon themselves responsibilities alongside men in
providing a better standard of living for their families.

History of Jordan, Grade 12, 2018-19, pp. 162—63.




Young women and female soldiers partici-
pate in national ceremonies.
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(Figure 2—12): Images of the Jordanian People Celebrating
National Events.

National and Civic Education, Grade 7, Vol. 1, 2017-19, p. 72.
While learning about the history of the Jor-

danian army, the importance of women
serving in the military is emphasized.
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The Developmental Role of Women in the Jordanian Armed
Forces-Arab Army

e Teaching and training as teachers and trainers in the Jor-
dan Arab Army's institutes.

e Working in medical services in medicine, nursing, phar-
macy and other supporting medical vocations.

. Working in central units, such as the General Command
or as specialist engineers in the housing department.

The General Command of the Jordanian Armed Forces-Arab
Army has addressed the need for the participation of women
since 1950, due to the efficiency and knowledge that they
demonstrated during their participation in performing tasks
alongside [male] soldiers.

History, Grade 10, Vol. 2, 2017-19, p. 43.

“Act Kindly toward Women,” a chapterin an
Arabic Language textbook, quotes the
Prophet, and makes a connection between
early Islam's positive treatment of women
and the status of women in Jordanian so-
ciety. As such, the curriculum upholds early
Islam as a model for modern society. Yet,
controversial topics such as “honor killings
of women”#? were not found in our research
on this updated curriculum.
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1-  Answer the following questions:
a- What is your duty toward your mother and sisters?

b-  What is the father's duty toward his wife and
daughters?

c- How do women contribute to uplifting and develop-
ing society?

82 Olivia Cuthbert. "Calls for Action as 'Honour' Killings in Jordan Show Sharp Increase," The Guardian, December 9, 2016,

https://www.theguardian.com/global-development/2016/dec/09/calls-for-action-as-honour-killings-in-jordan-  show-

sharp-increase-16-day-campaign-gender-violence;

Alasdair Soussi, "Rana Husseini: The Veteran Reporter Battling 'Honour Killings,'"" Al-Jazeera, May 25, 2018,

https://www.aljazeera.com/indepth/features/rana-husseini-veteran-reporter-battling-honour-killings-

180309201914889.html.



a- A person came to the Prophet and asked, 'Messen-
' ger of Allah, who among people is most deserving
S s &\l Bl ey of my fine treatment?' He said, 'Your mother.' He

’ d “%; L asked, 'Who is next?' 'Your mother," he said. He
asked, 'Who is next?' He said, 'Your mother.' He
asked, 'Then who?' Thereupon he said, 'Your fa-
ther.'
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e- Women, and especially mothers, have a vital role in
educating a strong generation, affiliated with the

homeland and serving the nation.
Arabic Language, Grade 5, Vol. 2, 2018-19, pp. 4-5.

2-  Use your answers from the previous questions to discuss
the subject 'The Status of Women,' and you can also use
the following in your discussion:




Global Perspective

An obvious goal in Jordanian school
textbooks is educating students to be good
citizens of the world. Yet, it is also taught
that the world is dangerous and unpredict-
able, with threats looming from powerful
countries. Colonialism remains an unfor-
gotten memory.

Much of the curriculum centers on the en-
vironment and global peace efforts. The
reputation of Jordan worldwide as a
peace-seeking country is paramount, and
is encouraged. Students learn about solv-
ing international disputes through legal
means. Another global issue is care for and
solidarity with immigrants worldwide. Stu-
dents discover the importance of empathy
for the suffering of refugees. They learn
that open societies and immigration are
forces for good: Jordan can learn from
countries hosting immigrants, such as the
US, Canada and other Muslim and Arab
states. Despite such cooperation, the cur-
riculum is quick to criticize Western and in-
dustrialized powers as greedy, using their
influence to pollute the environment and
enforce their beliefs and culture on smaller
countries.

While the curriculum acknowledges the im-
pact of British policies post-WWI policies
on Jordan's existence as a country, as well
as its independence, it abhors colonialism
and adopts the perspective of a developing
country. The US is criticized for waging
wars in the region and supporting Israel.
While Jordanian textbooks criticize China,
they are conciliatory toward Russia, de-
spite its perceived role as a European co-
lonial power facilitating the downfall of the
Islamic Ottoman state. The attitude toward
Iran is one of vigilance, while outwardly
neutral. The curriculum’s perspective on
the Ottoman Empire, the Turkish-ruled

Muslim state, is negative throughout. The
Arabs suffered during the classical age
from isolation, stasis and land acquisition
for the military. With the Turkification of the
early twentieth century, life in the Arab
provinces became unbearable, leading to
the Arab revolt in which the Hashemites
played the central role.

Peacemaking to Resolve Conflict

The Jordanian army is celebrated through-
out the curriculum as a source of national
pride, not only limited to military skills but
highlighting its global role in UN peace-
keeping missions.
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1-  Where did Jordan first participate in the Peacekeeping
Forces?

2-  What is the purpose of Jordan's involvement in the
Peacekeeping Forces?

3-  What is the mission of the Peacekeeping Center in the
Jordan Armed Forces-Arab Army?

4-  What are the characteristics of our Armed Forces in
these activities?

5- How do Peacemaking Forces contribute to promote Jor-
dan worldwide?

Arabic Language, Grade 7, Vol. 1, 201819, p. 32.

As a vital aspect of Islamic tradition, peace-
making is an integral part of Jordanian
identity and strongly influences the shift
toward a more tolerant and moderate ver-
sion of the "true Islam." In Islamic education
lessons, from elementary grades through
high school, peace is always the preferable
outcome and taught as one of the most
basic values of Islam. As early as the first
grade, children learn to greet one another
with peace. This also aligns with the



curriculum’s warning that militant and vio-
lent elements of jihad should be used as a
last resort. Students learn that wars, along
with nuclear and chemical weapons, are
disastrous, both to people and the environ-
ment.83

The curriculum depicts a nation celebrating
its diplomatic and peaceful relations with
other countries.
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Jordan has good connections with the neighboring countries
and all countries in the world, and enjoys universal respect,
due to its active contribution to the spread of peace and con-
flict resolution between countries.

[Image: The flag of the Hashemite Kingdom of Jordan in front
of the Headquarters of the United Nations]

Social and National Education, Grade 4, Vol. 2, 2017-19, p.
13.

The textbooks also emphasize Jordan’s
high ranking in the Global Peace Index.

i3 )Y Aol dem)
Aa) N A5 A aslydl
G Gy e

SRR R

.(')L.,.JL; QIJ\,LL_J\

83 Geography, Grade 7, Vol. 2, 2017-19, pp. 75-77

The Jordanian Hashemite Kingdom ranked fourth in the Mid-
dle East in the global index, which measures the level of a
country’s peacefulness.54

National and Civic Education, Grade 10, Vol. 1, 2018-19, p.
20.

The example shows Crown Prince Hussein
bin Abdullah 1l promoting peace, and
fighting youth extremism on the global
stage.
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His Highness has political partnerships on an international
level, most importantly his chairmanship of the UN Security
Council meeting, '"Maintaining International Peace and Secu-
rity: the Role of Youth in Countering Extremism and Violence
and Promoting Peace.' Leading this meeting in April 2015, his
Highness became the youngest person to chair a Security
Council meeting since its creation.

History of Jordan, Grade 12, 201819, pp. 46—47.

Immigration is another subject that show-
cases Jordan's interest in global affairs.
Current events are discussed, featured
alongside photographs of refugees on
boats; textbooks enumerate the ad-
vantages and disadvantages of immigra-
tion for both host and origin countries.®
There is a practical approach toward this
global trend, given that Jordan has

84 Compare: Maria Weldali, "Jordan Ranks 3rd Regionally, 57th Globally on 2022 Global Peace Index," The Jordan Times, June 22,
2022, https://www.jordantimes.com/news/local/jordan-ranks-3rd-regionally-57th-globally-2022-global-peace-index.

85 Geography, Grade 7, Vol. 2, 2017-19, p. 22.



generously received millions of refugees
over the past several decades, mainly from
Syria and lraq, and historically has been
open to receiving Palestinian refugees,
even granting them full citizenship (in stark
contrast with all other Arab countries, par-
ticularly Lebanon).
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[Causes of Migration]

2- Wars, political conflicts and feelings of insecurity—this is
the situation with most forced migrations experienced by
the Arab world and European countries during wars and
political conflicts.

Geography, Grade 7, Vol. 2, 2017-19, p. 21.

A chapter titled "Destructive Effects of
Wars" highlights Jordan’s role as one of the
leading host countries for refugees, receiv-
ing over 640,000 people in 2013 alone.
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5- Wars and conflicts have resulted in millions of refugees
around the world who suffer from economic losses and
harsh living conditions. Look at the following figure and
discuss the meaning of the pictures with your col-
leagues.

Pakistan: 1,616,500; Iran: 857,400; Lebanon: 856,500; Jor-
dan: 641,900; Turkey: 609,900; Kenya: 534,900; Chad:
434,500; Ethiopia: 433,900; China: 301,000; America:
263,600.

(Figure 4—34) The Suffering of the Refugees.

(Figure 4-35) The refugee-exporting countries in 2013 (in mil-
lions).

(Figure 4—-36) The refugee-hosting countries in 2013 (in thou-
sands).

> Name the largest refugee-exporting countries in the
world.

> Which countries host the most refugees in the world?

>  What is Jordan's world-ranking among refugee-hosting
countries?

Geography, Grade 7, Vol. 2, 2017-19, p. 79.

Students learn to recognize the hardships
of being a refugee in a foreign country, and
thoughtfully discuss various issues affect-
ing immigrants, such as being of a different
physical appearance compared to the local
population. They learn that empathy is es-
pecially important for peace and conflict
resolution.
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Activity: Discuss these scenarios and describe what happens
in a sentence:

1-  (From the words of an African immigrant) in one coun-
try: 'Employers usually don't notice my origin when | talk
on the phone, but when | go to an interview, they tell me
that they are sorry, and that the job is no longer availa-
ble.'

National and Civic Education, Grade 8, Vol. 1, 2017-19, p. 35.
Another global challenge discussed in the

Jordanian curriculum is conservation of the
planet. Lessons on the environment,



pollution and climate begin at a compara-
tively early age. Such education is not ab-
stract, as students are encouraged to ap-
ply what they learn to issues affecting their
home living environments. The textbooks
raise awareness of the environmental is-
sues facing Jordan, including dwindling
water resources, energy preservation and
waste recycling.
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(Figure 2-9): Recyclabale waste.
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(Figure 2—10): A tap in need of repair.

Social and National Education, Grade 4, Vol. 1, 2016—-19, pp.
36—40.

Students also learn about their country's
position in the global power struggle be-
tween East and West. The -curriculum

educates for globalism and Arab neutrality
in world affairs: Jordan, established by the
British and an ally of the US, has tradition-
ally been a member of the Western Block;
yet, as a perceived-to-be developing
country, it shows deference to America's
rivals as well.

The Russian Soviet cosmonaut Valentina
Tereshkova features in an Arabic Lan-
guage textbook, the first woman to fly in
space on a solo mission. The curriculum
thus marries global activities in such areas
as science and technology with the en-
hancement of women's rights and status.

Reading: Valentina Tereshkova

Arabic Language, Grade 8, Vol. 1, 2018-19, p. 17.

The curriculum expresses support for the
anti-American Arab oil embargo against
the West during the 1970s, which pivoted
the global economic power structure in fa-
vor of the Soviet Union. OPEC members,
beginning with Saudi Arabia in October
1973, initially targeted the US, Canada, Ja-
pan, the Netherlands and the UK, focusing
on other nations later as well. The textbook
addresses the immediate context of the
Yom Kippur War, although it does not spe-
cifically associate the action with the tar-
geted countries. However, the description
is incomplete, and ignores many factors



including the centrality of the Iranian role in
the embargo.8¢

; T R T P T P L
A e N A ) B (B8 J5Y S B plasad 5
Lol gzl Jdel] Gzl gl Ol o 3 Lok Y AVY gl o W1 25
SV Okl N 3 b e i ) Wlad) s el e 5L
) jolo s il ~ 51 mass—

oy bl £ 5]

o ol 5 ey Y B e e ) b ] il — o
o A 5 ey BN G e e g .

P TR A 2
A ) el g

L 2 e 2SS A apaladV 5 Ll

1. Political Effects:

For the first time in the history of the Arab—Israeli conflict, pe-
troleum was used as a weapon in the wake of the 1973 Octo-
ber War, when the oil-producing Arab countries decided to
use it as a weapon to serve Arab interests via the following
steps:

a. Reducing production and export of petroleum.

b.  Doubling the prices of Arab oil to compensate for pro-
duction shortfalls, and thus reduce the size of economic
loss sustained by the Arab oil countries.

Arab and World History, Grade 12 (Literary Branch), 2018-19,
p. 32.

The curriculum blames the West for its
support of Israel against the Arab nations,
and for safeguarding its own oil supply dur-
ing both Gulf Wars. The below textbook
does not mention Saddam Hussein's re-
gime and policy, nor any other factors re-
lated to the conflicts discussed, such as
the 9/11 attacks. The example below is ad-
ditionally of interest because the 1979
Khomeini-led revolution in Iran describes
the "Iranian Revolution," rather than the Is-
lamic Revolution.
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The 1980s witnessed wars and revolutions in the oil-rich re-
gions. In 1979 the Iranian Revolution broke out, removing the
Shah regime. The Iran-Iraq War (1980-1988) followed.
Among the corollaries to these events: The market lost [oil]
supplies of the two most prominent oil-producing countries in
the region. This led to another unprecedented price hike
reaching 32 dollars per barrel in 1981. The Western countries
also waged two wars for the sake of oil and the security of Is-
rael: the first is the Second Gulf War in 1991, and the second
is the American occupation of Iraq in 2003.

Arab and World History, Grade 12 (Literary Branch), 2018-19,
p. 33.

The curriculum blames the US not only for
waging war in the region, but also for the
UN'’s failed efforts to find a solution to the
Palestinian cause. The textbook
emphasizes the role of the US in making
UN resolutions non-binding in relation to
Israel.
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The legitimacy of international resolutions, however, has been
criticized, because the international community was not seri-
ous in implementing them. It [the international community]
did not require Israel to execute [these resolutions]. Here the
double-standard policy imposed by the United States of Amer-
ica after the collapse of the Soviet Union became evident, as

86 Compare to the following more-balanced description from a PBS analysis:"In 1973, the Middle East oil market was vulnerable
to an interruption in supply caused by any number of potential 'events' such as war, embargo, acts of terrorism, severe weather
conditions, or direct political manipulation. In fact, several 'events' led to the Great Qil Shock. As consumer demand for oil in-
creased in the West and the market tightened, Arab oil producers took advantage of their newfound petro-power to nationalize
the operations of foreign oil companies and force through higher prices. The last three months of 1973 were memorably chaotic.
In October, the Arab-Israeli War led to panic-buying of oil supplies. In November, Arab oil producers imposed a blanket ban on
the sale of oil to the United States and other Western countries to punish them for their support of Israel. The final blow came in
December when the Shah of Iran, a U.S. ally, took advantage of American impotence and persuaded the rest of the Organization
of Petroleum Exporting Countries (OPEC) to more than double the price of a barrel of oil from $5.11 to $11.65,"

Andrew Scott Cooper, "A Tale of Two Oil Shocks | Part 1: 1973-76," PBS Frontline, June 15, 2012,
https://www.pbs.org/wgbh/pages/frontline/tehranbureau/2012/06/a-tale-of-two-oil-shocks-part-1-1973-76.html.



it monopolized international will and decisions, glaringly in fa-
vor of Israel.

Why did the UN fail to reach a just and comprehensive
solution to the Palestinian issue?

Arab and World History, Grade 12 (Literary Branch), 2018-19,
p. 81.

Discussions about China feature in a chap-
ter which criticizes industrialized countries
for pollution. Shanghai, shown below, is
compared with other polluted cities:
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Image (1-13): The smog over the city of Shanghai in China.

Smog exists in industrial cities resulting form the combined
smoke and fog created by industrial activities, as is the case in
London, Buenos Aires, Mexico City and Shanghai.

Geography, Grade 12 (Literary Branch), 2016—-19, p. 26.

Despite its frustration with peaceful solu-
tions, the Jordanian curriculum insists that
problem- solving in international relations
is possible, as illustrated in the below ex-
ample from the Arab world.
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Image (4-20) The Location of Hawar Islands

Many countries turn to peaceful solutions for border prob-
lems with their neighbors, [for example] through international
arbitration. Qatar and Bahrain turned to the Supreme Court
[International Court of Justice] to resolve their differences re-
garding several islands. On March 16, 2002, the court de-
cided that Bahrain would receive sovereignty over some is-
lands, while Qatar would receive sovereignty over other is-
lands. This ended the conflict between the two countries.

o  What is the importance of peaceful conflict resolution?

Geography, Grade 12 (Literary Branch), 2016—-19, p. 172.

The following example lauds the diversifi-
cation of immigrants in various countries
such as the US and Canada.
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In many countries of the world there are various minorities.
For example, the United States of America, Canada, and
many Arab and Islamic countries where many ethnic, linguis-
tic and national minorities live in coexistence due to their
shared history and the establishment of the principle of reli-
gious tolerance.

For thought: What are the positive effects of pluralism on so-
cieties?

Geography, Grade 12 (Literary Branch), 2016—-19, p. 182.

Alongside praise of immigration in this Ge-
ography textbook, an Arab and World His-
tory textbook provides a long discussion of
colonialism, against the background of
strong states preying on weaker ones. The
textbook examines Ottoman rule, covering
various periods, implicitly suggesting that
regional countries such as Turkey could
potentially pose a threat under specific cir-
cumstances. Most of the time, the Otto-
mans did not interfere in Arab affairs, ap-
pointing local rulers in Arab provinces to



serve both Ottoman and Arab interests.?’
Still, even during the classical age, the Ar-
abs suffered from isolation, stasis and land
acquisition intended for the military. The
minimal interference in local affairs led to
economic deterioration and social polariza-
tion.®8 There are discussions of the histori-
cal changes and various reform move-
ments in the Ottoman Empire,®® and their
weakening as a result of action by Western
colonial powers. The curriculum treats Rus-
sia as a European colonial power,®® and the
central force leading to the downfall of the
Ottomans.®" The introduction and later en-
forcement of Turkish as the empire's main
language, and coercive measures like ex-
orbitant taxes, serve as context for the rise
of the Arab movement.®? The textbook also
explores problems created by [capitalist]
colonialism.®® Overall, this textbook offers
students a fearsome worldview - the world
is presented as one controlled by greedy,
powerful empires who exploit the poor and
the weak.

The following table lists different forms of
colonialism, such as military occupation,
mandates, and guardianship, with cultural
colonialism depicted as the most danger-
ous.
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Figure (3-3) Forms of Colonialism
Forms of Colonialism

Military Occupation: The oldest form of colonialism. The
strong state (colonizing) occupies a weak country (the colo-
nized), subjugating it through strength of arms.

Protection: A strong state signs an agreement with a weak
one to protect it against any outer threat.

Cultural Colonialism: The most dangerous form of colonialism
because it attacks the nation's spirit, beliefs, values and cus-
toms. It leads the nation to perdition and the loss of self-con-
fidence.

Regions of Influence: Various colonizing states divide up the
colonized state and allow it to retain territorial integrity. The

87Arab and World History, Grade 11 (Literary Branch), 2018-19, pp. 10-14.

8 |bid., pp. 11-12.
89 (15-18).

90 (23).
91(19-25).
9 (38-47).
9 (64-70).




priority of each colonizing state is the fulfillment of its own in-
terests.

Mandate and Protectorates: Placing the weak country under
the supervision of a more developed state with the pretext of
helping it to advance and develop, and to become capable of
ruling itself. This type of regime was established following
WWI; after WWII, the terms protectorate and mandate were
employed.

Unequal Treaties: The colonizing state acknowledges the for-
mal independence and sovereignty of the weaker, colonized
country, but signs a treaty with it to establish an alliance to
help each other in case of war, which entails keeping military
bases of the colonizing state on the lands of the [former] colo-
nized one.

Settler Colonialism: The colonizing state encourages its citi-
zens to immigrate to the colonized country and settle in it, ex-
ploit its wealth, and displace its inhabitants.

Arab and World History, Grade 11 (Literary Branch), 201818,
pp. 68—69.




Two Banks to the River: Jordan
and Palestine

As taught throughout the curricu-
lum, Jordan considers itself responsible for
the wellbeing of Palestinians and the future
establishment of a Palestinian state. It
openly supports a two-state solution, in-
cluding the Palestinian “right of return.”

The textbooks ignore previous disputes
between Jordan and the Palestinians, in-
cluding the assassination of King Abdullah
| on the Temple Mount in 1951.%4 The event
is described in the curriculum as one of
martyrdom, but without going into specific
detail.®®* The bloody Black September War
of 1970-71 between the PLO and the Hash-
emite Kingdom over control of the kingdom
is omitted, as is the Palestinian National
Council's resolution that Transjordan
should be part of any future Palestinian
state. Also not included in the texts is the
assassination of Jordan's Prime Minister
Wasfi al-Tal by Palestinian guerillas, the
Syrian invasion of Jordan, and, notably, Is-
rael's support for Jordan.®®

History and geography textbooks reinforce
the notion that both sides of the Jordan
River belong to one country (from 1948 to
1967, Jordan and the West Bank were one
country). The curriculum is clear about Jor-
dan's rights and obligations toward the Pal-
estinian Authority and the PLO. It mentions
the 1988 Disengagement of Jordan from
the West Bank, its agreements with Pales-
tinians, and its commitment to a two-state

solution (but not the “two states for two
peoples” concept).

A History of Jordan textbook for grade 12
informs students about the unity of the two
banks of the Jordan River by the kingdom's
founder, King Abdullah | bin al-Hussein
(1882—1951). The importance of unifying
the East and West banks is associated with
the framework of Arab unity that also de-
scribes the effort to create a Hashemite
Greater Syria, and the establishment of the
Arab League.
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Figure 3-2: King Abdullah | bin Al-Hussein
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Three:

The foreign policy of King Abdullah | bin al-Hussein focused on
the pan-Arab dimension emanating from the Hashemite ide-
ology, which supported the unity of the Arab Nation and pro-
tection of its rights. He said: 'Who loves the Arabs would
unite their word, unite their ranks, would lead them to what

%4 The king was killed in front of his grandson, the future King Hussein Il, by a Palestinian devotee of the former pro-Nazi, Hajj
Amin al-Husseini, the Grand Mufti of Jerusalem. "Assassination of King Abdullah." The Guardian, July 21, 1951,
https://www.theguardian.com/theguardian/1951/jul/21/fromthearchive;

"King Abdullah bin Al-Hussein (1882-1951)," The Hashemites, http://www.kinghussein.gov.jo/kingabdullah.html.
95 Social and National Education, Grade 5, Vol. 1, 2016-19, p. 48; History of Jordan, Grade 12, 2018-19, p. 31.

96 Uriya Shavit, "Out of Jordan," Haaretz, April 10, 2002, https://www.haaretz.com/1.5300023;

Asher Susser, On Both Banks of the Jordan: A Political Biography of Wasfi Al-Tall (London: Frank Cass), 1994.



may be good for them and preserve their uniqueness; and
whoever hates the Arabs, would lead them to be divided.' He
tried to implement his pan-Arab ideas regarding the unity of
the Arab Nation. Following are some of the Arab-unity pro-
Jjects presented in the Arab world and supported by King Ab-
dullah I bin Al-Hussein:

History of Jordan, Grade 12, 2018-19, pp. 28—29.

The unity of the two banks of the Jordan
River is the third project aimed at uniting
the Arab World. The first two are the
founding of a Greater Syria under Hashe-
mite rule, and the creation of the Arab
League. Students learn about the process
which allowed Palestinians to join the king-
dom as full citizens.®”

3-  Unity of the Two Banks, 1950

The Palestinian people held their hopes on a bilateral unity
with Jordan after the 1948 war, and its aftermath resulting in
the loss of most of the lands of Palestine. [They felt this way]
because of the historical relations and contact between the
two peoples, and to preserve what remained from the Pales-
tinian lands and the right of the Palestinian people to estab-
lish their own independent country on the land of Palestine.

History of Jordan, Grade 12, 2018-19, p. 30.

The textbook describes in some detail the
process of Jordanian-Palestinian unifica-
tion. There were “two stages for the unity
of the two banks.” The first included pre-
paratory conferences in Amman, Jericho,
Ramallah, and Nablus. The most important
one was the December 1, 1948 Jericho
conference calling for Jordanian-Palestin-
ian unity while considering Palestine an in-
divisible country, and declaring this unity to

be an introduction to the concept of Arab
unity at large. Below are examples of other
decrees:
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3. Allegiance to King Abdullah | bin al-Hussein as King of
Jordan and Palestine.

4.  Demanding the return of the Palestinian refugees to
their homes and to be compensated.

5. Recommendation to King Abdullah | bin al-Hussein to
create a system for electing

legitimate representatives for the people of Palestine in the
Jordanian Houses of

Parliament.

History of Jordan, Grade 12, 2018-19, p. 31.

Following the decrees of the Jericho con-
ference, students learn that Jordanian
electoral law and the structure of the par-
liament were refashioned to accommodate
the two banks of the Jordan River, resulting
in the establishment, on April 24, 1950, of
the unity of the two banks.%

The section concludes with the late king's
aspirations for Arab unity, the expansion of
the Hashemite Kingdom to include the Arab
world and Israel's territory, and his assas-
sination in Jerusalem.

In the History of Jordan textbook example
shown below, there is no mention that the
king's murderer was a radical Palestinian
from the Husseini clan, possibly acting at
the behest of Hajj Amin Al-Husseini, who at
that time was based in Egypt.*®

%7 To compare with original text: Declaration of Jordan's National Assembly, On the Unity between the Eastern and Western Banks
of Jordan, Interactive Encyclopedia of the Palestinian Question, April 24, 1950,https://www.palquest.org/en/historict-
ext/16344/declaration-jordan%E2%80%99s-national-assembly-unity-between-eastern-and-western-banks-jordan.

98 History of Jordan, Grade 12, 2018-19, p. 31.

9 The king was assassinated in front of his grandson, the future King Hussein Il, by a Palestinian devotee of Hajj Amin al-Husseini,
the former pro-Nazi, Grand Mufti of Jerusalem. "Assassination of King Abdullah." The Guardian, July 21, 1951,

https://www.theguardian.com/theguardian/1951/jul/21/fromthearchive.



King Abdullah | bin al-Hussein hoped that the unity of the two
banks would be the road leading toward a total Arab unity, to
which he had aspired since the establishment of the Jorda-
nian state. Jerusalem remained in the heart of the founding
king throughout his reign. He had always been eager to per-
form his Friday prayers in Al-Aqsa Mosque, where he was
martyred in front of its gates on Friday, July 20, 1951.

History of Jordan, Grade 12, 2018-19, p. 31.

References to Jordan's commitment to the
Palestinian people are ever-present, as is
the perceived international prestige ac-
corded to Jordan’s involvement in peace
diplomacy.
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Three: Foreign Policy Achievements

Jordan has achieved a prominent position among countries of
the world thanks to the role taken by King Abdullah Il bin al-
Hussein in supporting Arab and international issues.

The most prominent policy achievements in this area:

1-  Supporting the right of Palestinian people to return to
their land, establishing an independent Palestinian state
with Jerusalem as its capital, and emphasizing the im-
portance of the Islamic and Christian holy sites and their
continuous protection.

History of Jordan, Grade 12, 2018-19, p. 58.
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Think: Although the West Bank is under Israeli occupation, to
this day, Jordan continues to take responsibility for Palestine.

History of Jordan, Grade 12, 2018-19, p. 66.

Jordan has positioned itself as the country
most dedicated to the Palestinian cause.
From elementary grades onward, text-
books include several Arabic texts written
by Palestinian authors and poets, creating
an awareness of and identification with the
Palestinian issue in students.'?
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The Jordanian State is proud of being the most supportive
country for the Palestinian cause, both in word and deed. Jor-
dan defended Palestine and the Islamic and Christian holy
sites with all its might. This is not unusual for the Hashemite
leadership, which holds historical and religious custodianship
over the Islamic and Christian holy sites in noble Jerusalem.

History of Jordan, Grade 12, 2018-19, p. 75.

King Abdullah's 2006 speech on Jordan's
Independence Day features in an eighth-
grade Arabic Language textbook, with em-
phasis on Jordan's sense of obligation to-
ward the Palestinian people regarding both
the Al-Agsa Mosque and the establishment
of an independent state.
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Jordan cannot forget the union of blood, goals and destiny
with its Palestinian brothers; it is also impossible for Jordan to
forget the blood of our martyrs on the walls of Jerusalem and
in the plaza of the noble Al-Agsa Mosque. We will not, on any
day, under any circumstances, fail to provide all forms of sup-
port and assistance to the Palestinian brothers until they

100 Qyr Arabic Language, Grade 2, Vol. 1, 2018-19, p. 76; Our Arabic Language, Grade 4, Vol. 1, 2018-19, p. 71; Arabic Language,
Grade 5, Vol. 2, 2018-19, pp. 57-58; Arabic Language, Grade 6, Vol. 2, 2018-19, p. 77, 82; Arabic Language, Grade 7, Vol. 1,

2018-19, pp. 86, 93-94.



attain their rights, and an independent Palestinian state is es-
tablished on the Palestinian land.20t

Arabic Language, Grade 8, Vol. 2, 2017-19, p. 73.

Jordan's Custodianship of Jerusalem

Jordan occupied and ruled over East Jeru-
salem from 1948-67. With the city's unifi-
cation after the 1967 War, Israel continued
to recognize Jordan's guardianship role
over the Al-Agsa Mosque complex.

Since 1988 and the Jordanian disengage-
ment from the West Bank, Jordan and the
Palestinians have signed two agreements
solidifying Jordan's custodianship of the
Islamic holy places in Jerusalem. These
agreements reinforce the decades-long
status quo, through which the Jordanian
Waqgf manages the affairs of Jerusalem's
Islamic holy places (in coordination with Is-
rael). The agreements are explained in the
curriculum, and justified by Jordan's need
to oppose attempts to “Judaize Jerusa-
lem.”°2 The curriculum also acknowledges
the most fundamental recognition of Jor-
dan's role in Jerusalem, appearing in
“clause nine of the peace agreement that
Jordan signed with the Israeli Occupation
State in 1994.”°* The curriculum encour-
ages students to have a special connection
with the holy site as part of their national
and religious identity.

The kingdom's relationship with Jerusalem
is understood as a religious obligation and
a right derived from the Hashemites' famil-
ial connection to the Prophet Muhammad.
It is interesting that textbooks use the term
“Hashemite” and not Jordanian, connecting

them to the Prophet's family prior to relo-
cating in Jordan, and to the Hashem fami-
ly's historic role as keepers of Islam's holy
cities in the Hijaz since the tenth century.*
The term for the link that connects Jordan
to Jerusalem is /irtibat, which brings to mind
King Hussein's July 31, 1988 address in
which he announced Jordan's disengage-
ment (fakk al-irtibaf) from the West
Bank.%

3-  His Highness King Abdullah Il was keen to underscore the
link (irtibat) between Jordan and Jerusalem, by empha-
sizing the meaning of the Hashemite custodianship over
the blessed Al-Aqsa Mosque/the Noble Qudsi Haram
[The Temple Mount]. All East Jerusalem, including Al-
Agsa Mosque, [will be] under the State of Palestine's
sovereignty. The meaning of the custodianship (wisaya)
[is] the historical right to manage, build, and defend, le-
gally and diplomatically.

National and Civic Education, Grade 10, Vol. 2, 2017-19, p.
33.

An Arabic language unit, “Jerusalem in the
Hearts of the Hashemites,” features a
poem by Jordanian poet Haider Mahmoud.
This unit underlines the connection of the
Hashemite kings to the holy sites in Jeru-
salem, encouraging students to develop an
emotional attachment to the city.

101 Speech of His Majesty King Abdullah Il On the Occasion of the 60th Anniversary of Jordan's Independence, May 25, 2006,

https://kingabdullah.jo/en/speeches/occasion-60th-anniversary-jordans-independence.

102 Hjstory of Jordan, Grade 12, 2018-19, p. 79.
103 |pid., p. 73.
104 (77-78).

105 King Hussein, "Address to the Nation," Amman, July 31, 1988,

https://web.ar-

chive.org/web/20190722033545/http://www.kinghussein.gov.jo/88_july31.html.
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The poet delivered this poem in front of His Highness the de-
ceased King Hussein bin Talal during the Jordanian Armed
Forces-Arab Army ceremony, in commemoration of the Isra
and Mi'raj in 1970. He imparted Jerusalem's status with the
sentiment of the Hashemites, who gave Jerusalem and the re-
ligious holy sites great care and attention. Feelings of pride
for the Hashemite connection to Jerusalem appear in this
poem.

Arabic Language, Grade 12 (Academic and Vocational
Branch), 2018-19, p. 145.
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13- What is the Arab nation's duty toward Jerusalem?

14- What meanings does the word 'Jerusalem' arouse in
you?

Arabic Language, Grade 12 (Academic and Vocational
Branch), 2018-19, p. 147.

4-  Describe your feelings toward Jerusalem and its holy
sites.

Arabic Language, Grade 7, Vol. 1, 2018-19, p. 85.
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c- The third Hashemite reconstruction came following the
Zionist Occupation’s setting fire to the Mosque in 1969.
The devastating [takhribiyyah]1 effects of the fire
reached over a third of the Mosque, and the fire de-
voured the entirety of the Salah al-Din Minbar [pulpit].
The third reconstruction was completed in 1994, during
the time of King Hussein bin Talal.

Islamic Education, Grade 12, 2018-19, p. 145.
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3 — The Emergency Hashemite Renovation (1969, during reign
of King Hussein bin Talal)

The emergency Hashemite renovation resulted from the great
damages of the Qibli Mosque [Al-Agsa], due to the fire set in
the Al-Agsa Mosque in 1969 by a Jewish extremist, who plot-
ted with the Israeli Occupation authorities.

History of Jordan, Grade 12, 201819, p. 81.1%7

Maps in geography textbooks show an in-
consistent approach toward the land bor-
dering Jordan from the west. In some
cases, the maps name the whole land bor-
dering Jordan from the west and stretching
to the sea as “Palestine,” without demar-
cating the Gaza Strip or the West Bank. In
other maps, the land is also “Palestine,” but
Gaza and the West Bank are clearly
marked.

106 The term takhribiyyah (devastating) also carries connotations of sabotage, terrorism.
107 See also: Our Arabic Language, Grade 4, Vol. 1, 2018-19, pp. 66-67.




L: Geography, Grade 12 (Literary Branch), 2016—19, p. 169; R:
Social and National Education, Grade 4, Vol. 1, 2017-18, p.
13.

However, in the same textbook, while other
bordering countries are mentioned by
name (Lebanon, Syria, Saudi Arabia,
Egypt), Israel and the PA remain unidenti-
fied, with a line marking the “administrative
borders” of the West Bank and Gaza Strip.

Geography, Grade 12 (Literary Branch), 2018-19, p. 204.108

Two maps appear side by side in a Geog-
raphy textbook: one includes the Golan
Heights as part of Israeli territory, and one
does not.

Geography, Grade 10, Vol. 1, 2018-19, p. 67.

Some of the maps blur the border between
Jordan and the West Bank. In the following
map of national parks, the border seems to
encroach on the West Bank in the north,
giving the appearance of one country, in-
cluding perhaps the entire territory of Israel
(see next map).

(IMPACT-se enlargement)

Geography, Grade 12 (Literature Branch), 2018-19, p.89.

The following map portrays lakes and tem-
peratures, but also seems to show one
large country straddling the banks of the
Jordan river, from the desert to the Medi-
terranean Sea.

108 See also: Social and National Education, Grade 4, Vol. 2, 2017-19, p. 67.



Geography, Grade 12 (Literature Branch), 2018—19, p.20.

The curriculum maintains that borders can
be altered, since they are artificial and ge-
ometric. Textbooks also claim that border
disputes have led to losses of blood and
property.’®® Jordan has often adjusted its
borders with Arab neighbors, evident in
various maps. Despite a peace treaty with
Israel, however, such corresponding de-
marcation lines are missing.

109 Geography, Grade 12 (Literature Branch), 2018-19, pp. 162, 167.
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[Legend: Violet: Jordanian-Iraqi Border Adjustment; Khaki:
Iragi-Jordanian Border Adjustment; Pink: Saudi-Jordanian
Border Adjustment; Light Green: Jordanian-Saudi Border Ad-
justment].

Geography, Grade 12 (Literature Branch), 2018-19, p.167.




A Shaky Peace: Jordan and Is-
rael

While commitment to peace ap-
pears to be a central theme in the Jorda-
nian curriculum, Israel is tangibly ignored in
this regard. Rather, the Jewish state is
most often described in textbooks as a Zi-
onist entity with neither rights nor history.
The peace treaty between the two nations
is mostly ignored. There is no discourse on
peace and collaboration within the Israeli-
Jordanian-Palestinian triad, and no future
vision regarding Jordan's close neighbor.

The curriculum glorifies martyrdom and ji-
hadin support of wars for the “liberation of
Palestine.” In a chapter on “Jordanian Mar-
tyrs in Palestine,” two Jordanian soldiers,
killed while fighting, are role models for
Jordanian students. The Israeli perspective
on this war—known in Israel as the War of
Independence or Liberation—is delegiti-
mized, using terms such as “Jewish gangs”
and “invaders-aggressors” who are aiming
“to occupy Palestine and expel its people
from it.” The word “Israel” is not used at all.

The following text describes a history of vi-
olence, linking the Palestinian destiny with
the sacrifice of Jordanian martyrs.
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Reading: Jordanian Martyrs in Palestine
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The hero Kayed Al-Muflih al-Obaidat was the first Jordanian
martyr who sacrificed his soul for the consecrated soil [of Pal-
estine]. He was martyred with a group of his brave comrades
on the soil of Palestine after they inflicted losses on the in-
vaders-aggressors. When the Jewish gangs aimed to occupy
Palestine and expel its people from it, Muhammad Hamad al-
Hunaity commanded the Haifa garrison. Being professional
and brave, he oversaw training its [the garrrison's] fighters.
He gained the honor of jihad in Palestine.
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[Al-Hunaity] participated with his comrades in fierce battles
in which he killed several Zionists. He was martyred when
the Zionists attacked his truck loaded with weapons. He sat-
urated Palestine’s precious soil with his pure blood. The two
martyrs, Kayed al-Muflih al-Obaidat and Muhammad al-
Hunaity, are but an example to the children of Jordan who
sacrificed their lives by defending the rights and the sancti-
ties. And never think of those who have been killed in the
cause of Allah as dead. Rather, they are alive with their Lord,
receiving provisions ‘ (Al-Imran 3:169)111

Our Arabic Language, Grade 4, Vol. 2, 2018-19, pp. 16-17

The same chapter features a verse from
“The Soldier’s Vow” (also known as: “Land
of the Generous”) written by Jordanian
poet Haider Mahmoud. This poem, aimed
at elementary school students, describes
the liberation of a// of Palestine: It calls for
“sacrificing blood” to remove the enemy
from the land by “eliminating the usurper,”
and to “annihilate the remnants of the for-
eigners.”
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I vow I shall sacrifice my blood to saturate the land of the
generous, and will eliminate the usurper from my country,
and will annihilate the remnants of the foreigners. Oh, land of
Al-Agsa and the Haram; oh, cradle of chivalry and generosity.
Patient, be patient. as victory is ours; dawn is emerging from
the oppression.

Our Arabic Language, Grade 4, Vol. 2, 2018-19, p. 22.

Jordanian soldiers killed over the years in
wars “defending Palestine” are depicted as
martyrs for Allah. Within the environment of
national battles, some of the examples im-
bue the national narrative with religious
characteristics. Battles against the “Zionist
enemy” are explained in detail, with em-
phasis on the enemy's casualties.
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The Grandfather: Yes, my little boy. Our Jordanian Armed
Forces-Arab Army participated in several battles defending
beloved Palestine, and the pure blood of our righteous mar-
tyrs flowed on its soil, in defense of Jerusalem.

Social and National Education, Grade 4, Vol. 2, 2017-19, p.
58.
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(Figure 6-=2): Jordanian Armed Forces—The Arab Army at the
walls of the City of Jerusalem

Zayd: And what about Bab al-Wad?

Grandfather: Bab al-Wad is a corridor connecting the coastal
plain with the Jerusalem mountains; the roads to Jerusalem,
Ramla and Ramallah branch out from it. It is @ main strategic
point overlooking Jerusalem.

Zayd: Can you tell me more about the Battle of Latroun?

Grandfather: The battle was one of the decisive battles in
which the Zionist enemy suffered heavy losses in lives and
equipment. Units from our heroic Jordanian Armed Forces-
The Arab Army, consisting of 1,200 soldiers, succeeded in con-
fronting 6,500 soldiers from the enemy forces, and won the
battle after killing some 2.000 enemy soldiers and capturing
many prisoners.

Social and National Education, Grade 4, Vol. 2, 2017-19, pp.
50-60.

A lesson on “Beloved Palestine” is rife with
militaristic jihadi messaging. Students lis-
ten to an audio program on Izz ad-Din al-
Qassam, the Syria-born Islamist rebel who
became a symbol of radicalism and uncom-
promising war against the British, Zionism,
and lIsrael. Questions follow the example
below:
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The slaughtered homeland called for jihad.
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[Responding] my heart flew in excessive joy.

1.  When were Al-Qassam and his comrades martyred?
Arabic Language, Grade 5, Vol. 2, 201819, p. 49.

2. What is the result of the martyrdom of Al-Qassam and . .
his comrades? Jordanian textbooks also discuss the Pal-

estinian right of return, referring to the
many Palestinians living in Jordan who still
hope to return to their homes in Palestine.
A girl asks her grandmother about the old
key she holds, and after hearing her story
expresses her hopes for a Palestine liber-
ated from the “Zionist Occupation.”

3. Why is the 1936 Revolution seen as one of the promi-
nent revolutions of the Palestinian people?

4.  How did the British authorities react to this revolution?

5. Who supported the Palestinian people in their revolu-
tion?

Arabic Language, Grade 5, Vol. 2, 201819, p. 48.

The text then praises the martyrdom of
Jordanians in Palestinian wars [against Is-
rael] and educates for martyrdom in jihad
war.
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C— Present images of the Palestinian people's struggle to re-

cover and liberate their land.
D — Name Jordanian martyrs who fell on the pure land of ) . o ) o
Palestine. yarl fo do ok A 33 ol Hy oS b Gl T
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killed in the cause of Allah, as dead. Rather, they are .
alive with their Lord, receiving provision.' (Al-lmran ;H*-’-”
3:169)



Reading: Palestine

[Grandmother]: | will never forget Palestine for as long as |
live, and | will never forget my village situated on a green val-
ley. ..

Grandma, | wish that | will see Palestine liberated from the Zi-
onist Occupation.

Arabic Language, Grade 5, Vol. 2, 2018-19, pp. 50-51.

In an Arabic language unit, “Palestine is
Arab,” students learn about the history of
Jericho and are asked about the right of
return. The refugee issue and the need for
Palestinians to return [to what is now
Israel] is repeated. Within this context,
students are asked about Jordan's support
for the Palestinians, both in the West Bank
and Gaza.

Discussion:

1-  Answer the following questions:

a- Where did the Palestinians take refuge?

b-  Where will the Palestinian refugees return to?

c-  The Palestinian refugees' return is one of their rights.
Why?

d- Who removed the Palestinian refugees from their
homeland?

e- What were the ways used to remove them?
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110 Arabic Language, Grade 9, Vol. 2, 2018-19, p. 14.

f-  When did they remove them? Explain Jordan's role in
defending Palestine.

g- What did the Hashemite Charity Organization offer the
Palestinians?

h-  What services does the Jordanian millitary field hospital
in Gaza provide?

2-  Make use of the above answers in a two-minute
discussion on the right of the Palestinian refugees to
return to their homeland.

Arabic Language, Grade 6, \ol. 2, 2018-19, pp. 75-76.

A unit on “Palestine in the Heart” includes a
listening exercise on the refugee issue, and
an emotive poem. Questions following the
listening section include a discussion of
Palestinian property left behind and used
by the occupiers, with no balanced
explanation including references to
property left behind in the Arab world by
refugees coming to Israel. The poem
describes the struggle against Israel,
paraphrased by the textbook as “liberation
from the usurper enemy” [al-taharrur min
al~adu al-ghasib]."® The following excerpt
represents a common thread throughout
the curriculum:
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Injustice and darkness will vanish

If the people were inflamed in the struggle
The beloved dawn will look down happy
And light up the paths and the minds

This is our home, we molded its soil

With free blood that turned to perfume
Her love ran with blood as fire

For her, we sacrificed our souls to heaven

Arabic Language, Grade 9, Vol. 2, 2018-19, p. 13.




In the example below, topics for a writing
exercise raise emotionally charged issues
aimed at shaping anti-Israel attitudes:
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Writing:
Write about one of the following subjects:

1- Letter to a mother of a Palestinian prisoner in an
Occupation prison.

2-  Feelings of a refugee dreaming to return to his homeland.

Arabic Language, Grade 9, Vol. 2, 2018-19, p. 17.

Despite expressions of resentment toward
Israel, the curriculum highlights the
Jordanian commitment to a peaceful and
just political settlement of the Arab-Israeli
conflict and the Palestinian Cause in
particular. The lIsraeli-Palestinian dispute
should be resolved only through reaching
an agreement with the Palestinian National
Authority, leading to a two-state solution.
The text avoids the issue of the peace
treaty between Israel and Jordan, and the
close cooperation between the two
countries.

Over the years of conflict, which exceeded sixty years, Jordan
was committed to achieving a peaceful and just political
settlement of the Arab-Israeli conflict and the Palestinian
Cause in particular.

In the interest of the independence of the Palestinian
decision, and in response to the decision that considers the
Palestine Liberation Organization the sole legitimate
representative of the Palestinian people, there can be no
solution to the Palestinian issue unless the Palestinian side
can exercise its full right to express its opinion, and contribute
to a solution within the framework of a just and
comprehensive peace. In a speech delivered on July 31, 1988,
King Hussein bin Talal announced the dissolution of the legal
and administrative relationship between the West Bank and
the Hashemite Kingdom of Jordan. This is what is known as
the 'disengagement' decision after a merger between the two
banks that began in April 1950, and lasted 38 years. The
Palestine Liberation Organization welcomed the Jordanian
decision, and considered it as fulfilling the organization's
aspiration to unilaterally represent the Palestinian people and
achieve political independence.
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Jordan believes that the Palestinian-Israeli conflict should be
resolved only through reaching an agreement with the
Palestinian National Authority, and realizing the vision agreed
upon by the entire international community, represented by a
two-state solution.

Arab and World History, Grade 12 (Literary Branch), 2018—19,
p. 79.

The curriculum considers Jerusalem to be
holy to both Islam and Christianity; in con-
trast, Jews have no justification for their
claims to the city. There is emphasis on Is-
rael's alleged attempts to “Judaize” the
city; Jordanian students study the im-
portance of Jerusalem only to Islam and
Christianity. Note that older textbooks
acknowledged the Jewish connection to
the Western Wall.'

111 Modern Arab History and Contemporary Issues, Grade 10, Vol. 2, 2014-15, p. 79.
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Activity: Using the computer, draw a table including the Is-
lamic and Christian sites in Jerusalem, and the importance of
each one of them.

2-  Clarify the religious importance of Jerusalem to Muslims
and Christians.

Arab and World History, Grade 12 (Literary Branch), 201815,
pp. 68—69.

The textbooks assert that Israel intends to
“empty” Jerusalem of its

Arab residents.” Jewish historical and re-
ligious claims “have no basis in reality.”
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Part Four: Israeli Plans to Judaize Jerusalem

The Israeli Occupation's attempts to Judaize Jerusalem, efface
its Arab, Islamic and Christian features and to empty it of its
Arab residents are based on historical and religious claims
that have no basis. Therefore, Israel commits crimes and
many destructive actions through which it aims to distort the
history of the holy city, in order turn it into the capital of the
Zionist-entity state.

Arab and World History, Grade 12 (Literary Branch), 201819,
p. 70.

The curriculum teaches twelfth graders
that the Western Wall is a Zionist fabrica-
tion. The description of the 1929 riots

follows the Palestinian denial that the Wall
is a Jewish holy site; interestingly, the nar-
rative includes attacks against Jews pray-
ing at the Wall. There is no mention of other
anti-Jewish riots across the country, nor of
the destruction of ancient communities.”?®
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2-  The Al-Buraq Revolution [Uprising] in 1929 erupted due
to the Zionists' claim that the Al-Burag wall is a Jewish
holy site, and they named it the Wailing Wall. This moti-
vated the Palestinians to reject this claim, and the viola-
tions of the Islamic holy sites which followed. They [Pal-
estinians] attacked Jewish gatherings who celebrated at
the Al-Burag Wall, and the uprising engulfed most Pales-
tinian cities. The Al-Buraqg Wall is still one of the direct
causes of friction between Arabs and Jews in Jerusalem.

Arab and World History, Grade 12 (Literary Branch), 2018—19,
p. 58.

The text below ignores the historical pres-
ence of Jews in Jerusalem. While teaching
about the various names of the city, it ex-
cludes the Hebrew names “Yerushalayim”
and “Zion,” as well as the Arabic “Urshalim,”
used in multiple translations of Arabic Bi-
bles."™ It acknowledges, however, a “for-
eign” Hebrew invasion as one of many such
incursions. Yet, in /slamic Education text-
books, there are references to Jerusalem
as the “land of heavenly religions,” which
undeniably includes Judaism. Another Arab
and World History textbook describes the
“Kingdom of Judea,” its destruction, and

112 Demographics demonstrate that this argument is baseless. Arab population in Jerusalem went up from 26 percent in 1967 to
38 percent in 2019. Nichal Korach and Maya Choshen, "Jerusalem: Facts and Trends, 2021," The Jerusalem Institute for Policy
Research, 2021, p. 17, https://jerusaleminstitute.org.il/wp-content/uploads/2021/05/Pub_564_facts_and_trends_2021_eng.pdf;

It is worth noting that when Jordan controlled East Jerusalem between 1948 and 1967, it drove away its entire ancient Jewish
population and destroyed the Jewish quarter of the Old City, blocking access of Jews to their holy sites.

113 The period of the 1929 riots, signaling the defeat of moderate Arabs/Palestinians, represented a turning point that became
the basis for all ensuing Arab-Jewish-Jordanian conflict. Hillel Cohen, Year Zero of the Arab-Israeli Conflict 1929, translated by

Haim Watzman (Waltham: Brandeis University Press), 2015.

114 Urshalim appears 881 times in an Arabic Bible search, https://st-takla.org/BibIes/BibIeSearch/search.php?q:p,lﬁgg‘l&op:and;
Urshalim was the official Arabic name of West Jerusalem until 1967. Since then, the official Israeli name for the city in Arabic is

Urshalim Al-Quds.



the return from Babylon." Canaanites are
described as “Canaanite Arabs,” a modern
Palestinian construct that became popular
among Arabs and Muslims."®
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Part Three: The Historical and Religious Importance of Jerusa-
lem

The city of Jerusalem is one of the most ancient cities in the
world. Many nations have inhabited it throughout history,
such as the Canaanite Arabs, Greeks, Romans, Byzantines and
Muslim Arabs. Built by the Jebusites, one of the Canaanite
tribes, around 3000 BC, and known by a variety of names: Ur
Salem, Jebus, llya' and Bayt al-Magqdis, Jerusalem faced exter-
nal invasions by the Hebrews, Persians, Greeks, and Romans.

The city of Jerusalem is the land of the heavenly religions, and
to it Prophet Muhammad travelled [was brought] during the
night.

Arab and World History, Grade 12 (Literary Branch), 2018—19,
p. 65.

An Arab and World History textbook ac-
cuses Israel of acting illegally to quietly and
demographically, take over Jerusalem,"’
and for conducting what Jordan claims to
be excavations meant to support “forged
Talmudic narratives,” as well as creating

115 Hjstory, Grade 8, Vol. 1, 2017-19, p. 14

fake Jewish graves. The textbook thus
echoes European antisemitic tropes which
often demonize the Talmud."®
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(Image 2—11): Excavations under Al-Agsa Mosque [The image
actually shows the Western Wall Plaza].

3- Excavations and Tunnels

The Israeli Occupation adopts policies aimed at Judaizing Je-
rusalem'’s heritage, and controlling its lands by claiming that
these were archaeological excavations. Most of the excava-
tions are in the Old City and its surroundings, especially the
Silwan area near Al-Agsa Mosque, where Israeli Occupation
forces and extremist groups manage the excavation site. They
try to connect everything discovered with forged Talmudic
narratives of the city's history, an attempt by the Occupation's
authorities to claim they have extended historical roots in Je-
rusalem and Palestine. During its archaeological excavations,

116 Rashid Khalidi, Palestinian Identity: The Construction of Modern National Consciousness (New York: Columbia University Press,
1997), p. 253; Yitzhak Reiter, Jerusalem and its Role in Islamic Solidarity, Jerusalem and Its Role in Islamic Solidarity (New York:
Palgrave Macmillan, 2008), pp. 70-73; Eldad J. Pardo, Marcus Sheff and Arik Agassi, Reform or Radicalization: PA 2017-18 Curric-
ulum, IMPACT-se, 2017, pp. 77-80, https://www.impact-se.org/wp-content/uploads/PA-Curriculum_2017-Grades-5-11.pdf";

Meik Gerhards, "Die Biblischen Hethiter" Die Welt des Orients, 39 (2008): pp. 161, 167; In all likelihood, most of the dwellers of
Canaan in Biblical times, including the various Israelite tribes, were at one point speaking varieties of Biblical Hebrew (the "Lan-
guage of Canaan"). Holger Gzella, "The Emergence of Hebrew," Encyclopedia of Hebrew Language and Linguistics, vol. 2 (Leiden
and Boston: Brill, 2013), pp. 852-63; Holger Gzella, "Canaanite," The Oxford Handbook of the Archaeology of the Levant c.8000—
332 BCE (Oxford: Oxford University Press, 2014), pp. 29-30; Koert van Bekkum, "The 'Language of Canaan': Ancient Israel's His-
tory and the Origins of Hebrew," in Biblical Hebrew in Context, eds., Koert van Bekkum, Gert Kwakkel, Wolter H. Rose (Leiden

Boston: Brill, 2018), pp. 67-84.

117 Arab and World History, Grade 12 (Literary Branch), 2018-19, pp. 70-73.

118 Daniel Lipson, "Chilling Testimonies: How Christians Distorted the Talmud to Harm the Jews," The Librarians, November 6,

2017, https://blog.nli.org.il/en/against_the_talmud/;

Despite the name, "Jerusalem Talmud" the actual Talmud gives scant attention to the actual city of Jerusalem. Catherine Hezser,
"The (In)Significance of Jerusalem in the Talmud Yerushalmi," in The Talmud Yerushalmi and Graeco-Roman Culture, eds., Cathe-
rine Hezser and Peter Schaeferds, vol. 2 (Tuebingen: Mohr-Siebeck, 2000), pp. 11-49.




Israel destroys and steals ruins that date back to the Roman,
Byzantine, and Islamic periods, lies about the remaining ruins,
claiming that they go back to Jewish times, in an attempt to
forge historical truths.

Arab and World History, Grade 12 (Literary Branch), 2018—19,
pp. 73—74.

Al-Aqgsa Arson Libel Still Taught

Students still read that “the Israelis” burned
Al-Agsa Mosque in 1969—an act carried
out by a mentally ill Australian Christian ex-
tremist, Dennis Rohan. In a now-removed
/slamic Education textbook, the act was
misleadingly ascribed to “a Jew.”"® A cur-
rent History of Jordan textbook, however,
blames “a Jewish extremist” for the ar-
son.'® A fourth grade Our Arabic Language
textbook also places the blame on “the Zi-
onists,” who “intentionally” burned the
mosque as part of a policy aimed at making
prayer difficult. " The current Arab and
World History textbook blames the “Israe-
lis” as well. The curriculum continues to ig-
nore Israeli-Jordanian cooperation on this
issue,'? and overlooks Israel's swift action
to extinguish the fire and bring the arsonist
to trial, or its support of Jordan in an inter-
national initiative to renovate the mosque
and rebuild the ancient pulpit (minbar).'?®
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2. Burning of the blessed Al-Agsa Mosque. The Israelis
burned the Al-Agsa Mosque in 1969 after the Daybreak
Prayer worshipers left the site. The fire broke out in the
Qibli Mosque, located in the southern part of Al-Agsa
Mosque, and devoured all its contents, including its
historical pulpit [minbar], known as the pulpit of Saladin.
The fire also threated the ancient dome of the Mosque.
The Mosque was rebuilt under the directives of of His
Majesty the late King Hussein bin Talal in the same year.
The Hasemite rennovation projects in the Al-Agsa
Mosque continued during the reign of King Abdullah II.
The Saladin pulpit was reconstructed and installed in its
place in the mosque in 2007.

Arab and World History, Grade 12 (Literary Branch), 2018-19,
p. 75.
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Activity: Using the library, write a report about the Israeli Oc-
cupation's attempts to demolish and burn Al-Agsa Mosque.

Activity: Draw a table using the computer, in which you cate-
gorize the Israeli Occupation's social, religious, cultural, mili-
tary, and educational measures to Judaize the city of Jerusa-
lem.

Arab and World History, Grade 12 (Literary Branch), 201819,
p. 76.

119 Islamic Education—Moral Education (Humanities Branch), Grade 11, Vol. 1, 2018, p. 99.

120 History of Jordan, Grade 12, 2018-19, p. 81
121 Qur Arabic Language, Grade 4, Vol. 1, 2018-19, p. 66.

122 This claim appeared in Modern Arab History and Contemporary Issues, Grade 10, Vol. 2, 2014-15, p. 75.
123 E|dad J. Pardo, "The Al-Agsa Fire—The Dangers of Manipulative Education: What Can Be Done," IMPACT-se, August 23, 2016,

https://www.impact-se.org/the-al-agsa-fire-the-dangers-of-manipulative-education-what-can-be-done/.



Zionism—and by implication Israel—is per-
sonified as an illegitimate, racist, and vio-
lent movement.
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The Zionist Movement is a political, racist, colonial move-
ment, aimed at establishing a national homeland for the Jews
in Palestine, based on baseless historical claims. The move-
ment received its name because of Mount Zion in Jerusalem.

Arab and World History, Grade 12 (Literary Branch), 2018-19,
p. 52,124

In the following paragraph, Jordan “refuted
Jewish claims,” and insisted that “the Ar-
abs are those who built the city [of Jerusa-
lem], established it, and lived in it for more
than five thousand years.”
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Jordan cares about the custody of the Islamic holy sites in Pal-
estine.

Examples of this are:

1-  Confronting greedy Israeli ambitions and plans to Juda-
ize the Islamic holy sites in Palestine. Subsequently, the
Jordanian government issued an urgent memorandum,
disproving the Jewish claims. The memorandum explains
the historical and legal facts and conventions of Jerusa-
lem, clarifies that Arabs built and established the city
and lived in it for more than 5,000 years, and empha-
sizes the importance of this city to Muslims, for Al-Agsa
Mosque is situated in it . . .

Islamic Education, Grade 12, 201819, p. 144.

In a more general context, Zionism is
grouped together with Nazism and Fas-
cism as extremist violent movements. The
Holocaust is completely ignored in this cur-
riculum, despite an otherwise thorough
treatment of World War 1.2 The loss of
Jewish communities within the Arab world
is also ignored.
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[Among] the most prominent extremist movements in the last
century were Nazism and Fascism. They held intransigent po-
sitions against the peoples of the world. They were distin-
guished by their authoritarian views and the [belief] that their
race was superior. In addition, the Zionist movement that car-
ried extremist ideas, translated into intransigent and fanatic
positions toward the rights of Arab-Palestinians in their occu-
pied land.

National and Civic Education, Grade 8, Vol. 1, 2017-19, p. 43.

The following textbook demonizes Israel
and is apologetic regarding Jordan's par-
ticipation in peace conferences, depicted
only as part of a larger Arab strategy.
Strengthening Jordan’s Arab and interna-
tional standing appears to be paramount
for the Hashemite Kingdom.

124 See also: History of Jordan, Grade 11, 2017-19, p. 118; Islamic Education, Grade 12, 2018-19, p. 145; History of Jordan, Grade
12, 2018-19, p. 81; Our Arabic Language, Grade 4, Vol. 1, 2018-19, pp. 64-66.

125 History, Grade 10, Vol. 2, 2017-19, pp. 82-85.
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Jordan participated in the international peace conference in
Geneva, Switzerland in 1973, which led to the resolution of
the conflict between Egypt, Syria, and Israel. Jordanian for-
eign policy, together with Arab and foreign countries, suc-
ceeded in the adoption by the UN General Assembly of resolu-
tion no. 337, which condemned Israel and considered Zionism
a form of racism.

In 1991, Jordan participated in the international peace con-
ference in Madrid after the Arab countries involved in the
Arab-Israeli conflict accepted the American initiative to imple-
ment lasting peace in the Middle East region. The Palestinian
side participated with the Jordanian delegation, headed by
Jordan's foreign minister.

History of Jordan, Grade 12, 201819, pp. 42—43

The success of Jordanian foreign policy, il-
lustrated by the many guests participating
in King Hussein's funeral in 1999, suggests
that these peace conferences were instru-
mental and aimed at “demonstrating Jor-
dan's global status, which emanates from
international credibility.”'2¢

(Figure 2—6): His Majesty King Abdullah Il and Some of the
Participants in the Funeral of King Hussein bin Talal.

History of Jordan, Grade 12, 2018-19, p. 43.

126 History of Jordan, Grade 12, 2018-19, p. 43.

127 See also: Islamic Education, Grade 12, 201819, pp. 144-45.

The current curriculum opts for more direct
condemnation of Israel, rather than the
peace efforts advocated by the late King
Hussein.

Under the leadership of King Abdullah Il, Jordan issued a
number of resolutions condemning the Israeli Occupation's
actions, while revealing Israeli violations against Arab and Is-
lamic heritage in Jerusalem.

History of Jordan, Grade 12, 201819, p. 74.
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The Jordanian efforts led by His Highness King Abdullah II
have succeeded in the issuing of a UNESCO resolution in 2016
designating the Al-Agsa Mosque as a holy site solely belong-
ing to Muslims . . .

Arab and World History, Grade 12 (Literary Branch), 2018-19,
p. 80.127

In a listening exercise about the Battle of
Karameh in March 1968, students identify
Zionists as the enemy (the incorrect choice
is the “Crusader”). Removed from the pre-
vious curriculum is: “6- How will we liberate
Palestine from the Zionist enemy?”
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3-  Select the right answer:

- The events of the battle occurred in the month of
(March, May).

- The enemy intended to occupy (Ajlun/A-Salat) moun-
tains.

- Our brave soldiers were victorious against the (Zion-
ist/Crusader) enemy.

Our Arabic Language, Grade 4, Vol. 2, 201819, pp. 14, 18.



Textbooks detail various historical battles
between Jordanian and lIsraeli forces, in-
cluding the Battles of Latrun and Bab al-
Wad in 1948, and the Battle of Karameh in
1968 (considered victories by Jordan). In a
conversation with his grandson, a grandfa-
ther names Israeli forces repeatedly as the
“Zionist enemy,”'?8 and that Jordan is proud
of the “heavy casualties inflicted on the Zi-
onist enemy."”?®

Narration of past events and military herit-
age are an indispensable part of the coun-
try's battle legacy. Interestingly, the curric-
ulum also mentions victories by ancient
kingdoms in Jordan against Jews,™° but
avoids the victory inscribed on the Mesha
Stele (Moabite Stone).™!

The Battle of Karameh, described as the
first Jordanian victory over Israeli forces, is
afforded much importance in the curricu-
lum throughout all grades and subjects.?
The battle only highlights an attack on Jor-
danian soil, without mentioning Israel's goal
to destroy the PLO fedayeen camps at
Karameh, which launched many cross-bor-
der attacks. In fact, Palestinian involve-
ment in this battle is completely missing
from the textbooks.™?
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The Battle of Karameh is an important turning point in the
lives of Arabs in general, and specifically in the lives of Jorda-
nians, for it has proved to the entire world that the Jordanian
Armed Forces-Arab Army are capable of achieving victory and
protecting the land of the homeland from the attacks of the
Israeli enemy.

National and Civic Education, Grade 7, Vol. 1, 2017-19, p. 71.

The following description and map dealing
with the 1948 War (the “Nakba”) mentions
the Arab (including Jordan's) rejection of
the partition plan. They also accept re-
sponsibility for both the Arab invasion (du-
khdl, “entering”) and defeat resulting from
their failure to accept the partition plans.
The curriculum downplays the refugee
problem, blaming the war. However, text-
books do emphasize the long-term dire
consequences of an unending cycle of
wars. While future wars are not ruled out,
and the curriculum commends the heroism,
martyrdom and achievements of the

128 See also "Jewish gangs" in: Our Arabic Language, Grade 4, Vol. 2, 2018-19, p. 16.
125 Social and National Education, Grade 4, Vol. 2, 2017-19, pp. 58-66.

130 Actually prisoners of Israel (Israelites): William Brown, "Moabite Stone [Mesha Stele]," Ancient History Encyclopedia, February

11, 2019, https://www.ancient.eu/Moabite_Stone_[Mesha_Stele]/.

131 Hjstory, Grade 7, Vol. 1, 2017-19, p. 25; History of Jordan, Grade 11, 2017-19, p. 17.

132 Hjstory, Grade 10, Vol. 2, 2017-19, p. 41.

133 Social and National Education, Grade 4, Vol. 2, 2017-19, p. 64.



Jordanian army, there is an understanding
of the need for serious coordination and
preparation. What perhaps stands out most
of allis that Israel's “Independence” is seen
only as an “Occupation” on the way to con-
trolling ever-increasing swathes of Pales-
tine. As such, there is no actual sense of
recognition or reconciliation by Jordan to-
ward Israel after so many wars.
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Image 3-2: Axes of Arab Armies Entering Palestine in the
1948 War

[Legend:] Syrian forces (red), Jordanian forces (blue), Iraqgi
forces (green), Egyptian forces (yellow), Israeli forces (khaki).

History of Jordan, Grade 12, 2018-19, p. 63.
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The Palestinian resistance intensified after Partition Resolu-
tion 181, passed in 1948 by the UN General Assembly and
which guaranteed the partition of Palestine between Arabs
and Jews, and rejected by the Arabs. This led to the 1948 War,
the 1967 War, the Battle of Karameh in 1968, the October
War of 1973, and Israel's invasion of Southern Lebanon in
1982.

The 1948 Palestine War resulted in the loss of the Arab ar-
mies, and Israel's occupation of parts of Palestine, except for
the West Bank, kept safe by the Arab Jordanian Army, and a
number of Palestinians seeking refuge in Jordan. The reason
for the defeat in this war is the absence of coordination
among the headquarters of the Arab armies, and lack of
training and armaments among the Arabs; these are the as-
pects in which the Israeli forces displayed clear superiority.

History of Jordan, Grade 12, 201819, pp. 63—65.

Following is a map that shows the stages
of “Israel's Occupation of Palestine.” “Pal-
estine” appears on the map; Israel does
not. The text above the maps describes the
“wars between the Arabs and lIsrael, 'the
State of the Jews,' leading to Israel occu-
pying Palestine.” The first map shows Pal-
estine as the only state in 1946, and maps
two and three show the progress of occu-
pation by Israel (with incorrect dates).
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(Figure: 4-33): Israel's Occupation of Palestine [left to right]

The colonial powers worked to divide the Arab Homeland into
mini-states, and drew geometrical borders between them at
the beginning of the twentieth century. The Jews were
granted the right to establish a homeland in Palestine; its
habitants were expelled and the wars between the Arabs and
Israel (the State of the Jews) continued, which resulted in Is-
rael's occupation of Palestine. Observe the following image:

[left to right:] Stage 1: 1946, Stage 2: 1949-67, Stage 3:
2008.

Geography, Grade 7, Vol. 2, 2017-19, p. 78.

While discussing the history of the “Arab
Homeland,” students learn that Israel's ex-
istence is the reason for divisions in the
Arab Homeland.
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Think: The Zionist Entity’s existence contributes to the deep-
ening of the divide in the Arab Homeland.

Arab and World History, Grade 12 (Literary Branch), 201818,
p. 8.

The curriculum abounds with charges of Is-
raeli war crimes, such as the Sabra and
Shatila massacre.™* The following excerpts
impugn lIsrael for targeting homes, hospi-
tals, and mosques, and justify the targeting
of Israeli cities with missiles. Palestinians
are the armed “resistance”:
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Israel attacked Lebanon in 1982 to eliminate the Palestinian
resistance. Israel used internationally banned weapons, and
committed massacres; the most famous was the Sabra and
Shatila slaughter.

Arab and World History, Grade 12 (Literary Branch), 201818,
p. 60.
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In 2008, Israel launched a land, sea, and air attack, targeting
all the military bases in the Gaza Strip, as well as many
houses, mosques and hospitals, and destroyed the infrastruc-
ture in Gaza. These attacks were repeated in 2012 and 2014
to eliminate the Palestinian resistance and to protect Israel
from the missiles of the resistance that hit the cities of Tel
Aviv, Haifa, and Beersheba.

In response to the siege, the Gazans used all means—includ-
ing digging tunnels between the Gaza Strip and Egypt—in or-
der to guarantee food and medical supplies.

Discuss: Jordan's role in supporting Palestinian steadfastness
in Gaza while facing the Israeli siege.

Arab and World History, Grade 12 (Literary Branch), 2018-19,
p. 62.

There is but one mention, only incidentally
and in one textbook, of the peace treaty
between Jordan and Israel. The text only
describes a peace treaty signed with the
“Israeli Occupation State.” There is no
mention of the peace treaty in excerpts
from the comparatively detailed biography
of King Hussein, despite his role as the
principal Jordanian signatory.'® Other dra-
matic events, such as the late king's series
of emotional visits to the families of seven
Israeli schoolgirls slain by a rogue Jorda-
nian soldier, are also excluded from the
curriculum.™® The following example men-
tions Jordan's custodianship over Al-Agsa
Mosque as part of the peace treaty:

134 While IDF forces were in the vicinity, the massacre was committed by a vengeful Lebanese militia, following the assassination

of the Lebanese president.
135 History of Jordan, Grade 12, 2018-19, pp. 38-44.

136 Rebecca Trounson, "Jordan King Grieves with Families of Slain Israelis," Los Angeles Times, March 17, 1997,

https://www.latimes.com/archives/la-xpm-1997-03-17-mn-39231-story.html.



6 - King Hussein insisted on keeping the special historical role
of the Hashemite custodianship of the blessed Al-Agsa
Mosque, and this appears in clause 9 of the peace agreement
which Jordan signed with the Israeli Occupation State in
1994.

History of Jordan, Grade 12, 2018-19, p. 73.
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While the Madrid Conference and Oslo
Accords that followed are taught, the
Israel-Jordan peace treaty is completely
ignored. Israel is held solely responsible for
the failure of the peace process in the
entire region, and for its unwillingness to
recognize Palestinian rights.

The Madrid Peace Conference was convened in 1991, and
negotiations began between the Palestinians and Israelis,
under American-Russian sponsorship. Meanwhile, secret
discussions began in Oslo, which produced the signing of the
Oslo Agreement in 1994 between the Palestinians and
Israelis, despite Israel's lack of seriousness to achieve a
peaceful solution to the Palestinian issue. [Israel's] non-
recognition of the legitimate rights of the Palestinian people
prevented the peace process from moving forward in the
Arab region.

Arab and World History, Grade 12 (Literary Branch), 2018—19,
p. 82.




Lineage: Semites, Arabs, and
Jews

In the Jordanian national curriculum,
common ancestry manifests in a variety of
ways. One is the Hashemite ruling dynasty,
which descends from the Banu Hashim
clan in the Arabian Peninsula's Hijaz. Other
affiliations include the Arabs and the Se-
mites (Edomites, Ammonites, Moabites,
and Nabataeans, etc.), often mentioned in
the context of emigration from the Arabian
Peninsula, and establishing themselves in
the Levant region. While the textbooks hail
these “pre-Jordanians,” the curriculum's
perspective on Jewish and Hebrew origins
in the region is less than welcoming, and
informs Jordan's relationship with its
neighbor to the West.

According to Islam, all human beings are
children of Adam, and hence belong to one
family. In the following exercise, students
must identify Adam, among four important
prophets.
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Moses, , Adam, Muhammad

A.  The first prophet who called for worshipping Allah, and
he is the father of all humanity, is:

....... [Answer: Adam]

Islamic Education, Grade 5, Vol. 2, 2022, p. 58.

Islamic Education textbooks for lower
grades show much respect to prophets
who are part of traditional Islam, but are
also associated with other faiths, namely
Christianity and Judaism. The reference to
Abraham, “the father of the prophets,”
seems to be of particular significance since
the signing of the Abraham Accords. Mo-
ses, for his part, is associated with the

Children of Israel to whom he revealed the
Torah.
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Lesson Four: The Call of Our Master Ibrahim [Abraham] to His
People

Main ldea:

Our Master Ibrahim, one of Allah's prophets, was a deter-
mined prophet. He was called the father of the prophets.
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[Identify the prophet] B. A prophet sent by Allah to the Chil-
dren of Israel to call them to worship Allah alone and re-
vealed the Torah to him. He is:
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I will Connect with Social and National Education

The Ibrahimi Mosque [Cave of the Patriarchs] is located in
Palestine, in the city of Hebron, and is one of the oldest
mosques in history. It was named for its association with the
Prophet of Allah, our Master Ibrahim, since he migrated there
for a while and was buried there.

Islamic Education, Grade 5, \ol. 2, 2022, p. 27.
The Hashemite-Meccan origins of the Jor-

danian ruling family are an integral part of
the curriculum.
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First: The Definition of the Family of the Prophet

They are the sons of our Master, the Messenger of Allah, his
daughters, grandchildren, his descendants, and his relatives,
who believed in the message of Islam from the Hashem fam-
ily and the Banu al-Muttalib.

Islamic Education, Grade 11 (All Branches), Vol. 1, 2022, p.
108.

While religion considers all humans as chil-
dren of Adam, the curriculum is especially
attentive to lineage. Not all peoples arrived
in the region from the Arabian peninsula;
some were neither Semites nor Arabs.
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1-The Sumerians in the Fourth Millennium BC

The Sumerians settled in southern Iraqg, and their country
was known as Sumer. Some historians believe that they are
not from the Semitic race but migrated from central Asia
and formed groups, settling in Mesopotamia at the begin-
ning of the 4th millennium BC. They established a number of
agricultural villages on the banks of the Euphrates River,
which later developed into cities, the most important of
which was Ur. Other cities were Sumer and Uridu.

History, Grade 8, Vol. 1, 2017-19, p. 10.

Students learn, however, that the Akkadi-
ans were clearly Semitic Bedouins from
Arabia.
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2- The Akkadian Civilization (2350-2159 BC)

The Akkadians are part of the Semitic peoples that migrated
from the Arabian Peninsula and settled in Mesopotamia. They

excelled in Bedouinism, and for about a millennium lived as
Bedouins, then settled down. They learned agriculture and
other elements of culture from their Sumerian neighbors, and
established their own cities; most famous was Akkad, which
became their capital city.

History, Grade 8, Vol. 1, 2017-19, p. 10.

The textbook also considers the Assyrians
and Babylonians to be Semitic, and
acknowledges the Kingdom of Judea's de-
feat by the Babylonians, and the repatria-
tion of the Jewish people to their land (Pal-
estine) from Babylon by King Cyrus. There
is no mention of (Jewish) Semitic roots, or
other information regarding Judea.

(Figure 1-8): A Picture Representing King Nebuchadnezzar
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Did you know that King Nebuchadnezzar managed to invade
and subjugate the Kingdom of Judea in 586 BC, after he de-
stroyed it, expelled its residents, led many of them to captivity
and took them to his kingdom of Babel? They stayed there
until the defeat of the second Babylonian Empire by King Cy-
rus the Persian, who allowed the Jews to return to their king-
dom.

History, Grade 8, Vol. 1, 2017-19, pp. 13-14.



A new Democracy and Participation in Pub-
lic Life textbook displays a map of king-
doms that arose in “the Land of Jordan,”
yet features the Edomites, Moabites and
Ammonites (in current-day Jordan), the
Amorites (in current-day Lebanon), the Ca-
naanites (in current-day Northwestern
Syria), and the Hittites (in Southern Tur-
key).
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A Map Showing the Most Important Kingdoms that Arose in
Jordan

Democracy and Participation in Public Life, Grade 10, 2022,
p. 6.

A History of Jordan textbook acknowl-
edges a Jewish polity during the
Hasmonean period, through lessons about
defeats in battle by Nabatean kings.
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2 — Government

The regime of the Nabatean kingdom was a hereditary mon-
archy. Among their most famous kings is'Ubadah the First
([Obodas I,] 95-88 BC), who defeated the Jews in the battle of
Qara on the shores of the Sea of Galilee,3” and Al-Harith the
Third [Aretas Ill]. During his reign, the Nabatean kingdom ex-
panded; he conquered Damascus and issued a Nabatean coin
there to immortalize his conquest of the city, as it carried his
name and picture.

History of Jordan, Grade 11, 2017-19, p. 21.
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(Figure 1-15): A Nabatean Coin

2-  Ubadah the First ([Obodas 1] 95—88 BC) confronted the
Jews and annihilated them after they had tried to control
the areas of the Gilead, Ammon and Moab, which he
[subsequently] annexed to his kingdom. He extended his
control over the Golan and Horan areas.

3-  Al-Harith the Third ([Aretas lll] 87-62 BC) spread the
Nabatean influence during his reign until [conquering]
the city of Damascus, where he created coins with his
image to commemorate his victory. He fought the Jews
and triumphed over them.

History, Grade 7, Vol. 1, 2017-19, p. 25.

A section on the “ancient Arab kingdoms in
Jordan” covers the Edomites, Moabites,
and Ammonites.”™® While the Nabateans
spoke Arabic, the dialects of these peoples
were close to Biblical Hebrew. Neverthe-
less, the text points to unity of language,

137 Obodas | defeated the Hasmonean King Alexander Jannaeus (93 BCE) near Gadara (Umm Qais), just east of the Sea of Galilee.

138 History of Jordan, Grade 11, 2017-19, pp. 16-19.



race, customs, and traditions among these
kingdoms.
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Part Two: The Ancient Arab Kingdoms in Jordan

After settlements were established, several civilizations arose
in Jordan due to the migration of Arab tribes, united by lan-
guage, race, customs, and traditions from the Arabian Penin-
sula.

History of Jordan, Grade 11, 2017-19, p. 17.

The textbook below explains that migration
occurred for a number of reasons, includ-
ing wars and the collapse of Marib Dam in
the Arabian Peninsula. It describes the
Edomites, Moabites and Ammonites as de-
scendants of the Canaanites and Arame-
ans who also became “Arabized.”
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(Figure 1—6): Remnants of the Marib Dam

The Arab tribes began their migration northbound from the
Arabian Peninsula around 3500 BC. These groups—having
their origins in ancient Arab tribes such as the Canaanites and
Arameans—established cultures in Jordan.

First: The Edomite Kingdom, 2000 BC.

History of Jordan, Grade 11, 2017-19, p. 17.
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Lesson Two: The Moabite Civilization (1200-332 BC)

During the iron age, the area east of the Jordan River wit-
nessed migrating Arab tribes from the Arabian Peninsula.
These tribes succeeded in establishing a number of kingdoms
in the land of Jordan, including the Moabite Kingdom.

History, Grade 7, Vol. 1, 2017-19, p. 14.

The curriculum's presentation of the fa-
mous Mesha Stele (Moabite Stone) is tell-
ing, in what is both included and omitted.
Mesha was a successful Moabite king from
the ninth century BCE who fought and won
great battles against the Israelite kings and
the Israelite tribe of Gad. An Anglican mis-
sionary discovered the stele in Jordan in
1868. The Bedouins who led him to the dis-
covery later broke the stele, because he
breached their trust. The stele is written in
Moabite, a language close to Biblical He-
brew; the text, which includes numerous
massacres of the Israelites (including
women and children), is parallel and com-
plementary to the Biblical narrative. Having
enormous national and historical import,
the stone's violent content depicts a He-
braic environment on both banks of the
river Jordan, in which the Israelites play a
significant role.™®

Within the Jordanian textbooks, however,
the stone's narrative is incomplete: it omits
any connection to Hebrew or an Israelite
presence; thus students are barely ex-
posed to the existence of Israelites and
Hebrew in the Biblical era (Iron Age). The

139 William Brown, "Moabite Stone" [Mesha Stele], Ancient History Encyclopedia, February 11, 2019, https://www.an-

cient.eu/Moabite_Stone_[Mesha_Stele]/.



following is the translated text from the
Mesha Stele as it appears in the textbook:
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The following are excerpts of what Mesha wrote on the stone:

' am Mesha, the son of Kemoshit [Kemos-yatti], the king of
Moab, from Dibon. My father was king of Moab for thirty
years and | was king after my father. | happily built a temple
to the god, Kemos because Kemos helped me to triumph over
all the kings. . .

"I'said to all the people: 'Make, each one of you, a cistern in
his house."" [not included: 'And | cut out the moat for Karchoh
by means of prisoners from Israel.'J*°. .. And | made the
road in Wadi Mujib [Arnon in the original] . . . And | have built
the House of Medeba and Khirbet al Dalila [originally House
of Diblathaim], and Khirbet Ma'in [originally, House of Ba'al
Me'on], and | brought there the goats and the sheep into the
kingdom for the herds to graze. . . .'

History of Jordan, Grade 11, 2017-19, p. 17.

140 |bid.




Conclusion

The curriculum attempts to foster
national loyalty and solidarity. A culture of
good citizenship in Jordan and the world,
and genuine commitment to peace and
compassion as guiding principles—with the
exception of its treatment of Israel—are
evident throughout the textbooks.

Our second review of the Jordanian curric-
ulum shows that the current curriculum
falls short of conveying substantive posi-
tive changes toward peace with lIsrael.
While our 2019 report showed an impres-
sive attempt to translate the idealistic con-
tent of the Amman Message of 2004 into
the format of a new curriculum, we identify
a lost opportunity moving forward in rela-
tions with Israel in the spirit of the Abraham
Accords - a lost opportunity for Jordan in
the regional family of nations. While there
is no apparent deterioration regarding
peace and tolerance per se, given the in-
creased acrimony toward lIsrael, there is
also not much forward momentum. Simply
put, there is no vision of peace that em-
braces Jordanian-Palestinian-Israeli con-
cerns in any meaningful way. Israel is at-
tacked, with no balanced information of-
fered as a counterpoint. There is no peace
education in relation to Israel, while the
peace treaty between the two countries is
entirely ignored.

Another focus in the curriculum is Jordan's
relationship with the West Bank and the
Palestinians. Students explore various sce-
narios to understand this complex and his-
torical connection, but there is no vision of
future peace. There is limited critical infor-
mation needed to form a deeper and more
balanced understanding of the conflict.

To better understand the currents of Jor-
danian educational thinking, we delved
deeper into the questions of the shared

experiences of those inhabiting the two
banks of the Jordan River, Jordan's per-
spectives of jihad war, and issues of line-
age throughout the region.

An Islam for Peace and Moderation,
but JihadWar is Central—Elements of
Tolerance Removed

The impetus for the 2019 curriculum was
initially derived from the principles formu-
lated in the Amman Message of 2004. Its
central themes were the following: honor-
ing every person regardless of color, gen-
der or religion; showing compassion and
benevolence toward all people; and re-
specting agreements and treaties. The cur-
riculum thus portrayed Islam as tolerant: /s-
lamic Education textbooks even called for
tolerance toward idolaters and polytheists.
Yet, in recent editions they no longer have
rights, and the textbooks teach that aban-
doning Islam carries a severe punishment.
The curriculum respects the scriptures of
the three monotheistic religions, but sev-
eral examples in /slamic Education text-
books condemn “the Jews” following an-
cient Islamic stories. Jews are treacherous,
greedy, and murderous; economic segre-
gation is urged through the establishment
of separate, competing markets for Mus-
lims. The 1969 arson of the Al-Agsa
Mosque is still falsely attributed to “a Jew-
ish extremist,” the “Israelis” or “the Zion-
ists.”

Friendships with foreigners, and even more
so with local Christians, are nurtured, as
are inclusive, interfaith gatherings; such
personal friendships should be instilled and
supported in citizens belonging to the
same nation.

Students learn the concept of peacemak-
ing as a vital element of Islamic tradition, as
well as part of Jordanian identity; they
learn the value of peace treaties and good
international relations. Paradoxically, the



curriculum still conveys many good rea-
sons to justify jihad war and acts of vio-
lence (which are often couched in terms
like “defensive jihad”). On the whole, there
are more examples teaching jihad in the
curriculum, related to the introduction of
eight new /s/lamic Education textbooks;
four other books remain unchanged. Within
these and other Jordanian textbooks, Is-
lamic military heritage provides an inex-
haustible fount of military knowledge and
inspiration. Despite the portrayal of jihad as
largely defensive, jihad wars leading to Is-
lamic conquests are catalogued and
praised. The textbooks juxtapose the
Prophet's jihad wars with military opera-
tions of the Jordanian army, or the struggle
by the Palestinians against Israel. The
Hashemite family's status—belonging to
the Family of the Prophet—also maintains
the continuity of religious wars, both his-
torically and in the present.

The textbooks correctly recognize the
confusion between the concepts of “terror-
ism” and jihad, but are unsuccessful in clar-
ifying this issue. They unhesitatingly attack
Islamist terrorism, with one book warning
against “terrorism and sabotage commit-
ted by terrorist organizations that use reli-
gion to disguise their actions.”’" Jordanian
students learn to distinguish between
crimes of terrorism, such as violence
against tourists and other visitors in Jor-
dan; actual terrorist acts may be framed as
legitimate resistance (in the form of jihad)
to the Occupation, namely, Israel.?

Citizenship and Gender

At home and throughout the Arab world
and beyond, the curriculum educates for a
respectful—even noble—attitude toward

141 National and Civic Education, Grade 8, Vol. 1, 2017-19, p. 43.

life, with Islamic moderation ostensibly
meant to serve as a compass.

Moderation and good citizenship, at home
and in the world, constitute an important
part of this identity. Diversity is valued,
highlighting the various segments of soci-
ety ranging from city-dwellers and villagers
to Bedouins, and the various ethnic and re-
ligious minorities that inhabit the country.
Attitudes toward women and other gender
issues remain largely unchanged in this up-
dated report.

A Shaky Peace: Two Banks to the
River

While commitment to peace is a central
theme in the Jordanian curriculum, Israel
apparently does not play any substantive
role. Rather, it is often described in the
textbooks as a “Zionist Entity” with neither
rights nor history. Textbooks largely ignore
the peace treaty between the two nations;
there is no discourse on peace and collab-
oration with Israel, Jordan or the Palestini-
ans, and no future vision toward a prosper-
ous, peaceful and inclusive region.

In other words, while the curriculum takes
a radical pro-Palestinian stance, in reality it
is hard to see such an approach to educa-
tion helping either Jordanians or Palestini-
ans. Instead of being an educational bridge
for peace, the curriculum's rigidity mostly
excludes discussion or debate. The de-
monization of Israel assures that young
Jordanians—Palestinians or otherwise—
will lack the tools to peacefully coexist with
Israel. Students in Jordan simply do not
learn about the possibilities of any life to-
gether with their fellow students in Israel.

Wars for the “liberation of Palestine” pro-
vide the framework for the glorification of

142 See map showing "Israel occupation of Palestine": Geography, Grade 7, Vol. 2, 2017-19, p. 78.



martyrdom and jihad. A poem calls for elim-
inating the “usurper,” specifically the Israe-
lis, from their homeland.™® Jordanian sol-
diers are lauded for fighting in Jerusa-
lem."* Only in the twelfth grade do stu-
dents finally learn that Jordan is committed
to peace, and a two-state solution.™* How-
ever, the extent of demonization and mis-
representation experienced in previous
grades is detrimental.’® The question of
whether Jordan is truly interested in peace
has no clear answer in this curriculum; that
said, the textbooks show that Jordan—
within the Hashemite interpretation of Arab
unity—is highly invested in the future of the
West Bank and in the whole of Palestine.

Jordan's influence in the two banks ex-
tends beyond the political sphere to the
realm of religion. Maps in geography text-
books show an inconsistent approach to-
ward the land bordering Jordan from the
west where, in some cases, it appears the
entire area belongs to Jordan. The curricu-
lum maintains that borders can be altered,
given that they are artificial, and that geo-
metric and border disputes have led to
losses measured in blood and property.'#’

The Jordanian curriculum addresses local
and regional questions of lineage. While all
are children of Adam, the most significant
affiliation in the Jordanian curriculum is
that of the Hashemite ruling dynasty, with
the Banu Hashim Arabian tribe from the Hi-
jaz. The kingdom considers its relationship
with Jerusalem to be a religious obligation,

143 Qur Arabic Language, Grade 4, Vol. 2, 2018-19, p. 22.

and a right derived from the Hashemite fa-
milial connection to the Prophet Muham-
mad. Other prominent affiliations ad-
dressed in the curriculum are the Arabs
and the Semites, often mentioned against
the background of emigration from the
Arabian Peninsula to various countries in
the region. The curriculum cautiously al-
ludes to the ever-present role of the an-
cient Hebraic, Jewish, or Israelite environ-
ment on both banks of the river Jordan, al-
beit as a defeated opponent.

International Standards

Due to the highly negative portrayal of Is-
rael, the curriculum fails with respect to the
principle of NO HATE (the peace treaty
with Israel is an agreement with the “Israeli
Occupation State”). In this sense, Jordan's
posture toward both Israel and the Pales-
tinians barely complies with UNBIASED IN-
FORMATION and PEACEMAKING. While
peacemaking as a means to resolve con-
flicts, at home and abroad, constitutes part
of Jordan's nuanced national identity, the
peace process and the great many cooper-
ative initiatives and projects among this
triad of neighbors are omitted. Peace is
hardly mentioned. Clashes between the
Jordanians and radical Palestinians are
omitted. A harmful emphasis on education
for jihad and the teaching of Islam as a
source of heroism, conquests, and military
prowess overshadows the curriculum. The
distinction made between terrorism and ji-
had is therefore disingenuous and partial.

144 Social and National Education, Grade 4, Vol. 2, 2017-19, pp. 50-60.

145 Arab and World History, Grade 12 (Literary Branch), 2018-19, p. 79.

146 Fabrication of the Western Wall as a holy place (Arab and World History, Grade 12 (Literary Branch), 2018-19, p. 58). No
teaching about the Holocaust and Jewish communities in Arab countries. Israelis set fire in Al-Agsa (Arab and World History,
Grade 12 (Literary Branch), 2018-19, p. 75; Islamic Education, Grade 12, 2018-19, p. 145.). Efforts to depopulate Jerusalem from
its Arab citizens. Zionism is a racist movement (Arab and World History, Grade 12 (Literary Branch), 2018-19, p. 52), just like the
Nazis (National and Civic Education, Grade 8, Vol. 1, 2017-19, p. 43.).

147 Geography, Grade 12 (Literature Branch), 2018-19, pp. 162, 167.



While a pro-peace message exists in prin-
ciple, with war being the very last resort
given its futility and dire consequences,
there is no discussion of Israeli-Arab peace
and friendship, and students are not af-
forded any perspective of the Other. Thus,
a vision of the future partnership between
these intrinsically connected neighbors is
essential.

The key themes of moderation, respect,
and integrity are important for standards of
GENDER, SOUND PROSPERITY and COOP-
ERATION. Again, textbooks do not suffi-
ciently cover the need for regional cooper-
ation. Yet, the spirit of pragmatism, en-
couragement of the rule of law and fair-
ness, and a genuine and sincere approach
toward democracy is apparent. The curric-
ulum's treatment of women is mostly re-
spectful and positive despite the con-
servative, patriarchal nature of Jordanian
society. As early as the first grade, images
depict Jordanian students both with and
without head coverings (hijab). The curric-
ulum highlights the positive role of women
in Islam; various female characters in Is-
lamic history (including jihad wars) receive
full chapters. However, there is no refer-
ence to the question of “honor killings.”

More controversial gender issues, such as
those related to the LGBTQ community, are
likewise not addressed in textbooks.

The curriculum teaches students to show
RESPECT and tolerance toward minorities
at home and throughout the world. Educat-
ing for diversity is apparent when learning
about ethnic groups such as the Circassi-
ans, Chechens, Armenians and Kurds, or
when learning about the classic Levantine
lifestyles of city-dwellers, villagers and

Bedouins. While students learn to respect
the scriptures of the three monotheistic re-
ligions, the rights of atheists and polythe-
ists are removed from textbooks, which
teach that abandoning Islamic sharia car-
ries a severe punishment.

Jordan would benefit from the direction of
its former curriculum in line with the spirit
of the Abraham Accords—to “foster in the
Middle East a reality in which Muslims,
Jews, Christians and peoples of all faiths,
denominations, beliefs and nationalities
live in, and are committed to, a spirit of co-
existence, mutual understanding and mu-
tual respect.”#®

The curriculum fosters a personal attach-
ment toward Christians as an INDIVIDUAL
OTHER by supporting the desire for love
and appreciation. Textbooks are replete
with examples demonstrating friendship
between Muslims and Christians with the
same shared history, culture, language,
lifestyle and common destiny. There is
much support for gatherings and close re-
lations between the two groups, as well as
the fostering of relations with foreign
friends through letters and social media
connections.

*okk

In our previous report, we indicated that
the then-new Jordanian curriculum ap-
peared to represent a genuine leap forward
in offering Islamic material that is moderate
and peaceful, and respects the rights of
minorities living in the country. The sense
one had throughout the curriculum was of
good citizenship, self-respect, mutual re-
spect, and fairness. We acknowledged it to
be a fascinating curriculum that strove to
instill in students excellent values: a sense

148 Abraham Accords Peace Agreement: Treaty of Peace, Diplomatic Relations and Full Normalization

Between the United Arab Emirates and The State of Israel, September 15, 2020, p. 1, https://2017-2021.state.gov/wp-con-
tent/uploads/2020/09/UAE_Israel-treaty-signed-FINAL-15-Sept-2020-508.pdf.



of citizenship and responsibility; friendship
and sharing; compassion toward the disa-
bled and the poor; respect and kindness
toward women and their choices; open
heartedness toward refugees; and a
sweeping rejection of war and violence.

We speculated that the trajectory toward
positive change appeared to be heading in
the right direction, and expressed hope
that Jordanian educators would undertake
further improvements; however, this did
not occur. Yet despite the increased em-
phasis on jihad, there have been slight im-
provements in the new /slamic Education
textbooks, along with the introduction of
two new books on democracy.

There are fleeting examples that recognize
Jews as a distinct ethnic group with histor-
ical roots in the region, but the general per-
spective on Israel remains a cause for con-
cern. While the move to-ward moderation,
diversity, pragmatism, and tolerance that
underlined the original curriculum was sig-
nificant, the continued exclusion of Israel
from these principles of respect, peace and
tolerance—particularly in light of the Abra-
ham Ac-cords—will likely evoke a host of
nega-tive thoughts among students, leav-
ing them with a curriculum in stasis that can
only be seen as a step backward.




Methodology

IMPACT-se applies methodological
standards which are based on UNESCO
and UN declarations, and international rec-
ommendations and documents on educa-
tion for peace and tolerance (see notes).
Our methodology is designed to consider
every detail within the textbooks; it does
not paraphrase, rely on interpretations, or
attempt to illustrate preconceived notions.

The following is an updated, condensed
version of the IMPACT-se UNESCO-de-
rived standards for peace and tolerance in
school education:

RESPECT

The curriculum should promote toler-
ance, understanding and respect toward
the “Other,” his or her culture, achieve-
ments, values and way of life.™®

INDIVIDUAL OTHER

The curriculum should foster personal

NO HATE

The curriculum should be free of word-
ing, imagery and ideologies likely to cre-
ate prejudices, misconceptions, stereo-
types, misunderstandings, mistrust, ra-
cial hatred, religious bigotry and national
hatred, as well as any other form of ha-
tred or contempt for other groups or
peoples.t®!

NO INCITEMENT

The curriculum should be free of lan-
guage, content, and imagery that dis-
seminate ideas or theories which justify
or promote acts and expressions of vio-
lence, incitement to violence, hostility,
harm and hatred toward other national,
ethnic, racial or religious groups.:s2

PEACEMAKING

The curriculum should develop capabili-

ties for non-violent conflict resolution
and promote peace.'?

attachment toward the “Other” as an in-
dividual, his or her desire to be familiar,
loved and appreciated.t®

149 As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of UNESCO on November 16,
1995, Articles 1, 4.2. See also the UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and
Understanding Between Peoples (1965), Principles |, Ill. Universal Declaration of Human Rights (1948): Education shall be directed
to the full development of human personality and to the strengthening of respect for human rights and fundamental freedoms. It
shall promote understanding, tolerance and friendship among all nations, racial and religious groups and shall further the activities
of the United Nations for the maintenance of peace.

150 The goal of education for peace is the development of universally recognized values in an individual, regardless of different
socio-cultural contexts. See Ibid., Article 6. See also, on exchanges between youth, the UN Declaration on the Promotion among
Youth of the Ideals of Peace, Mutual Respect and Understanding between Peoples (1965), Principles IV, V.

151 Jpjd., and based on Articles I11.6, IV.7 and VI1.39; and on the Integrated Framework for Action on Education for Peace, Human
Rights and Democracy, approved by the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Arti-
cle 18.2.

152 As defined in Article 4 of the International Convention on the Elimination of All Forms of Racial Discrimination (ICERD),
adopted by the United Nations General Assembly Resolution 2106 (XX) on December 21, 1965. See also Article 20 of the Interna-
tional Covenant on Civil and Political Rights (ICCPR), adopted by the United Nations General Assembly Resolution 2200A (XXI) on
December 16, 1966.

153 Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, approved by the Gen-
eral Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article 9; and on the Declaration of Principles on

Tolerance proclaimed and signed by member states of UNESCO on November 16, 1995, Article 5.



(Sl UNBIASED INFORMATION
Educational materials (textbooks, work- IS SEXUAL ORIENTATION

books, teachers’ guides, maps, illustra- The curriculum should be free of lan-

tions, aids) should be up-to-date, accu- guage, content, and imagery that prom-

rgte, Fei plipis, DEIENEEE e Urgiel- ulgates violence or discrimination on the
diced, and use equal standards to pro- B e e T

mote mutual knowledge and under-
standing between different peoples.™*

Sl SOUND PROSPERITY and COOPERA-

TION:

Al GENDER IDENTITY AND REP-RESENTA-
TION The curriculum should educate for

sound and sustainable economic con-
duct and preservation of the environ-
ment for future generations. It should
encourage regional and local coopera-
tion to that effect.™®

The curriculum should foster equality,
mutual respect, and should aim for equal
representation between individuals re-
gardless of their gender identity. It
should also refrain from language, con-
tent, and imagery that depicts limiting
and/or exclusionary gender roles.

154 Based on UNESCO recommendation concerning education for international understanding, cooperation and peace and educa-
tion relating to human rights and fundamental freedoms, adopted by the General Conference at its eighteenth session, Paris,
November 19, 1974, Article V.14.

155 Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human Rights Council, and
numerous UN General Assembly resolutions expressing concern and condemnation of laws and practices around the world which
target individuals based on their gender identity and/or sexual orientation for discrimination, violence, and even extrajudicial, sum-
mary or arbitrary executions—all of which contradict the most basic principles of the UN and have no place in education.

156 Based on UNESCO recommendation concerning education for international understanding, cooperation and peace and educa-
tion relating to human rights and fundamental freedoms, adopted by the General Conference at its eighteenth session, Paris,
November 19, 1974, Articles 111.6, and IV.7. On the imperative for developing “systematic and rational tolerance teaching meth-
ods that will address the cultural, social, economic, political and religious sources of intolerance,” see the Declaration of Princi-
ples on Tolerance proclaimed and signed by member s

tates of UNESCO on November 16, 1995, Article 4.2. On education for international cooperation, see also the UN Declaration on

the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding between Peoples (1965), Principle II.



List of Textbooks

The following Jordanian curriculum
textbooks were analyzed for the research
in this study. Please feel free to contact IM-
PACT-se for access to textbooks con-
tained in our research. The titles both here
and referenced in the text have been
translated into English to aid the reader.
IMPACT-se typically researches all availa-
ble textbooks used in a curriculum. If new
textbooks or previously unavailable books
become available after a report's publica-
tion, every effort is made to update reports
to include any relevant material. We wel-
come any comments related to the acqui-
sition of.

1. /slamic Education, Grade 1, Vol. 1,
2022.

2. /slamic Education, Grade 1, Vol. 2,
2022.

3. Our Arabic Language, Grade 1, Vol.
1, 2018-19.

4. Our Arabic Language, Grade 1, Vol.
1, 2015-16.

5. Our Arabic Language (Student
notebook), Grade 1, Vol. 1, 2019-20

. Our Arabic Language, Grade 1, Vol.

2,2018-19.

7. Our Arabic Language, Grade 1, Vol.
2, 2017-18.

8. Our Arabic Language, Grade 1, Vol.
2, 2015-16.

9. Our Arabic Language (Student
notebook), Grade 1, Vol. 2, 2019-
20.

10. /slamic Education, Grade 2, Vol. 1,
2022.

11. /slamic Education, Grade 2, Vol. 2,
2022.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

24.

25.

26.

27.

28.

Our Arabic Language, Grade 2, Vol.
1, 2018-19.

Our Arabic Language, Grade 2, Vol.
1, 2017-18.

Our Arabic Language (Student
notebook), Grade 2, Vol. 1, 2019-
20.

Our Arabic Language, Grade 2, Vol.
2,2018-19.

Our Arabic Language, Grade 2, Vol.
2,2017-18.

Our Arabic Language (Student
notebook), Grade 2, Vol. 2, 2019-
20.

/slamic Education, Grade 3, Vol. 1,
2018-19.

/slamic EQucation, Grade 3, Vol. 1,
2017-18.

/slamic Equcation, Grade 3, Vol. 2,
2018-19.

/slamic Equcation, Grade 3, Vol. 2,
2016-17.

/slamic Education, Grade 3, Vol. 2,
2017-18.

Our Arabic Language, Grade 3, Vol.
1, 2018-19.

Our Arabic Language (Student
notebook), Grade 3, Vol. 1, 2019-
20.

Our Arabic Language, Grade 3, Vol.
2,2017-18.

Our Arabic Language (Student
notebook), Grade 3, Vol. 2, 2019-
20.

Islamic Education, Grade 4, Vol. 1,
2022.

/slamic Equcation, Grade 4, Vol. 2,
2022.
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29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

44,

45.

46.

47.

Social and National Education,
Grade 4, Vol. 1, 2016-19.

Social and National Education,
Grade 4, Vol. 1, 2017-18.

Social and National Education,
Grade 4, Vol. 2, 2017-19.

Social and National Education,
Grade 4, Vol. 2, 2016-17.

Our Arabic Language, Grade 4, Vol.

1, 2018-19.

Our Arabic Language, Grade 4, Vol.

1, 2016-17.

Our Arabic Language, Grade 4, Vol.

2,2018-19.

Our Arabic Language, Grade 4, Vol.

2,2017-18.

Arabic Language, Grade 5, Vol. 1,
2018-19.

Arabic Language, Grade 5, Vol. 2,
2018-19.

Arabic Language, Grade 5, Vol. 2,
2017-18.

/slamic Education, Grade 5, Vol. 1,
2022.

/slamic Education, Grade 5, Vol. 1,
2018-19.

Islamic Education, Grade 5, Vol. 2,
2022.

Social and National Education,
Grade 5, Vol. 1, 2016-19.

Social and National Education,
Grade 5, Vol. 1, 2017-18.

Social and National Education,
Grade 5, Vol. 2, 2016-19.

Social and National Education,
Grade 5, Vol. 2, 2016-17.

Arabic Language, Grade 6, Vol. 1,
2018-19.

48.

49.

50.

o1.

52.

53.

o4.
95.
56.
57.

58.

59.

60.

61.

62.

63.

64.

65.

66.

67.

Arabic Language, Grade 6, Vol. 2,
2018-19.

Arabic Language, Grade 6, Vol. 2,
2017-18.

Geography, Grade 6, Vol. 1, 2017-
18.

Geography, Grade 6, Vol. 1, 2016-
19.

Geography, Grade 6, Vol. 2, 2016-
19.

Geography, Grade 6, Vol. 2, 2016-
17.

History, Grade 6, Vol. 1, 2018-19.
History, Grade 6, Vol. 2, 2018-19.
History, Grade 6, Vol. 2, 2017-18.

/slamic Education, Grade 6, Vol. 1,
2018-19.

/slamic Education, Grade 6, Vol. 1,
2017-18.

/slamic Education, Grade 6, Vol. 2,
2018-19.

/slamic Education, Grade 6, Vol. 2,
2017-18.

National and Civic Education,
Grade 6, Vol. 1, 2016-19.

National and Civic Education,
Grade 6, Vol. 1, 2017-18.

National and Civic Education,
Grade 6, Vol. 2, 2016-19.

National and Civic Education,
Grade 6, Vol. 2, 2016-17.

Arabic Language, Grade 7, Vol. 1,
2018-19.

Arabic Language, Grade 7, Vol. 2,
2018-19.

Geography, Grade 7, Vol. 1, 2019-
20.



68.

69.

70.

71.
72.
73.
74.

75.

76.

77.

78.

79.

80.

81.

82.

83.

84.

85.

86.

87.
88.

Geography, Grade 7, Vol. 1, 2017-
18.

Geography, Grade 7, Vol. 2, 2017-
19.

Geography, Grade 7, Vol. 2, 2017-
18.

History, Grade 7, Vol. 1, 2018-19.
History, Grade 7, Vol. 2, 2017-19.
History, Grade 7, Vol. 2, 2017-18.

Islamic Education, Grade 7, Vol. 1,
2022.

Islamic Education, Grade 7, Vol. 2,
2022.

National and Civic Education,
Grade 7, Vol. 1, 2017-19.

National and Civic Education,
Grade 7, Vol. 1, 2017-18.

National and Civic Education,
Grade 7, Vol. 2, 2017-19.

National and Civic Education,
Grade 7, Vol. 2, 2016-17.

Arabic Grammar, Grade 8, Vol. 1,
2018-19.

Arabic Grammar, Grade 8, Vol. 2,
2018-19.

Arabic Language, Grade 8, Vol. 1,
2018-19.

Arabic Language, Grade 8, Vol. 2,
2018-19.

Arabic Language, Grade 8, Vol. 2,
2017-18.

Geography, Grade 8, Vol. 1, 2018-
19.

Geography, Grade 8, Vol. 2, 2018-
19.

History, Grade 8, Vol. 1, 2017-19.
History, Grade 8, Vol. 1, 2017-18.

89.
90.
91.

92.

93.

94.

95.

96.

97.

98.

99.

100.

101.

102.

103.

104.

105.
106.
107.
108.
109.

History, Grade 8, Vol. 2, 2017-19.
History, Grade 8, Vol. 2, 2016-17.

Islamic Education, Grade 8, Vol. 1,
2022.

/slamic Education, Grade 8, Vol. 2,
2022.

National and Civic Education,
Grade 8, Vol. 1, 2017-19.

National and Civic Education,
Grade 8, Vol. 1, 2017-18.

National and Civic Education,
Grade 8, Vol. 2, 2018-19.

Arabic Grammar, Grade 9, Vol. 1,
2018-19.

Arabic Grammar, Grade 9, Vol. 2,
2018-19.

Arabic Language, Grade 9, Vol. 1,
2018-19.

Arabic Language, Grade 9, Vol. 2,
2018-19.

Arabic Language, Grade 9, Vol. 2,
2017-18.

Geography, Grade 9, Vol. 1, 2016-
19.

Geography, Grade 9, Vol. 1, 2017-
18.

Geography, Grade 9, Vol. 2, 2016-
19.

Geography, Grade 9, Vol. 2, 2017-
18.

History, Grade 9, Vol. 1, 2016-19.
History, Grade 9, Vol. 1, 2017-18.
History, Grade 9, Vol. 2, 2016-19.
History, Grade 9, Vol. 2, 2016-17.

Islamic Education, Grade 9, Vol. 1,
2018-19.



110.

11.

12.

13.

14.

115.

116.

117.

118.

119.

120.

121.

122.

123.

124.

125.
126.
127.
128.

129.

Islamic Education, Grade 9, Vol. 1,
2017-18.

Islamic Education, Grade 9, Vol. 2,
2018-19.

Islamic Education, Grade 9, Vol. 2,
2017-18.

National and Civic Education,
Grade 9, Vol. 1, 2018-19.

National and Civic Education,
Grade 9, Vol. 2, 2019.

National and Civic Education,
Grade 9, Vol. 2, 2017-18.

Arabic Grammar, Grade 10, Vol. 1,
2018-19.

Arabic Grammar, Grade 10, Vol. 2,
2018-19.

Arabic Language, Grade 10, Vol. 1,
2018-19.

Arabic Language, Grade 10, Vol. 2,
2018-19.

Arabic Language, Grade 10, Vol. 2,
2016-17.

Democracy and Participation in
Public Life, Grade 10, 2022.

Geography, Grade 10, Vol. 1, 2018-
19.

Geography, Grade 10, Vol. 2, 2017-
19.

Geography, Grade 10, Vol. 2, 2016-
17.

History, Grade 10, Vol. 1, 2018-19.
History, Grade 10, Vol. 2, 2017-19.
History, Grade 10, Vol. 2, 2016-17.

Modern Arab History and Contem-
porary Issues, Grade 10, Vol. 2,
2014-15.

Modern Arab History and Contem-
porary Issues, Secondary Stage

130.

131.

132.

133.

134.

135.

136.

137.

138.

139.

140.

141.

142.

143.

144.

145.

146.

(Literary Branch Levels 3-4), 2007,
2008-16.

Islamic Education, Grade 10, Vol. 1,
2022.

/slamic Equcation, Grade 10, Vol. 2,
2022.

Islamic Education, Grade 10, Vol. 2,
2014-15.

National and Civic Education,
Grade 10, Vol. 1, 2018-19.

National and Civic Education,
Grade 10, Vol. 2, 2017-19.

National and Civic Education,
Grade 10, Vol. 2, 2016-17.

Arab and World History, Grade 11
(Literature Branch), 2017-19.

Arab and World History, Grade 11
(Literature Branch), 2017-18.

Arabic Language, Grade 11 (Aca-
demic and Vocational Branches),
2018-19.

Arabic Language, Grade 11 (Aca-
demic and Vocational Branches),
2016-17.

Democracy and Participation in
Public Life, Grade 11, 2022.

Geography—Grade 11 (Humanities
Branch), 2018-19.

Grammar, Grade 11 (Literature
Branch), 2018-19.

Grammar, Grade 11 (Literature
Branch), 2017-18.

History of Jordan, Grade 11, 2017-
19.

History of Jordan, Grade 11, 2016-
17.

/slamic Education, Grade 11 (All
Branches), Vol. 1, 2022.



147.

148.

149.

150.

151.

152.

153.

154.

155.

/slamic Education, Grade 11 (Litera-
ture Branch), Vol. 1, 2022.

/slamic Education—Moral Education
(Humanities Branch), Grade 11,
2018-19.

Literary Issues, Grade 11 (Literature
Branch), 2018-19.

Literary Issues, Grade 11 (Literature
Branch), 2017-18.

Rhetoric and Criticism, Grade 11
(Literature Branch), 2018-19.

Rhetoric and Criticism, Grade 11
(Literature Branch), 2017-18.

Arab and World History, Grade 12
(Literary Branch), 2018-19.

Arabic Language, Grade 12 (Aca-
demic and Vocational Branch),
2018-19.

Geography, Grade 12 (Literary
Branch), 2018-19.

156.

157.

158.

159.

160.

161.

162.

163.

164.

165.

Grammar, Grade 12 (Literature
Branch), 2018-19.

History of Jordan, Grade 12, 2018-
19.

/slamic Equcation, Grade 12, 2018-
19.

Islamic Education (Ethics), Grade
12 (Literary Branch), 2018-19.

Islamic Systems and the Jurispru-
dence of Da'wah, Grade 12 (Sharia
Branch), 2017.

Jurisprudence of Transactions,
Grade 12 (Sharia Branch), 2017.

Literary Issues, Grade 12 (Literature
Branch), 2018-19.

Noble Hadith and Sira, Grade 12
(Sharia Branch), 2017.

Rhetoric and Criticism, Grade 12
(Literature Branch), 2018-19.

Tafsir and Sciences of the Quran,
Grade 12 (Sharia Branch), 2017.

100




